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ABSTRACT

Although many communication scholars have expltv@d parents and children navigate
difficult conversations about taboo topics, lititeno research exists concerning pornography,
specifically from the perspective of the child. flibthis research gap, the following qualitative
study utilized a narrative framework and methodgltgexplore characteristics in parent-child
conversations about pornography that illicit pesitor negative perceptions from children about
those conversations. 18 young adults (18-25 yddjarticipated in semi-structured interviews
in which they shared stories about conversatioey ltad with their parents about pornography.
Five major themes surfaced from the thematic amabyfsthe data: (1ppen/closed relationship
(2) discussion-/lecture-based conversation struct(@gspecificity/ambiguity of conversation
details (4) affirmation/denial of curiosityand (5)appropriate/inappropriate conversation
context The findings have theoretical implications andteatual contributions for family
communication scholars in further exploring thei¢ag pornography as well as practical
insights for parents to reflect upon in seekingttengthen their conversations about

pornography with their children.

Keywords parent-child communication, pornography, tabqods, narrative theory



CHAPTER 1. INTRODUCTION

Parents possess the communicative power to shepaitcomes of difficult
conversations with their children about taboo tegffeorward et al., 2008; Koerner & Fitzpatrick,
2006; Schrodt & Shimkowski, 2017). When parentsntaan a receptive, informal, and
composed nature with their children about the topisex, parents report feeling less anxious
and less avoidant about the issue (Afifi et alQ@0Parents who research the issue and conduct
themselves in a conversational manner also reppdraencing success in helping their children
avoid risky sexual behaviors (Afifi et al., 2008plkhan & Koenig Kellas, 2018). Adolescents
report that when their parents display care anctrgtanding through storytelling to explain
certain points, they experience higher levels asemaking, mental health, and personal well-
being regarding healthy sexuality (Askelson et2012; Henry, 1994; Holman & Koenig Kellas,
2018; Jackson et al., 1998). The findings of ttetadies suggest that healthy parent-child
communication about taboo topics, especially seksaxuality, has implications for physical,
mental, and emotional health.

Considering the easy accessibility and exposuoalioe pornography among children
(Greenfield, 2004; Sabina et al., 2008), it israpartant topic of conversation for parents to
navigate with their children. In the studies cortdddoy family communication scholars about
sex and sexuality, few have explored how parendscaiidren talk about pornography. Scholars
recognize that parents who maintain open commuaicatith their kids about porn are better
able to navigate the complexity of the issue (By&neee, 2011; Dailey, 2006). Moreover,
children respond more positively to parents who mamicate openly and without judgement
(Maccoby & Martin, 1983). Although scholars knowoaabout howparentsreport these

conversations going, less is known about lebwdren perceive these conversations. For
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example, many parents feel unprepared to talk ghaut with their children and report
experiencing a wide range of emotions when deaiittig its uncomfortable and controversial
nature (Rasmussen et al., 2015; Rothman et al7)2Qluestions remain about how children
experience these conversations.

Taking a narrative approach to studying parentdotdmmunication about pornography
that focuses on the child’s perspective allowsaftwetter understanding of children’s perceptions
of conversations with their parents about pornogyaftories provide holistic insights into
conversation context, identity, and the words am@ges utilized in parent-child communication
(Koenig Kellas, 2005; Trees & Koenig Kellas, 200Rgsearch shows that sharing stories
increases the health and well-being of the nari(@&oenig Kellas et al., 2015) and helps them
make sense of their lives, relationships, and paisdentity (Koenig Kellas, 2005; Koenig
Kellas et al., 2010; Trees & Koenig Kellas, 200&hen research participants share stories, it
benefits the participant and allows the researtthanderstand the factors that influence
interactions. Previous studies have focused largellgow parents perceive conversations with
their children about pornography, creating the rfeedurther investigation on how children

perceive these conversations.

Overview of Chapters

The purpose of this study is to fill existing gap$amily communication research about
how children perceive conversations about porndgrayith their parents. This study explores
characteristics that emerge in parent-child coraterss that elicit positive and negative
perceptions from children about those conversatibaetter understand how young adults
perceive conversations about pornography with theients, Chapter 2 provides a review of

literature surrounding pornography, parent-chilchamunication about taboo topics like sex and
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pornography, and narrative theory as a useful fremnle for understanding the topic of porn in
family communication. The chapter concludes witloaarview of two main research questions
that guided the present study. Chapter 3 providesvarview of the narrative methodology
utilized in this study, including my statement ofrpose and approach to inquiry. The chapter
describes the participants recruited for the stdeyails the recruitment method, explains the
interview procedures, and provides an overviewatddnalysis and data saturation procedures.
The last two chapters of this study explore thestesults and a general discussion of
how the emergent themes connect with existing comeation literature. Chapter 4 explores
five major themes that emerged from the data, dsog each theme in two subsections for
further thematic understanding. Each subsectioniges definitions, examples, and direct
guotes from participants of the study. Finally, Gtea 5 provides a discussion of the findings by
exploring theoretical implications, contextual admitions, and practical implications of the
themes of this study, connecting them to existitegdture as well as describing their
contributions to family communication scholarshijpe chapter concludes with an overview of
the study limitations and provides suggestiondudture research about family communication

and pornography.
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CHAPTER 2. LITERATURE REVIEW

To understand how children report conversationh thieir parents about pornography,
the following review of literature synthesizes wkaholars in public health, psychology, and
communication have already explored. It providesarview of pornography (e.g., what it is),
taboo topics, parent-child communication about sexl, the research gaps in parent-child
communication about porn. It also examines nareatiquiry and why storytelling offers family
communication scholars a helpful framework in de@pg their understanding of how children
perceive conversations with their parents aboditcdit topics like sex and porn. The chapter
concludes with two proposed research questionslffarther understand how children

perceive conversations about pornography with thesients.

Pornography Defined

Many scholars struggle to define pornography bexafig#s ambiguous nature and its
dependency on the content being viewed (D’Orla2809; Rasmussen et al., 2015; Robinson,
2010; Willoughby & Busby, 2015). As Owens et aD12) described in their work, “There are
almost as many definitions for sexually explicitteréal as there are individuals who have
studied it” (pp. 102-103). For example, Peter amtk¥nburg (2009) identify pornography in
their work as any material that displays sexualagtin “unconcealed ways” (p. 408). Tsitsika
et al. (2009) define pornography in their reseaslany online material portraying “sexual
behaviors and practices” (p. 546). And Reid e(2011) define porn as any material that (a)
“creates or elicits sexual feelings or thoughtsd @n) “contains explicit images or descriptions
of sexual acts” (p. 360). Although some similagt@nnect each of the previously stated

definitions, they vary in terms of what contentasidered pornography and whether the
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content producers intend for the content to beiméted as pornographic, making porn difficult
to define.

For the purposes of this study, | refer to pornphyeas any material that displays nudity
or sexual activity, behaviors, or practices thatite$exual feelings and thoughts. This definition
privileges the content that might be viewed as pgraphic and downplays the content
producer’s intent. The rationale for referring tmpin its broadest form is that this definition
encompasses the wide range of positions that pa@ogleneral may have in categorizing
pornography and offers a holistic understandingarhography when discussing it. Doing so
acknowledges the many positions that study padidgpmay have concerning what pornography
is. Many of the scholars cited earlier referreth®words of Justice StewartJacobellis v.

Ohio (1964):

| shall not today attempt further to define theddrof material | understand to be

embraced within that shorthand description; antiques | could never succeed in

intelligibly doing so. But | know it when | see(itConcurring Opinion of Mr.

Justice Stewart,” para. 1).

Justice Stewart affirms the varying definitionsdelns express in their research on pornography
while also acknowledging the simplicity of knowindpat the content is when accessed or

viewed. Utilizing a broader definition of pornogtapis important for this study because it

accounts for the varying definitions participantaynmave for what constitutes pornography.

Accessibility and Child Exposure

In a digital age shaped by the Internet, the easgssibility of online pornography has
increased, resulting in children becoming increglgiexposed to the material (Hertlein, 2012;
Sabina et al., 2008). It is approximated that ashhmas 30% of data usage on the Internet

comprises pornographic material (Weiss, 2019) hatigorn is shared across a variety of
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platforms including websites, messaging apps, aothsmedia platforms (Stroud, 2014). Some
children are first exposed to the material as easl{1 years old (Greenfield, 2004), with 93% of
boys and 62% of girls first viewing it before age(Babina et al., 2008). Worldwide sampling of
adolescents shows that internet pornography useases with age and that boys show higher
levels of interest in it than girls (Mead, 2016hUE, it is not a question dfchildren will view

online pornography but rather a questionvbkn

Ethical Perspectives

It is worth noting that scholars vary in their apims and judgements about the ethics and
morality of pornography. Although some scholarswporn as a helpful tool for sexual
minorities or romantic relationships (Sabina et2008; Stulhofer et al., 2012), others view it as
harmful material in need of constructive solutiamsl attention (Perrin et al., 2008; Taylor, 2018;
Wright & Randall, 2012). Research shows that poraplgy use can sustain “sexist and
unhealthy notions of sex and relationships” (Fld2@)9, p. 389) among users, exacerbating
violent behavior, affecting young children morertlwher forms of sexual media. It also
influences users’ attitudes about adopting sexelhabiors, sexualizes girls and women, and
increases child pornography consumption among adetds and young adults (Hertlein, 2012;
Rasmussen et al., 2015; Whisnant, 2016). In otleedsy many studies suggest that pornography
consumption can have negative consequences congextiitudes, health, and behaviors.

Some scholars also label pornography as a pubdithhissue because of the increase in
addictive habits and behaviors among pornograpéyets. Porn addiction refers to a person’s
inability to control their impulses in watching poresulting in negative interpersonal,
vocational, and personal consequences (Sniewski, &018). Approximately 9% of online

viewers of pornography fall within the categoryaaoldiction, watching porn at least 11 hours a
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week (Cooper et al., 2000; Cooper, et al., 200ieViski et al., 2018; Weiss, 2012). Scholars
recognize that early pornography exposure amorigreni sometimes results in porn addiction
later in life (Sniewski et al., 2018), and earlypezure to porn correlates with higher levels of
depression and anxiety, sex addictions, substaseeigorders, and memory problems
(Bostwick & Bucci, 2008; Sniewski et al., 2018; Wh@011). Considering the increase in
addictive habits and behaviors among addicts aiqumaphy, recognizing these issues is
important for scholars in understanding pornogragdrnysumption, particularly among children.
Overall, the increased accessibility of onlinenmmraphy has resulted in children
becoming increasingly exposed to the material waiolars sharing varying perspectives about
the issue. The range of ethical perspectives on pakes it a difficult topic to navigate,
demonstrating that the issue should be handledregihect but also an understanding of
potential negative consequences. Because pornogcapisumption can have negative
consequences for children, parents should talkew thildren about it. Thus, in order to
understand how parents are effectively and inaffelgt talking with their kids about
pornography, the next section considers the chgdieparents experience with taboo topics,

including sex and pornography.

Taboo Topics: Barriers to Communication

With an understanding of what pornography is and hocessible it is for children to
view, it is important to also understand how parndtionsas a taboo topic within interpersonal
and family communication contexts. According to Bavand Wilmot (1985), in interpersonal
relationships, individuals often encounter tabquids, or topics that one or more individuals in a
relationship perceive as “off limits” to discuss g54). Although examples from their study

include talking about relationships, sex, religiand privacy (Baxter & Wilmot, 1985), this list
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is not exhaustive. Scholars have also identifiathpgraphy, abortion, obscene language, sexual
orientation, discussion of family problems, alcohnt substance abuse, as well as academic
expectations as taboo topics (Evans et al., 200¢¢ileton et al., 2017; Pariera & Turner, 2020).
The parent-child relationship is an interpersoeédtronship in which one or both individuals
may perceive the discussion of porn as “off limiGiven its taboo nature, exploring how
pornography is perceived by parents and childremportant for understanding how families
talk about it.

According to family communication scholars, paresitsggle to talk with their children
about taboo topics because of their uncomfortastara and their potential to promote risky
behavior (Byrne & Lee, 2011; Grossman et al., 2H&man & Koenig Kellas, 2018; Keating
et al., 2013). Particularly during their childretéenage years, parents report having to navigate
difficult conversations with their adolescents atimypics like sex, alcohol, and substance abuse
(Guerrero & Afifi, 1995). Many parents report nagatexperiences with their kids regarding
these issues because of poor communication. FonggaMiddleton et al. (2017) found that
when parents discover alcohol and substance albusegtheir adolescents, they fail to respond
calmly and effectively, often implementing direcidaforceful approaches with their children
that strain those relationships. Although schodanee that parents possess the communicative
power and capacity to shape the outcomes of thégmilil topics in constructive ways (Forward
et al., 2008; Koerner & Fitzpatrick, 2006; Schr&dEhimkowski, 2017), these issues still elicit
challenges because of their uncomfortable natulelair ability to promote risky behavior
among adolescents.

The developmental period of adolescence also coatpk conversations between

parents and children. The need for autonomy ineeasmong teenagers between middle school
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and high school (Allen et al., 1990; Fuligni & Ts2015; Williams & Thurlow, 2005). During

that period, parents struggle to navigate difficalhversations not just about alcohol but about
issues of sex and sexuality (Grossman et al., 28@Ber, 1994). In addition to puberty and
changes in the brain (Steinberg, 2005), adolesckmisg their teenage years are “conscious of
the power differentiabetween themselves and adults” (Williams & Thurl@@05, pp. 229-230),
making conversations about taboo topics more ahngilhg for parents to navigate. Although
some of these topics may be known to the wholelfafmig., alcohol or substance abuse), others
may be kept secret to one or more individuals (esgues of sex and behavior) (Vangelisti,
1994). The hidden nature of pornography or sexccaate communication barriers in parent-
child relationships. Considering that sex is a tatmpic and parent-child conversations about sex
are a topic of interest among family communicasoholars, the following section explores

parent-child communication about sex in greateaidet

Parent-Child Communication about Sex

Many parents express feeling uneasy when addregsngsue of sex with their kids.
Both parents and adolescents report experiencargafed uncomfortableness surrounding the
issue. Parents report feeling unprepared to digtesissue with their kids and young people
report experiencing fear over what their parenty sa&y in those conversations (Grossman et al.,
2018; Keating et al., 2013). Despite these feelofgiiscomfort, research suggests that parents
who seek out information about the issue and dgtimesent themselves to their children in a
conversational manner report helping their childaeaid risky sexual behavior (Afifi et al.,
2008; Holman & Koenig Kellas, 2018). Children expace higher levels of physical, mental,
and emotional health when their parents displag ead understanding in their conversations

together about sex (Askelson et al., 2012; Her®941 Holman & Koenig Kellas, 2018; Jackson
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et al., 1998). The findings of these studies sugidpes healthy parent-child communication about
taboo topics regarding sex and sexuality have mapbns for physical, mental, and emotional
health.

Holman and Koenig Kellas (2018) recently condu@eplalitative-narrative study
examining the conversations young adults reporingawith their parents about sex. They
examined memorable conversations (i.e., conversagioung adults had with their parents that
they easily remembered as unique and/or worthwhitel) preferred conversations (i.e.,
conversations young adults wish had occurred oteath handled differently by their parents).
In their findings, Holman and Koenig Kellas (20#3covered that parents tend to avoid
conversations about sex because they are afraidlthaot have enough knowledge about sexual
behavior. Nevertheless, when they chose to endggechildren in the conversation by
prioritizing issues of safety (i.e., how to protgourself from health risks like sexually
transmitted diseases), their adolescents took sapedsk-preventing steps to implement what
their parents talked about. Moreover, when pareatsa comprehensive conversation with their
kids and showed little fear in talking about th&uis, adolescents reported appreciation of their
parents for taking the initiative to do so. If dmyig, their findings suggest that adolescents want
their parents to talk to them about sex.

Although many parents experience discomfort wiadkirtg about sex with their children,
when they engage in information seeking aboutshed and speak conversationally with their
children about it, children experience higher lewvad physical, emotional, and mental health.
Moreover, if parents prioritize issues of safetgamversations about sex, their children often
implement necessary risk-preventing steps for teiual health. Research shows that parents

possess the communicative capacity to positivedypshuncomfortable conversations about taboo
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topics. Since pornography shares many similantigis the theme of sex, the following section
explores what communication scholars have found@arng parent-child communication

about pornography and the current research gapsxist.

Parent-Child Communication about Pornography

Scholars recognize that parents possess the redhtiad influential status to engage their
children about the pervasiveness of online pornagrahrough open communication and active
mediation of online material (Byrne, et al., 20H&rtlein, 2012). Although negative stigma from
religious and social groups as well as poor pacéittt communication stifle children from
talking with their parents about porn (EI-Shaieb\&irtele, 2009; Grubbs et al., 2015; Pariera,
2016; Stone, 2012; Zurcher, 2019), research shioatopenness in family communication
regarding pornography strengthens those convensati®yrne & Lee, 2011). Open parent-child
communication refers to a freedom in “disclosinglscussing thoughts, feelings, or viewpoints
about the self, others, or events” (Dailey, 2006135). Adolescents are more likely to share
information if they perceive their parents as “l@sgve and accepting,” not “rejecting and
judgmental” (Dailey, 2006, p. 435). In other worglsung adults tend to open up more with their
parents about pornography when they perceive gagents as receptive in their communication.

Research shows that in addition to open communitatictive parental mediation of
online material influences how children deal witllioe material, including pornography. Active
mediation refers to “parent-child discussion of thedia or media content that is intended to
impact how and the extent to which children aréugriced by media exposure” (Rasmussen,
2013, p. 384). Byrne and Lee (2011) found thatmaresho engaged their children in household
prevention strategies (i.e., engaging in “co-vieyviof online material and initiating “critical

discussions” of the material) (p. 91) with an ogemmunication posture reported their children
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being less resistant to those strategies. Regapdingpgraphy specifically, Rasmussen et al.
(2015) found that when parents actively talk withit adolescents about porn, their children
report having less positive attitudes towards @ tand to view the material less. Some parents
do not mediate their children’s technology useluh@y sense their children are watching the
material or beginning to display negative attitudebehaviors (Livingstone & Helsper, 2008;
Nathanson, 2002). This can be problematic becaars{s who avoid talking about the issue
until their child has already watched it can stitai@ parent-child relationship. Even if parents do
have a conversation about porn with their kids teetbey are exposed to it, scholars have found
that some parents do not speak with their chilétgout the issue due to its sensitive nature and
the potential for it to disrupt family functionirand relational quality (Zurcher, 2017). Overall,
active mediation complemented by open communicaiiaps an important role in influencing
how children interact with pornography and onlinatenial in general.

Scholars recognize that parents often avoid coatierss with their children about
pornography because of fear and judgement. Zuf@04:7) found that parents who discovered
their children had viewed pornography were fillethviear and embarrassment and felt hesitant,
uncomfortable, and anxious. In addition to beirgrtize in their responses, parents reported the
conversations with their kids being emotionally el and unproductive, resulting in negative
experiences for both them and their kids. ZurcB84.9) also found that parents were hesitant to
talk to their children about porn because of thesirs of how others would view their family.
Fear of judgment from the community and people withe family “perpetuate closed family
communication patterns” (Zurcher, 2019, p. 526) disduade parents from engaging in

conversations with their children about pornogragbwerall, these studies show that some
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parents experience fear, pressure, and discomf@hwddressing the issue of porn with their
children.

The majority of studies reviewed to this point exae how parents experience
conversations about porn with their children. Hoerewunderrepresented in the literature are
children’s stories about these conversations. UWitdeding the perceptions of children in these
conversations is important because the perspedaivasiidren may differ from the perspectives
of their parents. Additionally, these potentiafeiiences in perspectives may influence how
parents and children interact with one anotherramdal more about how families navigate
taboo issues like pornography. It is importantdonolars to understand perceptions from both
the parent and their children in order to provid®mmprehensive understanding of these
conversations surrounding pornography. Thus, furdésearch is needed to investigate how
children perceive these conversations. In ordexpore the child’s perspective, the proceeding
section explores how and why storytelling (i.enaarative framework) provides a helpful lens to

better understand parent-child conversations gboutography.

Narrative Framework

The act of sharing stories is an ongoing practecess families, cultures, and nations
(Jackl, 2018a). Stories refer to personal accogintn by an individual to another person
(Koenig Kellas, 2005). Context, setting, convematinoments, and characters shape stories, and
stories elicit themes and values that are impottattie narrator (Clair et al., 2016; Clair &
Mattson, 2013; Koenig Kellas, 2005). Stories conlreljstic experiences that occur at specific
places and times (Koenig Kellas, 2005; Trees & Kgé&tellas, 2009). Koenig Kellas (2005)
found that family members who share life experisredgout difficult circumstances with one

another and engage in perspective-taking duringgetltonversations report higher feelings of
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“family cohesion, adaptability, satisfaction, angemall family functioning” (p. 385). Trees and
Koenig Kellas (2009) also found that when seekoinmaike sense of difficult topics, parents and
children who share their stories and life expemsnwith one another strengthen their
relationships. Because storytelling is an essepédl of how people communicate, understand
themselves, and relate to those around them (I2@k8b), utilizing a narrative framework
offers the present study a unique lens to explowve thildren talk about difficult topics,
particularly pornography, with their parents.

Scholars position storytelling as an act of idecdition, meaning that as narrators share
their stories with people, they begin to make serigbeir own lives through the lived
experiences they talk about (Koenig Kellas, 200®e$ & Koenig Kellas, 2009). When
individuals share life experiences with friendgsamily members, they jointly create
conversational spaces where people are able tastadd one another (Koenig Kellas, 2013).
The same applies to how researchers and partisifraetract together (Clair et al., 2016; Clair &
Mattson, 2013; Koenig Kellas, 2005). When resegiaticipants share stories with researchers,
researchers are better able to understand paritsipaubjective experiences. Using a narrative
lens, storytelling allows the audience to partitgpa and empathize with the narrator. Whether
these stories are categorized as “personal, haatoreligious, political, ancestral, and so on”
(Clair et al., 2016, p. 482), empathy and refleyiare essential components of identification
and perspective-taking that allow both partiesdtids understand themselves and the world
around them.

A narrative framework offers a helpful lens throwghich to investigate the voices of
emerging adults as they recall conversations kg pparents about pornography. This

framework affirms that sharing stories allows fdyedter understanding of the narrator’'s
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personal experiences, not to mention how they conrate and what they experience in the
world around them (Gergen & Gergen, 1988). Staiegble people to communicate and share
their values, ideas, and life experiences in diifikrwvays (Clair et al., 2016; Clair & Mattson,
2013; Koenig Kellas, 2005). Narratives compriseystike components, including beginnings,
ends, characters, story arcs, and settings, athath provide helpful context and information in
understanding someone better. Moreover, issuateatity, well-being, and health comprise
many themes that arise through storytelling (Giaial., 2016; Koenig Kellas, 2005). Overall,
listening to someone share their story allows tidience to learn more about the narrator and
accumulate life details about the person that otisermay have not been shared in other
contexts. Thinking about the issue of pornogragpnythis study, narrative theory is particularly
useful because it offers a space for young aduolshare their stories about conversations they
had with their parents about the topic. It providespace for them to make sense of their own

lives as well as share what they think and feeliaibite topic.

Research Questions

Given that stories elicit meaning and understandimgut other people, exploring
children’s stories of their conversations with th@rents about pornography would contribute to
research in family communication on this topic. Macholars have explored how parents report
conversations going with their children about pgmaphy; however, less research is devoted to
understanding the child’s perspective of these emations. Further research is needed to
understand the child’s perceptions of the conveEmsatwith their parents, including what they
perceive as positive about those conversationsedsas/ negative. Narrative theory offers a
helpful theoretical lens because it allows partaig to make sense of their experiences,

thoughts, and emotions surrounding the topic.
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As research on family communication shows, charesties of parent-child
conversations about pornography like fear, judgenamive mediation, and open
communication all impact how parents navigate agrdgive these interactions, whether
positively or negatively. However, little is knovabout what characteristics impact the positive
or negative perceptions of children in these cosatdons. Utilizing a narrative framework with
young people is important because it provides gusperspective on pornography, helping
scholars further understand parent-child conveysatabout pornography from the perspective
of the child. To better understand the experielmg®ung people, the following research
guestions seek to explore what characteristicararg-child conversations about pornography
influence the perceptions children have about tlcoseersations:

RQ1: What characteristics emerge in parent-chiltvecsations about pornography that

elicit positiveperceptions among children about those converssio

RQ2: What characteristics emerge in parent-chiltvecsations about pornography that

elicit negativeperceptions among children about those converssio
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CHAPTER 3. METHODOLOGY

This study explored the stories of young adultsuélpast conversations they had with
their parents about pornography. Although familyncounication scholars have explored how
parents perceive these conversations (RasmussEkB, R&smussen et al., 2015; Zurcher, 2017,
2019), little to no research has sought to undedstie perspectives of young adults. Thus, little
is known about how young adults perceive these esations. A narrative methodology
provides a unique outlook on these conversationaus® it enables young adults (i.e., the
participants) to explore the depth and breadttacitoirs that potentially shape their interactions
with their parents through storytelling. Thus, bypering parent-child conversations about
pornography through a narrative methodology, the goto better understand these
conversations from the perspective of young adGitssidering the lack of research in hearing
the stories of young adults (Miller-Day et al., 3D1collecting stories from young adults fills
current research gaps. In this chapter, | wilktfatate the purpose of this study. Then, | will
provide an overview of the study participants dmelihterview procedures. Finally, | will

discuss how the data were analyzed.

Statement of Purpose

The purpose of this narrative study was to saditties from young adults to better
understand the conversations they have had withgheents about pornography. As discussed
in Chapter 2, pornography is defined as any mativaa displays nudity or sexual activity,
behaviors, or practices that elicit sexual feeliagd thoughts. Parent-child communication
refers to the conversations parents and their @hiltiave, and this study focused specifically on

parent-child communication about pornography. Bnatories refer to the personal accounts of
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participants recalling how their conversation werth their parents about pornography. This
study focused on stories told by young adults apast conversations with their parents about
pornography. Therefore, by exploring young aduispectives about these conversations,
insight may be gleaned from their stories to edaipilies for future conversations about the

topic as well as further family communication resbasurrounding this topic.

Approach to Inquiry

For the purpose of this research, | approachedttiey with an interpretive lens. | sought
to value and understand the individual voices dodes of the participants. Communication
scholars committed to interpretive work value thative’s point of view” (Braithwaite &

Schrodt, 2015, p. 9), seeking to value and undedsiae individual realities of each participant.
Although I do not reject objective realities, | ognize that individuals vary in personal
experiences. Depending on context, people, ana e#tternal or internal factors, one participant
may interpret the same experience as another jparicin different ways, and vice versa. From
an interpretive lens, each of these stories andrexqqres should be taken as they are.

Utilizing an interpretive lens was important famnclucting this study because it
complemented the narrative methodology. Interpeetvork seeks to understand the subjective
position of each participant (Braithwaite & Schra@ld15, p. 9), and | reached this understanding
by hearing participants’ individual stories andagmg them as they are. By utilizing an
interpretive lens in my study, | prioritized eadrfcipant’s story as unique and special,
allowing for rich analysis and thematic understagdp emerge. In the data analysis section, |
will expand more on how this allowed for thematiarstanding to emerge. Before discussing
the data analysis section, | will explain how lesssed my research role and bias for this study as

well as cover an overview of the study participaarid data collection.
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Assessing Researcher’s Role and Bias

As the principal researcher of this study, | cakelcand analyzed the data. | recruited,
consented, and interviewed all the participan&gsd recorded, transcribed, coded, analyzed, and
made meaning of each of the interviews. In othendwoas the researcher, | fully immersed
myself in the data collection and analysis process.

| acknowledge that | hold a biased view of pornpgsa The notion that pornography
often sustains unhealthy views of women, sex, afationships (Flood, 2009; Hertlein, 2012;
Rasmussen et al., 2015; Whisnant, 2016) resonatiesng. | agree with many public health
scholars, psychologists, and communication reseed¢hat pornography is a public health issue
that impacts mental health and personal well-b&@apper et al., 2000; Sniewski et al., 2018;
Weiss, 2012). Acknowledging and taking steps tackhbis bias are necessary and important
because interpretive work seeks to allow partidigéories and themes to emerge naturally
without external tampering. As such, | utilized tafoLincoln and Guba’s (1985) strategies to
assess and manage bias in the data analysis: mehdming and audit trail. | will elaborate on

these strategies in the data analysis section.

Participants

Participantsl = 18) included a convenience sample of undergradstatients enrolled
in communication classes at a large, public unitsens the Midwestern United States who
received extra credit for their participation. Teaticipants’ ages ranged from 18 to 25 years old
(M =20.17,SD=1.74). The sample comprised slightly more fem#e= 10) than males(= 8).
A majority (n = 12) of participants self-identified as white/€asian, two participants self-

identified as Black/African American, two particiga self-identified as Hispanic/French, and

28



two participants self-identified as Asian/IndiameTfollowing table provides a list of all

participants (pseudonyms used instead of real neamestheir age and gender.

Table 1. Participants

Participant Pseudonym Age Gender
Allen 23 Male
Amy 21 Female
Bella 21 Female
Caleb 25 Male
Ellen 19 Female
Emily 19 Female

Eric 22 Male
James 18 Male
Katie 18 Female
Kayla 20 Female
Kyle 21 Male
Laura 18 Female
Lilly 19 Female
Logan 18 Male
Lucy 18 Female
Ryan 21 Male

Sophia 21 Female
Will 19 Male

To be eligible for the study, participants hadbéo(a) 18 to 25 years old, (b) able to recall
a conversation or brief encounter they had aboutqgaphy with their parents, and (c)
comfortable sharing their story about that expesemn addition to pornography being used
most by 18- to 25-year-olds (Buzzell, 2005), thesin for selecting participants from this age
range is because 18- to 25-year-olds experien@egrautonomy from their parents during this
time (Cullaty, 2011), making them more likely toempup about experiences they have had with
their parents. Factors like college or alternalifeeexperiences after high school also provide
18- to 25-year-olds with spaces outside of the hto@ocess their lives through peer-to-peer

interactions, classes, and jobs (Kins et al., 2008is age range also allows young people to
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more easily reflect on recent interactions they\wal their parents about pornography, even if

they occurred several years prior.

Participant Recruitment

Before recruitment began, this study was submittexhd approved by the university’s
Institutional Review Board (IRB) during the FallZDsemester. Upon receiving approval, a
study abstract, description, and eligibility regmrents were uploaded to the research
participation system of the university’'s communigatdepartment to recruit participants (see
Appendix A). Individual timeslots were created tlma interested and eligible participants to
sign up voluntarily and anonymously for a 30- terbihiute phone interview.

Once participants signed up to participate in theys | sent a confirmation email to each
participant to (1) confirm their appointment ting2) ask for email verification that they meet the
study criteria, and (3) obtain their phone numisertfie phone interview (see Appendix B). |
also attached an IRB consent form for the partidipa look over before the interview (see
Appendix C). To ensure participant responsivenesgntioned in the email that if | did not
receive a response before the interview time,ntexview would be canceled and they would
need to reschedule. Once the participant repliedyireg their eligibility for the study and
providing their phone number, | proceeded withghene interview on the day and time at
which they signed up. Twenty-three participantsisyup to participate in the study. Of these 23
individuals, two canceled their appointments, thweee no-shows, and the remaining 18 were
eligible and consented to participate in the study.

At the beginning of each interview, participantgeverst asked if they had any questions
about the consent form and time was allotted tavanthose questions. Once any questions were

answered, participants indicated their consenattiggpate in and be recorded for the study at

30



the beginning of the interview by audibly answeriggs” to two questions: (1) “Do you consent
to being recorded for this study?” and (2) “Do yaunsent to the material mentioned in the
consent form?” Each of the 18 participants provithedr verbal consent to these two questions.
After receiving verbal consent, | provided a besammary of the study to give additional context
for the interview before proceeding with the quassi prescribed in the interview script (see
Appendix D). After completing the interview, parfiants received 1% extra credit for the

communication course in which they were enrolled.

Interview Procedures & Data Saturation

Interviews took place over a three-month periooinflate November 2020 to late
February 2021. | conducted each interview via pHoora a private location, which ensured that
no one else could hear the interviews. Participaei® also asked to engage in the interview
from a private location of their choosing. Eaclemtew was recorded using a Sony IC Recorder
device.

As indicated above, | conducted 18 interviews far present study. Polkinghorne (1989)
recommends conducting between five to 25 interviemmder to reach data saturation. Data
saturation occurs when no new themes arise fromdhected data sample (Saunders et al.,
2018). Initially, | aimed to conduct at least 1€enviews to assess when data saturation was
reached. Following recommendations by Lincoln andb&(1985), | conducted an audit trail to
record my thoughts and analyses of the interviesMscanducted them, thereby assisting with
data saturation assessment. After reviewing mysnae observations, | concluded by the ninth
interview that five major themes had arisen from dlata and no new themes emerged.
Verification of data saturation is documented ie #udit trail. To further verify these

observations, | followed Lincoln and Guba’s (198&ommendation to confirm data saturation
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by doubling the initial sample size, which involveahducting an additional nine interviews for
a final sample of 18. After conducting the finalarview, | made observational notes that the
data collection process felt complete and readyuidher analysis. After conducting 18

interviews, | can confirm that data saturation weeched after the first nine interviews.

Data Collection

This study utilized a qualitative research desgpecifically one grounded in narrative. |
conducted 18 semi-structured phone interviews pattticipants to elicit stories about
conversations they had with their parents aboutggnaphy. All interviews were conducted
over the phone (1) because of the COVID-19 pandamilc(2) to ensure participant anonymity
(i.e., I do not know what they look like).

Utilizing a qualitative narrative design allowea no better understand the stories young
adults shared about conversations they had with plaeents about pornography, specifically
recalling moments, experiences, emotions, and thisubey had during those conversations.
Moreover, a narrative methodology allowed me toarstdnd (1) the lived experiences of the
participants (Clair et al., 2016), (2) how the m#pents relate to other important people in their
lives (Koenig Kellas, 2013), and (3) how to engagempathy and perspective-taking with the
participants (Clair et al., 2016). This method pded for a holistic understanding of the
conversations that children had with their paratsut pornography, allowing for the collection
of rich data.

Narratives were elicited through semi-structuradnviews that utilized open-ended
guestions. | utilized a semi-structured intervigspach, which allowed me to prepare
guestions beforehand (e.g., “Tell me about the emgation you had with your parents” or “Tell

me about the moments leading up to your conversatimt also provided me with some
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freedom to ask follow-up questions during the wiew (e.g., “You mentioned X. Can you tell
me more about that?”). To assess the specificest@@rticipants shared about conversations they
had with their parents about pornography, | comibin@rative interviewing and traditional
interviewing in a semi-structured interview procdsarrative interviewing involves participants
sharing a detailed story about their experiencdenthe researcher listens and interjects very
little (Riessman, 2008). Traditional interviewingolves the researcher asking follow-up
guestions to specific details that the participaahtions in the story (Weiss, 1994). This two-
fold process allows the participants to narrateafergnificant portion of the interview and
simultaneously allows for follow-up conversationsmerge, resembling that of a
conversation—not an interview—and feeling lessstat

During the interview process, | utilized my initsdript, which was reviewed and revised
after the first few interviews to strengthen theaflof the interview as well as ensure consistency
in the questions asked of participants. Each iderwas recorded and the length of interviews
ranged from 20 to 51 minuteli (= 35.06 minutesSD = 10.14). After each interview, recordings
were safely uploaded to Box, a cloud-based, seankpassword-protected storage location
approved for the storage of research data by thesrsity’s IRB. The recordings were then
deleted from the Sony IC Recorder. To protect pigdints’ identities and personal information
during the data collection process, an encryptel@locook was kept on Box with participant
emails, phone numbers, and information concerrheg tull names. The codebook outlined
pseudonyms for all participants so that descripdietils about the participants would not be
identifiable during transcription. The codebookoat®ted the interview date, time, and length.

For transcription, departmental funds were utilizegay for an online transcription

service called Temi. Temi is a secure online trapBon service that provides an initial word-
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for-word transcription of recordings uploaded te fatform. Temi offers editing software on its
platform that allows the researcher to review adititbe transcript while simultaneously
listening to the recording. The program providesftrst transcript free and each subsequent
transcript at $0.25 a minute. Funds totaling $152v2re utilized to pay for 17 transcription fees.
Transcripts varied in length from 9 to 17 pagéds<{11.78,SD = 2.68), resulting in 212 pages of
transcript. After each transcript was finalizedyés downloaded from Temi and uploaded to
Box. Transcripts, recordings, and the codebook \atrgtored in separate folders to protect

participants’ identity and confidentiality.

Data Analysis

Data analysis consisted of a thematic analysiscagtr. For each interview, | took 10 to
15 minutes to write down initial thoughts, obseiwas, and reactions to the interviews in my
audit trail. This process of keeping an audit temabled me to make sense of the interviews in a
reflective manner and allowed me to progressiviyt $abeling themes that | saw emerge in the
data. Then, each interview was transcribed usimgi.TAs | transcribed the recordings, sections
and quotes were highlighted as | identified impatrguotes, key words, ideas, and patterns that
arose from the data. After finishing the transcoips, | listened to each recording again while
reading along with the transcript to (1) ensuregcaiption accuracy and (2) further look for
arising themes and patterns. This two-step proakesanscription and listening to recordings
allowed for an immersive, reflective process. Tpnscess followed recommendations for
thematic analysis from Braun and Clarke (2006)¢bmparing incidents applicable to each
category” (p. 340) and (2) “integrating categoaesl their properties” (p. 342). In other words,

throughout this process, | first compared portioheach transcript to one another to develop
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categories for emerging themes. Second, afterifgigrg initial themes, | integrated themes
together to combine them into major and lessegoaies.

While transcribing and listening to the recordinigstilized Owen’s (1984) thematic
analysis, which assumes that participants’ staiesidate primary themes based on three
criteria: recurrence, repetition, and forcefulné&scurrence occurs when at least two of the
stories being collected have “the same thread @ining” (p. 275), even though different
wording might occur. Repetition occurs when “keyrdsor phrases” explicitly repeat the “same
wording” (p. 275) over and over again. Finally,defulness occurs when participants utilize
“vocal inflection, volume, or dramatic pauses” 2F5) to stress or indicate importance of key
concepts or ideas. As | repeatedly listened taeberdings and read the transcripts, | made
sense of themes through the recurrence, repetamhforcefulness of key words, phrases, and
ideas that continued to emerge from the data. Tirout this process, | organized my notes in a
document to track the emerging themes.

| also utilized Lincoln and Guba’s (1985) strategid member checking and audit trails
to check my research bias and ensure accuracy @lysis. Member checking involves asking
participants to participate in assessing the rebeals analysis of the collected narratives at the
end of the study. Member checking allows the pipiat to assess the accuracy of the findings.
At the end of each interview, | asked participahtsey were interested in allowing me to follow
up with them about the accuracy of the analysesh©1.8 participants, 15 expressed interest in
participating in a follow-up assessment. Interegt@dicipants were emailed a copy of the
research results and asked to reply with thought®mcerns they may have had about the work
(see Appendix E). Three participants provided fee#bexpressing that the results were

accurate representations of their experiencesratdtiey were grateful for the opportunity to
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review the findings. One participant made a fewiegisuggestions but praised the document as
well written and reflective of their experiencepeassing interest in reading the final manuscript
when it was finished. The other two participantpressed general thanks for being able to read
the document and shared that they felt like theltesepresented their experiences well. This
intensive process ensured that (1) as the resedradmaained accountable to the participants
during the interviews and data analysis by recogntieir stories fairly and (2) my bias did not
interfere with the reporting of themes that emengatirally from the interviews. Through
member checking, the findings were confirmed thiotige perspectives of several participants.

| also kept a personal audit trail while proceedimgugh interviews with participants
(Lincoln & Guba, 1985). An audit trail assumes tastthe researcher collects stories from
participants, they remain personally aware of tbain feelings and reactions to the stories being
shared by the narrators. This awareness is tratkedgh notetaking and journaling. After each
interview, | intentionally spent 10 to 15 minute=bdefing the experience for myself personally
and reflecting on the interview process (e.g., whalings, thoughts, or emotions emerged for
me and how those are different and/or similar eéodtories shared by the participants). This
process of debriefing and reflecting ensured thabras remained checked in seeking to
understand the participants’ stories as they arethmough my own interpretation of what | think
they are. Ultimately, this process enabled me iwritize the voices and stories of the
participants. The objective of member checking andit trails was to best understand the

participants’ stories in a way that was detachechfmy own biases as much as possible.
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CHAPTER 4. RESULTS

This chapter describes the answers to the twdqusly stated research questions. The
first question asked what characteristics emergmrent-child conversations about pornography
that elicitpositiveperceptions among children about those conversatithe second question
asked what characteristics emerge in parent-childersations about pornography that elicit
negativeperceptions among children about those conversatiiter analyzing the recordings
and transcripts for recurring and repeating therines key characteristics emerged that impact
how children positively or negatively perceived eersations about pornography with their
parents: (10pen/Closed Relationship Clima{@) Discussion-/Lecture-based Conversation
Structure (3) Specificity/Ambiguity of Conversation Detail4) Affirmation/Denial of Curiosity
and (5)Appropriate/Inappropriate Conversation Contekhe following table highlights these

five themes and how each theme corresponds wittwihig@roposed research questions:

Table 2. Emergent Themes for Each Research Question

Themes Positive Perceptions of Negative Perceptions of
Conversation (RQ1) Conversation (RQ2)
Relationship Climate Open Closed
Conversation Structure Discussion-based Lectureebas
Conversation Details Specificity Ambiguity
Curiosity of Child Parental Affirmation Parental ibal
Conversation Context Appropriate Inappropriate

37



To understand each theme, the following sectiossrdee each theme by providing definitions,
examples, and quotations from participants. All earof participants mentioned in this section

are pseudonyms and not the real names of partisipan

Relationship Climate

The first theme that emerged from the data comtEhow open or closed the relationship
climate was between participants and their parditits.openness or closedness of the
relationship climate influenced how participantsogéved their conversations with their parents
about pornography. Young adults perceived convierssbout porn with their parents
positively when they experienced an open relatigmslimate in the family (RQ1), whereas they
perceived conversations about porn negatively whey experienced a closed relationship
climate in the family (RQ2). To understand thistpan of open and closed relationship
climates, the following subsections explore (1) lwopen relationship climate influenced
young adults’ positiveiews of these conversations and (2) how a closkdionship climate

influenced young adults’ negative views of thesevepsations.

Open Relationship Climate

An open relationship climateefers to a family communication environment inieth
participants felt free to talk about anything witieir parents. Whether it was sports, major life
events, or emotions, participants expressed feéhiadgreedom and comfortability to dialogue
with their parents about a variety of topics. Oray\participants expressed how this relationship
climate unfolded for them was spending time togeittith their parents and building their

relationship with them through shared activitiemeersations, and life experiences. This
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openness through conversations and activitiestegbin participants perceiving conversations
with their parents about pornography more poswivel

Lucy recalled feeling comfortable and able to aimle with her parents about anything,
which exemplifies an open relationship climate. &oample, when reflecting on her relationship
with her parents, she described her interactiotis mér mother and father as follows:

Talking about my mom, she’s probably one of thstfireople | turn to for

anything, like asking for advice or telling her m@amoments of my life. My dad

was really big growing up in my athletic life, de’s really a big part of that.

We're really close because of that. So we talk &bwarything. I'm a college

athlete, so that’s still a big part of my life. -dyy age 20
Lucy experienced the openness of her relationsktiplver mom by talking about how she could
turn to her mom for advice or tell her mom aboufjanenoments in her life. With her father,
Lucy described having an open relationship clinwéta him when mentioning how she could
talk with him about anything. She experienced Wia¢n her father actively participated in her
athletic life and talked with her on a regular ba3ihis open relationship climate Lucy
experienced with both of her parents later helpedidel comfortable when talking about
pornography with her mom. Lucy described how th&t fime she witnessed pornography in the
home was on her sister’s television. During thismeat, Lucy described how her mom was very
open with her and expressed wanting to talk withaib@ut it. Lucy perceived this interaction as
a positive one, connecting her open relationshipatke with her parents with the conversation
about pornography with her mom.

Participants also described how an open relatiprdimate produced positive outcomes

with their parents in conversations and activitredping strengthen positive perceptions about

conversations with their parents about pornograpby.example, Katie described in-depth the
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open relationship climate she experienced withpaeents and how it built trust and a close bond
in her family:

| don’t often find people that are as comfortableuad their parents as | am. |

would prefer to hang out with my parents rathenthang out with most of my

friends to be honest just because my parents oblyismow everything about me

cuz they raised me. They're both really cool peglite really genuine and, |

would say like nontraditional, American family typédynamic. | never grew up

with extended family. It was always just my mom, dad and my siblings. So, |

would say I'm just very close to them and | trustrh. There are the occasional

arguments with my mom cuz we don’t communicate wethetimes. But other

than that | would say we have a pretty decenticglahip. —Katie, age 18
For Katie, having the relationship climate to talikh her parents about anything enabled her to
trust them more and build strong relationships whém. She described the relationship with her
parents as comfortable, having a mom and dad whe genuine in their interactions with her
and wanted to do activities together. This openimessnversation and shared activities with her
parents helped Katie perceive her conversation l@ttmom about pornography in a positive
light. Katie described how she and her mom sat dimwalk about pornography in the context of
media and music and how their established, opatiosakhip made it feel comfortable and
normal to her. Katie described how she experietieest with her parents, even more so than her
friends. This close family bond illustrates howagen relationship climate helps young adults
perceive conversations about pornography with theients in a positive light.

Participants also specified the kind of langudmggr tparents used with them to reinforce
an open relationship atmosphere, each having pegigrceptions about conversations with their
parents about pornography. Kayla described hovpaemts’ use of the words, “I love you,”
meant so much to her and reinforced other messhgekseard growing up like, “You got this,”

“I know you can do it,” or “We believe in you.” Sbia described that her parents would

continually say to her, “Everything happens foeason,” and that this message comforted her

40



when she did not get an internship she had apfiiedaleb recalled how his mom would
encourage him and his sister in his school by gayiYiou are geniuses,” “You are very smatrt
people,” and “You can do it.” These kinds of megsagll reinforced an open relationship
climate. Kayla, Sophia, and Caleb all describedritapositive perceptions of the conversations
they had with their parents about pornography.

Some participants expressed feeling closer tgpanent over another and how in their
conversation about pornography with a parent, & wih the parent they felt most open with.
For example, Logan described his relationship Wwdth of his parents as “very constructive” but
highlighted his relationship with his father asdilg good” and how “it’s just easy to work with
him” compared to his mother who he described arfjmssive aggressive” yet still
“supportive.” For example, Logan recounted thedwihg experience with his dad, specifically
concerning the topic of pornography:

Like, he’ll be home after work like watching Nexfland like drinking wine or

something and my other family will be asleep andjest talk about just stuff

in general and then [porn] sometimes it'll come Itip.not like super often, but it

just comes up. —Logan, age 18
For Logan, this was an example of when he andatief would hang out together more closely
than he and his mom, illustrating the closeneghaif relationship. It also described how their
close relationship allowed for the topic of porreygny to come up naturally compared to
Logan’s interactions with his mother. For Logan,open relationship climate enabled him to
comfortably approach his father about the topic @isduss it openly. Laura described a similar
situation as Logan. For Laura, she experiencedhfigeloser to her mother than her father:

| guess me and my dad have never really seen egpgetor been the closest, so

I've never really gone to him for anything, you kvfd| feel like me and my

mom’s bond is just so tight that | would just gamediately to her for anything. —
Laura, age 18
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Laura described earlier in the interview how shelilee she could tell her mom anything and
how she would often gossip with her about schodlfaends and loved “going to her and
getting her take on whatever is happening.” Lawscdbed how this close, open bond with her
mother is the reason she chose to eventually t@idaonversation with her mom about
pornography.

Overall, participants expressed how an open cglakiip climate with their parents
resulted in them having positive perceptions ofdbeversations they had with their parents
about pornography. Having the freedom to talk alamything with their parents allowed
participants to engage with their parents openbuél variety of topics, whether it was sports,
major life events, emotions, or even pornograplnys Dpen relationship climate also allowed
participants to spend time together and build i@iships together. All of these factors created a
relationship environment where they felt comforéa#dhd open talking with their parents about
pornography, perceiving them as positive experienthis subsection illustrates how an open
relationship climate is one characteristic thatitesl in participants viewing conversations about

pornography with their parents more positively.

Closed Relationship Climate

A closed relationship climateefers to a family communication environment where
participants expressed feeling reserved and sorestawoidant in talking with their parents
about a variety of topics, but especially abounhpgraphy. In other words, the relationship
climate felt closed. Participants in this relatiipsclimate described spending less time with
their parents and living more detached from thanepts. This closed relationship climate in
both conversation and family activities resulteghamticipants perceiving conversations with

their parents about pornography more negatively.
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Bella described the closed nature of her familgtrehship climate by talking about how
her father stressed strong themes of independencegfamily members. In one encounter,
Bella recalled the following from her father:

My father’s perspective is that, growing up, hegtatume as much as he can and

he expects that you know the knowledge to manag@everyday functions.

And it's not really a thing where like my paren¢égfthe need to be in my

everyday life on the phone with me, everyday thiliigsthat. So very just kind of,

“l raised you to be a certain way. | expect yobéahis way and you know, I'm

here if you need me, but I've got a life as wetidahat’s that.” —Bella, age 21
Bella described that her father’s approach tomgisier and her siblings was very independent.
For Bella, the language of “I'm here if you need, ioet I've got a life as well” communicated to
her and her siblings that although her father waslable if they needed him, he was acting
independently from them and they should be indepenthemselves. Bella did not view this as
a negative thing as she already expressed fealiiig ipdependent; however, she described how
this impacted her relationship with her father hsgashe did not speak much with him growing
up, feeling like her relationship with him was dgtad. When it came to the issue of
pornography, they did not talk about it.

Allen described a similar situation with both & parents. He explained how his parents’
divorce strained the relationship climate betweemdnd his parents, making the climate more
reserved. Allen confessed that he often avoidediageup with his parents conversationally and
he felt like their relationship climate inhibitecatbgue:

| don’t see [my dad] very often, but | do talk tonha lot. | think | sometimes

struggle with kind of sharing back and forth andtthprobably more

uncomfortable, especially when it comes to probadlgtionships and stuff and

asking him about that stuff. | really don’t do thahd same with my mom, |

don’t really do that either. I think it's interesg though that especially with

relationships, | think they have their own viewstbat, partially from what they

individually learned from a divorce. And | thinkeih that kind of reflects on me
to where | do not want to talk about it or sharéhiat way for the most part. |
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mean, we do talk about it, but they have their @pimions on it which are
completely different. —Allen, age 23

Allen highlighted the reality of divorce for him @diis parents and how this strained his
willingness to open up with them about topics likeantic relationships and pornography. He
also expressed that the relationship climate wgtphrents impacted how he and his parents
viewed topics like relationships, describing howytleach had different views about
relationships and pornography. With pornographyevgmecifically, he described how the
relational strain with his parents impeded hisinghess to open up with them about it in a
conversational manner. Bella’s and Allen’s stohaghlighted how a closed relationship climate
resulted in participants perceiving conversatioith their parents about pornography in a
negative light. Due to relational reservations,v&sation avoidance, and detachment, many
participants experienced a closed relationshipatiénwith their parents, having negative
perceptions about these conversations with theenis.

Participants also used specific words and phrasdsscribe the closed relationship
climate they experienced with their parents, p&iogithe conversations with their parents about
pornography negatively. For example, James desthibe growing up he did not recall many
memorable words that his parents used with himgxtengs like, “Try your best,” when
referring to school. Kyle recalled how his relasbip with his parents was “strained” and how
he had “helicopter parents,” meaning they were gbaavolved in his life but in ways that
restrained his autonomy. Emily recalled how herikanelationship climate was “pretty rocky to
say the least,” describing it as complicated, ulthgaconfusing, and isolating at times. She also
described how phrases like, “Figure it out,” “Baejii or “Go to your room,” were common

phrases in the house growing up. For James, KgtkEamily, the words their parents
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communicated to them a closed relationship climzgasing them to perceive conversations
with their parents about pornography in a negdigid.

Ryan described how although he loved his family anjoyed spending time with his
father and siblings, his parents were “pretty stsith rules and stuff.” Ryan spoke for many
participants when he premised how his conversatimut pornography with his parents “wasn’t
a regular conversation that maybe another familyldibave.” Emily described the uncertainty
she felt when her mother did not know how to hatldkéetopic of pornography, describing it as
something like, “Don’t talk about it, but we're g to talk about it all the time cuz it's there, so
it's very important, but you need to pretend tltatnot.” In each of these experiences,
participants expressed the nature of how a closlationship climate impeded conversation
openness and resulted in participant reservatidreanidance with their parents, particularly
about pornography. The reservation and avoidandeipants experienced caused them to view
conversations with their parents about porn negbtiv

Overall, participants expressed how a closediogiship climate with their parents
resulted in them having negative perceptions ottheversations they had with their parents
about pornography. Experiencing reservation, avadaand detachment with their parents,
participants described a closed relationship ckntlaat inhibited conversation and resulted in
less family interactions. This subsection illustsahow a closed relationship climate is one
characteristic that resulted in participants vieywonversations about pornography with their
parents moraegatively Having explored the first theme of relationshimate in its spectrum
from open to closed, the next section details do®sd theme, conversation structure, and how it

also impacted children’s perceptions of their cosaBons with their parents about pornography.
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Conversation Structure

The second theme that emerged from the data iaddive structure of the conversations
between parents and participants about pornograpegifically in terms of the extent to which
they were discussion-based or lecture-based. Tineseonversation types shaped young adults’
perceptions of the conversations with their parabtsut pornography. Discussion-based
conversations were perceived more positively (R&) lecture-based conversations were
perceived more negatively (RQ2). This theme igrtisfrom relationship climate because it
explores the reciprocity (or lack thereof) of corsagions between parents and children about
pornography. Whereas relationship climate desctibegeneral tenor of the entire relationship
parents and children experience together, conversstructure pertains to the specific level of
the conversation parents and children have regambnnography. At the level of the
conversation, the structure may be discussion-baskstture-based. Although an open/closed
climate may contribute to a discussion/lecture epgation structure, the distinction is found in
how the conversations are structured.

The following two subsections explore conversastacture in its two forms:
discussion-based conversation structure and lebased conversation structure. The first
subsection explores the discussion-based convemssttucture, which resulted in participants
perceiving conversations with their parents abauhpgraphy in a positivight. The second
subsection explores the lecture-based converssitiooture, which resulted in participants

perceiving conversations with their parents abauhpgraphy in a negative light.

Discussion-based Conversation Structure

A discussion-based conversation structteers to a collaborative, two-way interaction

between both the participant and their parents igbounography. In these discussion formats,
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parents typically asked more open-ended questiotisaught the perspective of the young adult,
making the interaction feel mutual, comfortabled dack-and-forth. Young adults who
experienced this conversation type described hew fgarents valued their opinion and treated
them as adults. In other words, a discussion-besedersation structure made the child feel
respected and as though their parents valueddpgiron. This discussion-based structure is
similar to an open relationship climate becaus$eggilights the openness of the relationship
between parents and children. However, this thendéfierent because a discussion-based
conversation focuses on the structure of the Spenikraction episode and how that specific
structure made the child feel, causing young adal{gerceive conversations with their parents
about pornography in a positive manner.

To illustrate the structure of a discussion-basmu/ersation and how participants felt
like their perspectives mattered with their pare8tsphia used the language of “discussion”
versus “lecture” when recalling the conversatioa Bad with her parents about pornography:

[My parents] weren’t really like, “This is bad. Dbever watch porn. Don’t ever

do this. Don'’t ever...” They were more...it wasn'’t lga lecture. It was more of

a discussion. —Sophia, age 21
Sophia described this discussion-based conversasiame where her parents did not lecture her
about the issue but rather invited her into a badt-forth conversation about the issue. Later in
the interview, Sophia described how her parentgégato me straight” but she did not
experience any “censoring” while they spoke with, Isaying, “I really appreciated that.” The
language of censorship was important to Sophiaystgpthat a discussion-based conversation
structure allowed for her to feel heard and to egprer perspective about the issue. Katie also
expressed a similar experience with her parents:

Whenever | mentioned something or whenever [myrgajehink of something,
they don’t censor it or feel like they're too adidt me to have that conversation
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with me, which, you know, I've always appreciateike, | never felt like my
parents hid anything from me because of that read6atie, age 18

Katie respected her parents for letting her fée §he had a place in the conversation to talk
with them about pornography, recalling it as a pasiexperience. For Katie, this discussion-
based structure enabled her to dialogue with hempsabout the issue as if it were a back-and-
forth interaction.

In addition to not experiencing censorship inscdssion-based conversation structure,
participants described having parents who asked theestions to engage them about the issue.
After one of her friends had nudes leak to the jpubbura went to her mother to talk about the
situation. She described the interaction as follows

At that point, [my mom] was kind of like, “You s&éhat could happen? How

would you feel if this was you?” And | was like,Would be

devastated...crushed.” | think that’s kind of theteoshe went. —Laura, age 18
In Laura’s situation, her mom asked several questio help Laura think critically about the
situation of her friend. By asking questions, Lasiraom created the space for reciprocity
between the two of them, allowing for a mutual &adk-and-forth interaction that felt like a
discussion. Laura described the interaction asséipe one and mentioned experiencing
gratitude toward her mom for asking her questiorsgiving her the space to also talk about the
issue with her. In this interaction, Laura desatitiee conversation structure as one that went
back and forth, very much like a discussion.

Lucy also described a situation where questiong walized by her mom in helping
them talk about the issue of pornography. Lucy dieed a situation where, as a little girl, she

had accidentally stumbled across pornography omsistar’s television and then the following

conversation took place:
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It was definitely like a learning moment, like @$en, but it was very calm. It was

talked about obviously and it was like, “Are youagR Are we okay?” kind of

thing. —Lucy, age 20
Although Lucy described the experience as a legrmoment, she did not speak of it in a
negative light. Quite the contrary, she felt likex Imom allowed the conversation to be more
discussion-based through the questions she askeg.dxperienced both an open relationship
climate and a discussion-based conversation steuetith her mother. Lucy mentioned how her
mother was very open with her about the issue oiggraphy and utilized open-ended questions
to facilitate a discussion-based structure, helpuncy perceive this interaction positively.

A discussion-based conversation structure alsbleddhe child to ask questions of their
parents concerning the issue of pornography asaselbice their concerns about the issue. For
example, Kayla described a situation in which lag¢indr hired a man from their small
community who had a previous track record as aofflexder. The man had gone to prison,
served his term, and then sought work in the looadimunity but ended up back in prison
because he confessed in court to watching pornbgragayla explained that her father hired
him to give him a second chance. When Kayla fouwrtdabout this, she described the following
conversation between them:

When we talked about it at dinner, | was like, “$lagt one more time: you did

what? You hired this man? How could you do thatAdAny dad’s like, “If |

wouldn’t have given him a second chance, who woale?” We live in a very

small town. We’ve got like a thousand people. Likleis man’s] opportunities

aren’t very diverse [...] and because of his finahiogeckground he couldn’t

afford the gas on his car [...] And my dad’s likep“Bdid what | felt | needed to

do to help him.” So, | gained more respect [for dag]. | was like, “Okay,

okay."—Kayla, age 20
Kayla engaged in a discussion with her father ablmiman her father hired because she wanted

to know why he would hire such a person. Duringitiieraction, the issue of pornography came

up several times because the hired man had endedpuison because of his addiction. In
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seeking to understand the situation with her fatkayla explained how because her dad
prioritized a discussion-based conversation strecghe was able to ask him questions about
their family situation and find answers to her diss. She described how in having the space
to go back-and-forth with her father about the ésde listened to her and gave her the space to
talk freely during the conversation. This discusdi@ased structure left a positive impression on
Kayla in how this conversation went. She later dbsd how this made her feel more
comfortable about the topic of pornography and shatfelt heard by her dad through their
interaction. Caleb also described a similar scenahere he was talking with his mother and
sister about the issue of pornography togethereir tiving room. They would have weekly
conversations about topics that they wanted toabhtut and one day the topic shifted to
pornography. In this interaction, Caleb described he talked with his mom about previous
interactions he had with pornography and how tliisicussion-based conversation structure
strengthened their conversation about the issue:

[My mom] asked me, “Hey, do you still watch pornaghy?” And | told her,

“Okay, sometimes. I'm dealing with it, but it's nall the time.” | was kind of

more open with my sister because she’s youngei Emdoesn’t judge me so to

speak. But yeah, you know, “Yeah, | sometimes [0af,I’'m trying to live with it.

| know that it's wrong, but it's not that easyslthot that | don’t want to do it and

| stop watching it and that’s it. No...” It was kimdl a tough conversation every

time that the addiction problem comes up. | go wiick comments and she goes

with quick comments about, “It's an addiction. Wiy people do that?” And |

tell her, "Okay mom, it's not easy, remember. titg easy.” — Caleb, age 25
Despite the difficulty of navigating conversatiaisout issues of addiction and pornography
with his mother, Caleb felt satisfied with discugsthe issue with his mom back and forth.
Although he described the scenario as more intéelep felt like their discussion format

enabled him to talk about the issue with his momenapenly and comfortably. Caleb recalled

the experience as a positive one, saying “I'm hapgay | can be open with [my mom] and that
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we had the chance to talk about it.” For Caleb nitensity of the conversation was an indicator
of how his opinions were valued by his mother drat they could discuss issues like
pornography together in a mutual manner.

Overall, participants who experienced a discusbi@sed conversation structure with
their parents about pornography expressed havistjiym perceptions about those conversations.
A collaborative, two-way interaction between thegod and child reinforced those positive
perceptions, particularly when parents asked opelee questions and sought the perspective of
their children. A discussion-based structure maeeconversations feel comfortable and back-
and-forth. Whereas open relationship climate isudlbbpenness at the level of the relationship as
a whole, a discussion-based conversation strutduhes on openness at the level of the
specific interaction episode. The next subsectigiazes the opposite of a discussion-based
structure, a lecture-based conversation struchathrought about negative perceptions from

young adults about these conversations.

Lecture-based Conversation Structure

A lecture-based conversation structueders to a less collaborative, one-way interactio
between the child and their parent about pornogralphithese lecture conversation formats,
parents either did not ask any questions or askesg-@nded questions to their children and
tended to talk more and listen less. Even if theyagk questions, parents were less invitational
and more confrontational in their conversationatite. Participants in these conversation
situations reported not feeling heard and describelihg uncomfortable. In other words, the
conversation felt like a lecture. This lecture-ltheenversation structure resulted in participants

perceiving the conversations more negatively.
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James provided an example of a lecture-based cgatien structure when his father
discovered that he had been looking at pornogragisydad took him into a private room and
began talking with him, not allowing James to speainterject in the conversation:

| felt extremely uncomfortable. I didn’t know whtat do while | was sitting there.

He just kept on talking. | didn’t really talk muaihthat scenario. And right after,

we just pretended like nothing happened. —Jameslag
The nature of the discomfort for James was notthesissue itself but not being able to speak up
or talk in the conversation. Kyle described a samdituation after he and his brother had looked
up some pornography on the internet. He describadtheir mom found out while they were at
school, resulting in the following situation:

| remember | was at the bus stop or somethingthké cuz | would take the bus

home and, like, my mom actually drove to schoot tfey and picked me and my

brother up and was like, “Nah, like we're gonnalilalk about this” or whatever.

And then she like gave us a talk about porn, liken and there in the car ride

back. She said, “You shouldn’t be looking stufelithat up.” —Kyle, age 21
Kyle described how his mother gave them a “talk,iwvhich she told them a lot of information
but they felt like they could not discuss the isaith her. Kyle explained that “she wasn’t happy”
and that he felt “confused” by the entire interactiBoth interactions for James and Kyle
illustrate that a lecture-based conversation stredeft them feeling uncomfortable and talked
down to, inhibiting back-and-forth dialogue.

In addition to not feeling heard, many particigawho experienced a lecture-based
conversation structure expressed how they wishad plarents had asked them more open-ended
guestions about the issue. Emily described howrteen regularly sat both her and her brother
down at the dinner table and would tell them what/tneeded to know about pornography. The

issue was prevalent in their home because théiefatas a recovering sex addict who was

regularly caught watching porn. Emily expressedftitiewing:
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| really would have preferred for there to be soynamore questions asked of me

to figure out like what I'd actually seen, whatddhthought and experienced

about it. Like essentially the question you're agkme... rather than sitting an

immature kid down and giving them a spiel. | dahihk they can really digest

that. I think to talk to a kid about this, you négedknow where they're at and

what they already understand about the subjecemaitd then you take it from

there. And that was just never done, predomindrtiink in my case because my

mom didn’t really want to know how much we alre&aiyw about it because

then it would make her feel bad. —Emily, age 19
As Emily recalled, she felt like her mom did noh@ounicate any interest in wanting to know
how Emily felt or thought about the topic. Her martlused a lecture structure, which stifled
conversations and made Emily and her brother fleebmnfortable and confused. To remedy this,
Emily wished her mother would have asked more guesto invite back-and-forth dialogue
about the issue.

Concerning the nature of close-ended questionasn Rgcalled his experience when his
mother found out he had watched porn. He deschib&dhe had looked up what pornography
was on his family’s iPad because he was curioustahe subject matter. His mom found out,
brought him home from school, and sat him dowraféive-minute conversation that he
described as very uncomfortable. At first, she ddken, “Do you want to talk to me about what
was on the iPad the other night or what you weokiftg up?” but Ryan described how the
guestion made him feel like he was in trouble amittyg It was a close-ended question in which
he felt like he could not open up with his mom aliaushe kept pressing with more questions,
eventually leading to the following situation:

She was like, “What else? What else are you doilsy® was like, “Are you...

are you masturbating?” And | thought, “I don’t knevhat that meant.” Like,

“What do you... what is that, mom?” | really didniiz at the time | was like

looking all this stuff up like porn and masturbatike, “What is this stuff?” So

she was like, “You better not be doing other stufhat was like a five-minute

conversation but kind of like yelling at me. Sodsike, “Alright, I'm done. I'm
never looking this stuff up again.” —Ryan, age 21
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In the end, Ryan described the interaction asearfnnute lecture in which he felt very
uncomfortable. His mom asked many close-ended igmssinhibiting dialogue and preventing
Ryan from expressing himself. He felt like he contd express to his mom his thoughts or
feelings about the subject matter because shea&i&ptg and asking close-ended questions.
Overall, participants who experienced a lectureebaconversation structure with their
parents about pornography expressed having negagieeptions about those conversations. A
less collaborative, one-way interaction where p@rasked close-ended questions elicited
negative perceptions of these interactions. Pp#ids felt like these conversations were less
invitational and more confrontational in natureisTtonversation format inhibited back-and-
forth dialogue and resembled the structure of tutec The lecture-based conversation structure
resulted in negative perceptions of these conversatHaving explored the first two themes of
relationship climate and conversation structure,rtéxt section explores the third theme of
conversation details and its impact on young adpésceptions of conversations with their

parents about pornography.

Conversation Details

The third theme that arose from the data pertaio¢de specificity or ambiguity of
details provided in the conversation with paretsua pornography. Participants identified how
the level of specificity or ambiguity of what wascussed influenced how they perceived these
conversations, whether positively or negativelytiBigpants reported perceiving conversations
more positively when their parents provided sudiintiinformation and details about the issue
(RQ1), whereas they reported perceiving them megatively when their parents were more
ambiguous with information (RQ2). To illustratesisipectrum of conversation details, from

specific to ambiguous, the following subsectionglere the theme in its two forms:
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conversation specificity and conversation ambiguitye first subsection explores conversation
specificity, which resulted in participants peréeg/conversations with their parents about
pornography in a positiviegght. The second subsection explores conversatmobiguity, which
resulted in participants perceiving conversatioith their parents about pornography in a

negative light.

Conversation Specificity

Conversation specificityefers to the level of details and informationt tharents
provided in conversations with their children abpatnography. Participants who experienced
conversation specificity reported having parents whared about their own personal
experiences with pornography or discussed issubsaith, safety, and personal responsibility
when navigating the material. Participants alsadlesd how parents utillized examples and
illustrations to help describe their points, redesd of what they were talking about. In other
words, the conversations were laden with inforrmatiad specificity that helped the young adult
think more critically about the material. Partiappg@who had parents who prioritized
conversation specifics when talking about the isfysornography described having more
positiveperceptions about those conversations.

Eric described a scenario in which he approachethther about the issue of
pornography and how his father gave him advicedasehis past experiences. Eric described
how he had been experiencing erectile dysfunctemabse he was watching too much
pornography. This made him concerned about hisigdlylsealth so he approached his dad about
the topic and described the experience as a pesitie:

Fortunately, | have parents that are very openeasy to talk to. So | eventually

talked to my dad about [my condition]. | thoughattfpornography] was part of
the problem. | had just never attempted to solveatly or put too much effort
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into it, so | approached him, basically spelled @ubf that information, and it

was him referencing his own personal battles watti@ion and how he fought

them. [...] [It] gave me the inspiration to reallpptmy exposure to pornography.

It really helped. —Eric, age 22
Eric explained that when his father shared abaibhin personal battles and how he overcame
pornography, this resulted in Eric perceiving tbewersation as positive and constructive.
Although Eric did not describe exactly what hihi&tshared in detail during the interview, he
did describe feeling inspired by his father and Hasvfather’s focus on issues of health gave
Eric the information he needed to deal with hisyem. Specifically, Eric’s mentioned how his
father encouraged him to seek proper medical carki$ medical condition of erectile
dysfunction and to reduce his porn consumptiorelp klevate the strain on his eyes. Eric’s
father chose to disclose important information alhosiown life with Eric that helped Eric
overcome his pornography addiction. All of thisgeal Eric perceive the conversation with his
father positively.

Amy also described similar situations with her pasevhen they would all talk about
pornography. Amy described that her father and srotfould often talk about issues of sex,
sexuality, and pornography in connection to otesues like relationships in their various church
experiences. Amy'’s parents also talked about isskeesex trafficking in connection to
pornography, helping Amy and her sister think cailiy about the material in order to engage
with neighbors and classmates about the matermal described some of what her parents said
to her on an ongoing basis concerning the issy®fography:

In our family, we talk a lot about being a nurtuoeran explorer, and with [my

parents] being teachers, they’ve really been gracérs of nurturers and just

“seeking wholeness,” as they like to say. —Amy, 2ge

Amy’s parents connected the issue of pornograplly syecific, tangible things Amy and her

sister could engage with in conversations withnidie and events they attended as a family. Amy
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described how when her parents said things “beimgraurer” or “seeking wholeness,” these
were phrases encouraging them to take what thiegdabout regarding pornography into other
facets of life, such as school and church. For Ating,content of what her parents chose to
speak to her about when talking about pornogragtyell her view these conversations in a
positive light because they were concrete andifillh practical information to help navigate
issues at school. Amy respected her parents betaexsenodeled in their actions and
conversations what they wanted to communicatedw thildren. The specifics of their
conversations made these conversations positiveriexges for Amy.

In addition to parents sharing personal infornrgtane of the topics for which parents
provided lots of details was on the issue of saféhe topic of safety brought about specific
details, illustrations, and examples in how theékad about pornography. Allen described how
when he talked with his father about pornograplg/diad talked about the harms of addiction
and not letting something control you. “You're actdd to something,” Allen recalled his dad
saying. Allen recounted a specific moment wherfdtiser used the example of UFC fighting to
illustrate his point of safety when it came to Hamgipornography:

“You probably don’t want to watch that much UFC ¢tz the same thing [as]

watching porn where it’s like you get these likkigaon your brain of excitement

and then like an actual relationship that you hauéd be lessened because of

that. [...] It's just not healthy.” —Allen, age 23 afing his father
Allen described this example as “a pretty good wigxplaining it” and that he appreciated his
dad sharing this with him in a lot of detail. Theastration from his father provided details that
Allen described as helpful in navigating how heutiat about the issue of pornography. Lilly

also described a similar situation where she ananoen had a conversation about online safety

concerning pornography. The conversation arose \atfamily cousin had been discovered by
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their parents watching too much pornography anddoatracted several viruses on their
computer from the Porn Hub website. Lilly descrilbed conversation with her mom as follows:

| was like, “Mom, like, wow. | really didn’t expethat.” And she was like, “Yeah,

| didn’t either.” And she’s like, “But that just g@s to show you like if you don’t

have [a] conversation with your children, they hawvenake those decisions and

don’t understand the repercussions that can coone fising a service like Porn

Hub and getting viruses from it.” —Lilly, age 19
Lilly described how she and her mom talked aboetitfportance of internet safety because of
her cousin’s situation. Talking about services Han Hub, computer viruses, and the
repercussions of viewing risky online sites help#ly process her cousin’s situation in greater
detail while also helping her think more critica#lipout the material. Lilly described the
conversation as positive because her mom spoke #imbarms of not navigating the internet
safely and potentially contracting computer viruagbout proper safety. Although Lilly did not
describe in extensive detail everything her momegthavith her, she did express how her
mother’s attention to details helped her navighgeissue. Thus, Eric’s father and Lilly’s mother
both engaged their children in talking about infation pertinent to safety, whether for one’s
physical health or one’s online safety. Kayla alstalled how her parents discussed with her the
“repercussions of sending nudes,” similar to Lamh@se mother talked with her about the
devastating possibility of having those photos éhto the public. Each of these interactions
resulted in positive perceptions among participabtsut these conversations.

Many participants also recalled having parents em@ouraged them to prioritize
responsibility when dealing with and researchingifsue of pornography for themselves. Will
described how his parents had a conversation withaind his brother about the repercussions of

posting sexual content online and it having repesimns for work situations and family: “They

basically told my brother and | just going forwaodbe aware of those things.” In other words,
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instead of saying, “Don’t do it,” Will's parents monunicated to him and his brother the
potential risks of posting sexual material onlimel dow they should take steps of responsibility
to navigate this material. Kayla mentioned how pements talked with her and her brother about
the use of social media and being careful in whey posted because of the effects it could have
on future jobs and opportunities: “Social media wesdly the leeway that opened up the door to
that conversation [about pornography], especialth wy brother being older than | was.” For
Kayla, the specificity was seen in how her paréaiteed with her about social media and how
her choices online would impact her future car&€aese specific details for Will and Kayla both
helped them perceive these interactions with thaients in a positive light.

Participants also mentioned how after having dgeand informed conversations with
their parents about pornography, many of themlakd own research on the issue. Some saw
this as an extension of personal responsibilityg@ware of the issue and know what they were
consuming, if at all. Some participants mentioned the issue of sex trafficking and child
pornography came up a lot in their research oomversations with their parents. For example,
after having several conversations with her parabtsit pornography, Amy described how she
became more informed about the issue of sex tkafficin greater detail:

| think at first we were mainly talking a lot abcag a family with just like the

human trafficking focus and the people who are.likéheir life is vastly different

and then what we would see as like normal life. Areh we kind of started

delving into more topics of like people whose ligegm normal and look normal

and you see them at school every day and you hawdea what's going on

actually like in their life like behind closed dsaand that kind of thing. — Amy,

age 21
For Amy, she and her family talked extensively d@libe issue of porn because of their passion

for raising cultural and social awareness to thedage and reality of sex trafficking, particularly

in the pornography industry. This level of convéimaspecificity inspired Amy to form her own
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opinions about the issue of sex trafficking as \&slresearch the issue for her own
understanding:

Knowing what | know today as a result of these @sations and, again, with my

sister, | just... it's just sad. Like, it honestlysjloreaks my heart. The fact that

[pornography] is so widely consumed again and agdimout being considered,

like, the people in pornography, like, that's sowayss brother, somebody’s

sister, somebody’s daughter, somebody’s son, sody&byiend. [...] It just feels

exploitive to me. — Amy, age 21
In the end, Amy’s conversations with her parentsoenaged her to do her own research on the
issue and make her own decisions about it. Katietimeed a similar situation in that having
talked with her parents about pornography, her mamld say that “it would be my choice if |
wanted to watch it.” Katie felt like her mom gaverIsufficient and specific information about
pornography to help her make an informed decisimutthe issue for herself. Again, the
overarching factor was that conversation specyfichim parents enabled young adults to make
responsible, informed decisions for themselves ath@uissue.

Overall, participants who experienced conversasjpecificity with their parents reported
having more positive perceptions about these ceatiens with their parents. In these
conversations, participants described having panehb went into detail about the issue of
pornography by sharing personal experiences aheirtinteractions with pornography as well
as discussing the importance of health, safety pansional responsibility when navigating the
material online. Furthermore, participants recalasling parents who utilized examples and
illustrations to help describe their points in dezaletail, providing specificity that helped them
think more critically about the material. Partiappg@who had parents who prioritized

conversation specificity about the issue of porapy reported having more positive

perceptions about those conversations. The follgwirbsection explores how conversation
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ambiguity resulted in participants having negapeeceptions of conversations with their parents

about pornography.

Conversation Ambiguity

Conversation ambiguitgefers to conversations between parents and ehilalbout
pornography that lacked specific details or guidaaioout the issue. Participants who
experienced conversation ambiguity reported hagargnts who struggled to know what to say,
who jumped to saying, “Don’t do it,” without providy explanations of why, and/or who
indirectly communicated to their children to figuhes issue out for themselves without much
guidance. Conversation ambiguity also involvedagitins in which parents spoke in less
concrete language and often assumed their chikdrew more about the topic than they actually
did. Participants who had parents who conveyed emation ambiguity when talking about
pornography described having more negapeeeptions about those conversations.

For many participants, conversation ambiguity enésd itself with parents who
struggled to know what to say and assumed that ¢thédren knew more about the topic than
they did. James described how growing up, his pamever fully explained things when it came
to difficult topics like pornography, resulting énnegative experience about the topic:

As in teaching their kids, | feel like they dorgaily know too much about what

they should teach their kids. It's like they assumgeshould know [about porn],

but a lot of things | just learned on my own. Likech as the like the birds and

the bees, | never had that talk. -James, age 18
For James, the ambiguity of many conversations iglparents was seen in how his parents did
not really know much about the topics when theyassked him about them. This ambiguity was

witnessed in how James’ parents did not know wihaty and often assumed James knew more

about issues like pornography than he actuallythdies explained that he had to do research on
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his own to fill in the knowledge gaps because laiepts did not provide details or specificity in
their interactions. Many participants experienceailar interactions to James.

Participants experienced ambiguity in conversatvben parents used less concrete
language and vague terminology. James describatearsituation that illustrated the ambiguity
he felt with his mom specifically in talking abaéx and sexuality. In this interaction, he
described what his mom was saying as he was heatfitgcollege:

“Oh, you're going off to college” and stuff... “Dondo anything bad.” And she’s

like, “You know what | mean?” And she obviously eewaid anything but |

understood the context because | was getting thé \rlecine at the time so she’s

like, “Okay, I'm getting you this vaccine, but likgou know, don’t do anything

bad.” And I'm like, “Okay.”

James described the ambiguity of this conversatoone where his mom assumed he knew
what she was talking about, but he had to makaiceassumptions based off what life
experiences had just happened in his life (i.erebeived the HPV vaccine and was getting
ready to go off to college). Moreover, he descrithes interaction as negative because his mom
did not speak in concrete language but was vagudat she was referring to. For many
participants, the uncertainty in navigating theseies made it difficult for them to have
conversations with their parents about difficuftits, especially pornography, because their
parents were vague.

Some participants also recalled having parentsaduvessed them about pornography
by saying, “Don’t do it,” often avoiding definingt® and leaving the participant guessing about
why their parents wanted them to avoid “it.” Kykcalled a situation with his brother where
their mom communicated this idea to both of them:

| feel like when it comes to sexual things, | fiéled [my mom] came at it with

similar things, like over time [she] kind of loosehup. Like, as | got older, it was

like, “Uh, you know [you] shouldn’t be doing this like that with girls or stuff
like that.” [...] Like, she wasn’t telling me like @orrect information, [...] it was
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like, “Stay away from girls. They're like no goodind of thing, [...] [And] if it

came to something like drugs, [it] was always lik&lease, please, please don't

do drugs. I'll be very sad if you do drugs.” —Kybge 21
For Kyle, he described his mom’s language as vagdecategorical as, “Don’t do it.”
This confused Kyle because he later described beinglationships with girls during
college and how his mother’s language barred futarerersations about the issue,
whether it was sex, sexuality, or pornography.fany participants, the idea of “Don’t
do it” was very pervasive, leaving participantsfused and having to explore for
themselves what they thought about issues pertatnisex, sexuality, and/or
pornography.

Another factor that highlighted conversation amltigfor participants was when
parents indirectly communicated to their childreattthe children needed to figure this
issue out for themselves. Emily described many emsations with her mom about
pornography as negative because her mother woutldduoess real world concerns that
Emily later researched for herself and wished they talked about. This made Emily
feel like the issue was abstract, broad, and inidegdetached from specific issues in the
world around her:

| think from [my mom], | know it was just very casgently like we are here on

earth to bring glory to God, and participating iimfgl activities such as

pornography is not glorifying to God. That was kwfdcher logic which is fine, |
guess. But | think there’s a lot more real-worlglagations that should actually
be brought into the conversation. Like, for examgile human trafficking
industry, basically being capitalized by Porn Huld &ike just no one talks about
it, you know? It's a legitimate business and stiiig... talk to your kids about
that. Don't just sit them down and be like, “Yougeing to hell because you can

find sexual things online,” you know? —Emily, adge 1

Emily described how she researched the issue fgeli@nd was frustrated that her mom

never helped her think in a comprehensive way atheutssue of pornography aside

63



from talking about it from a religious perspectitter mom would talk about
pornography from a religious perspective, but Emignted to understand if her mom’s
beliefs connected to real world struggles that Emakearched for herself about human
trafficking and industries like Porn Hub that fileé pornography industry. Emily
expressed that she respects her mother’s religimugctions but felt like the
conversations they had were incomplete, lackingeia details of social issues and how
to navigate the issue personally. Like many paréints in this study, Emily wanted her
parents to have a conversation about specificentirssues about pornography. She
wanted to navigate the issue of porn with her parbut felt like the conversation was
limited by the ambiguous nature her mother conveyeteir conversations. Emily
described how the lack of comprehensive engagesuerdunding the issue of porn with
her parents meant she ultimately had to reseagctotiic for herself.

Ryan provided another helpful example of convessambiguity where his
parents talked with him about pornography but sthamavictions without explaining
them to Ryan in greater depth. Ryan describeddmsly as very family-oriented but
lacking in regards to talking about difficult topittke porn:

As a family-oriented family, it wasn't like a regulconversation that maybe

another family would have like, you know, like ddwn, “Hey, | want to talk to

you about, you know, this and that.” It was mordilad a confronting me and
kind of calling me out on it and just also kind[wfy mom] saying like, “Hey, you
know, I'm disappointed in you— me and your daddisappointed and now we
don’t want to talk to you.” And also saying liké;éy, that’s all garbage, that’s all

fake stuff, porn...” —Ryan, age 21
In Ryan'’s situation, his parents shared their cctioms about the topic but failed to

explain why they believe what they believe and wiegy were disappointed in him when

he was caught watching pornography. Ryan exprdss&ce did not want to disappoint

64



his parents, but not having specifics about howloy they were disappointed in him
confused him. The conversation lacked necessaajisléd help him navigate the issue
and how his parents felt and thought about him.

Overall, participants who experienced conversagimiiguity with their parents reported
having morenegativeperceptions about these conversations. In thgseriexces, participants
perceived their parents as struggling to know whaay. Parents quickly jumped to saying
things like, “Don’t do it,” and often provided exgplations without explaining why. Parents also
communicated indirectly with their children to figuthis issue out for themselves, often without
guidance and direction. Parents spoke with lessretalanguage and often assumed their
children knew more about the topic than they abpuhd. Participants who had parents who
conveyed conversation ambiguity when talking alpmrhography described having more
negativeperceptions about those conversations. Having resessed relationship climate,
conversation structure, and conversation detéiésnext section explores the fourth theme of
child curiosity and how parental affirmation or @drof child curiosity impacted how

participants perceived these conversations.

Child Curiosity

The fourth theme that arose in the data was tteneio which parents affirmed or denied
the curiosity of their children in navigating comsations about pornography. Participants
reported having more positive experiences whem ffeeents affirmed their curiosity about the
topic (RQ1), whereas they reported having more tnegaxperiences when their parents denied
or did not encourage their curiosity about theddfQ?2). Although affirmation/denial of
curiosity may sound similar to the second thema discussion- or lecture-based conversation

structure, the theme of child curiosity is distibecause it focuses on how participants perceived
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their parents reacting to their curiosity aboutnography and less on how the conversation was
structured. Conversation structure and parentahaition/denial of child curiosity likely go
hand-in-hand together, but the focus of the last®n how parents responded to their child’s
curiosity.

To further understand how reactions to child citoimpacted parent-child
conversations about pornography, the following subsections explore the theme in its two
forms: parental affirmation of child curiosity apdrental denial of child curiosity. The first
subsection explores parental affirmation of chidasity, which resulted in participants
perceiving conversations with their parents abauhpgraphy in a positivight. The second
subsection explores parental denial of child cugpsvhich resulted in participants perceiving

conversations with their parents about pornograplaynegative light.

Parental Affirmation of Child Curiosity

Parental affirmation of child curiosityefers to the willingness of parents to validate,
express understanding, and encourage elaboratithe ahild’s questions and interest in the
topic of pornography, even if the parent wantedhield their child from viewing the material.
Participants who experienced affirmation of cutipseported having parents who went out of
their way to remain calm and affirm the child inatlthey were feeling. The parents also helped
their child navigate the issue from an informatgaeking position, often advising them in how
to navigate the issue. The parents also direceduhosity of the child towards further critical
thinking about the topic. Participants who had pteevho affirmed their curiosity in
conversations about pornography described havirmg pasitiveperceptions of those

conversations.
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Many participants expressed having parents whidatald, expressed understanding for,
and encouraged elaboration of their questions atiedests in the topic of pornography. Sophia
described the first time she was exposed to poapiyrand how she approached her mother
about the issue to answer some questions. Shéeckta¢ following interaction with her mom:

[l was] in high school and | [had] just gotten Sclaat. | was a freshman and there

was a senior guy and he was poking around andhearasked me for nudes, and |

didn’t know what those were. So, being the 14-yadrthat | was, | asked my

mom about it, which is kind of embarrassing actullbking back. But, my

parents kind of dove in on like, “Maybe don’t seamdles cuz the internet lives

forever” and then it kind of expanded on to whatygraphy is like, “Do you

know what that is?” And | was like, “No, | don't &w what that is.” And yeah,

basically they just kind of wanted me to have ladl information. —Sophia, age 21
Sophia had several questions after her encounterting senior guy from school, resulting in
her approaching her mom about the issue. Thisastén approaching her mom highlighted
Sophia’s initial curiosity about the subject mat#s reflected in the questions asked of her,
Sophia recalled how her mom expressed understaiolivayds her and encouraged Sophia to
elaborate on what had happened. Sophia descrilzeexerience as a positive one, recalling
later on how “it was [a] very mature conversatiespecially at the age of 14.” In other words,
Sophia felt like she was treated like a maturetaghd that her questions about pornography
were encouraged by her parents, thereby affirmerghriosity.

Laura described a similar situation in which arid’s nudes were released to the public
without her consent. When Laura heard about thetsitn with her friend, she described being
“scared” and not knowing what to do: “That was lik@w territory for me, so that’s how it all got
brought up.” Laura described that when she dedidduling it up with her mom, her mother
expressed initial shock and concern for Laura&nidi. However, she remained calm and

proceeded to ask Laura questions to help inquioeitatow Laura was feeling and what she was

thinking about in this situation: “You see what wbhappen? Like, how would you feel if this
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was you?” Laura felt like she could confide in hasther, showing that her experience was
affirmed by her mother as witnessed in Laura feglialidated in her curiosity. Laura perceived
this interaction positively.

Lucy highlighted a different scenario where she wgposed to pornography
unintentionally at a young age yet received vaiatatind reassurance from her mom in the
moment. Lucy described how when she was little vedwedered into her sister’'s room where the
TV was playing pornography on the screen. No ong iwahe room, and she described how she
was initially “fascinated with it,” asking hersdlie question, “What are these people doing?”
However, shortly afterwards, her mother walked thi®room. Lucy described how in the
moment before her mom spoke with her, she feltdike “was doing something wrong, like [she]
was going to get in trouble.” Nevertheless, her nyuickly recognized what was happening and
relayed the following to Lucy:

| remember she was just like, “It's okay. You'retmotrouble, but you cannot be

watching this. You are too little for this and tigssvhat some adults do and that’s

okay.” Like, it was never even like a shame of JiRéou should never watch this,

it's bad.” It was just like, “You're too young fahis.” —Lucy, age 20
Lucy initially wondered if this would be a situatiovhere she would get in trouble. However,
she described feeling reassured in her feelingsiadsity by her mom who gently navigated her
through the situation. Lucy’s mom did not want tvatching the material at such a young age,
but she handled the situation well by helping Lpoycess what she had seen, validating her
curiosity and interest in the topic. Lucy descrilbleid experience as a positive one, perceiving
her mom’s handling of the situation as positive affaiming.

Overall, participants who had parents who affirrtteglr curiosity about pornography

reported having more positive perceptions abowgdalenversations. Participants described

conversations in which their parents validated resged understanding for, and encouraged
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elaboration of their questions and interest inttipec of pornography. Even if their parents
sought to deter them from the material, participanéntioned experiencing affirmation in their
curiosity and support in navigating the issue wésponsibility. In other words, participants who
had parents who affirmed their curiosity about pgmnaphy described having magoesitive
perceptions about the conversations. The next stibseexplores how parental denial of child

curiosity resulted in negative perceptions of theversations with parents about pornography.

Parental Denial of Child Curiosity

Parental denial of child curiositgefers to a lack of parental validation and
encouragement to elaborate on children’s questiongerests about pornography. Participants
who experienced denial of curiosity reported haypagents who expressed judgment and
evaluation, not understanding or explanation, wiaétng with them about pornography. This
repudiation of curiosity often manifested in pasedénying or neglecting to hear the feelings or
thoughts of their children, making participantsl f@e@comfortable and confused. Participants
perceived that their parents often lacked the comaation skills to help their child navigate the
issue and often discouraged the child from thinkingically about the issue. Participants who
had parents who denied their curiosity in convéssatabout pornography described having
negativeperceptions of these conversations.

Allen provided a helpful example in understandnagv his parents denied his curiosity
about the subject matter by expressing judgmentasehse of negative evaluation towards him.
Allen recalled how he had learned about somethireghool and returned home to look it up on
the internet to answer some questions. He desctitgebllowing interaction with his mom

about the issue:
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| think there was probably something in school. [L wlent home, tried to look up

what it was, and of course [looking it up] on tlarte computer [was] not a very

smart way to approach that. [...] | think my mom ausly caught [me] and first

was mad. She was like, “Why? Why are you doing?hjs.] | said, “l was

curious.” [...] I was probably like 11 or 12. —Alleage 23
Allen described how his mom seemed mad. She askgddirect questions that appeared
judgmental and evaluative, not inviting Allen talebrate on why he had looked up the material
in the first place. Allen later recalled that altigh his mom loosened up towards the end of their
interaction, he still categorized the experiencéaserable,” saying that “as uncomfortable as it
was for the kid, it's probably really uncomfortalbbe the parents,” speaking of his own
experience and those like him. Allen described éixigerience as a negative one because his
mom denied the curiosity he had about the subjattem

Kyle recalled a similar situation where he andihisther one day asked themselves the
guestion, “Hey, what would happen if we just lodkep like “hot girls” on the internet or
whatever?’ So we just did that and like, all ou@den, a bunch of stuff showed up.” He
described how he and his brother were just “curlods” and how he specifically had always
been a curious person. Kyle recalled that his maumd out through the search history on the
computer and chose to pick them up from schookatsdf let them take the bus home. Kyle
described how she “yelled at me” and “I remembehattime getting a sense of like, ‘Huh...’
Like, | felt weird.” Kyle recalled feeling confusehd as if he had done “something bad.” He did
not feel like he could talk with his mom about édause she reacted intensely and seemed to
deny the curiosity he and his brother had abousthgect matter.

Ellen provided another example of parental demfi@uriosity in which she described

some of the feelings she experienced after her enalbnied the questions she asked about

pornography. Ellen described a situation wherelebleed up on Google how to translate an
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English word into her native language on the hooraputer and how the search engine took her
to a YouTube link. Ellen asked herself, “Oh, whdkis link?” and then it took her to some
random pornographic site. Ellen described her egpee similarly to Kyle and Allen:

It's curious. You look at something and you knowye not supposed to be

looking at it. And you're like, “Okay, | want to gand see it again... What is

happening? Why did that come up?” —Ellen, age 19
Ellen described initial curiosity in stumbling assothe material even though she had originally
been looking up something else on the internet.d&iseribed returning to the link several times
because she was curious and did not know what ke wisthe material she had found online.
Later on her mother found out and Ellen describ@d her mom just frowned when she talked
with Ellen about it. Her mom did not ask Ellen wétye had looked at the material or looked it
up, her mom just said, “You should never viewtiislwrong.” This is similar to conversation
ambiguity, but for Ellen, the hardest part of tteaction from her mother was the sense of mom
shutting down the conversation. For Ellen, her radhresponse created a space in which Ellen
was not allowed to describe why she had stumbleasa¢he material. Ellen’s mother continued
with, “You know what would happen if | told yourtfeer.” Ellen described feeling “disgusted”
about herself because of the way her mother hartideedonversation.

Many participants mentioned how they wished tparents would have approached the
topic from a less judgmental and less evaluativegeetive and instead have given them the
space to elaborate and ask questions about the &lf@n described how she wished the
conversation with her mom had gone differently,laixpng that she felt judged and disgusted
with herself. She described the following, talkesgyif she were speaking to her mom in the
interview:

Why don’t you explain why are you against it, lik®kay, if you waste a lot of
your time, it's going to get you distracted. Whatie point? So you can always
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do it when you grow up. You will have a life. Letist rush into things.” If you

explain that concept, that would be better rathantmaking me feel disgusted

about myself because every time she got angryt like, “Oh, I'm a really

disgusting person.” And | think that's wrong. —HEllege 19
For Ellen and many participants in this study, tiparents denied or neglected to hear their
children’s thoughts or feelings about the subjeatter, making them feel uncomfortable and
confused. Although this sounds similar to the th@iheonversation ambiguity, parental denial
of curiosity involved the parent’s rejection of ttieild’s emotions and feelings, whereas
conversation ambiguity involved the parent’s vaguabsent explanation of details about the
topic. For Ellen specifically, she described how glould have been fine talking with her mom
about the issue from the standpoint her motherahadt the issue. What made Ellen dissatisfied
with the conversation was how her mom did not aekedge Ellen’s feelings or thoughts in the
moment, making her feel disgusted with herself.

Overall, participants who had parents who denied tturiosity about pornography
reported having more negative perceptions abosethenversations. In these interactions,
parents expressed judgment and evaluation wheimgaNdth their children about pornography.
This often denied or neglected the thoughts anithfigeof their children, making participants
feel uncomfortable and confused. Participants peedethat their parents lacked necessary
communication skills to help their children navig#tte issue and often pushed the child further
away from thinking critically about pornography.rif@pants who had parents who denied their
curiosity in conversations about pornography descrihaving negativeerceptions about these
conversations. Having now explored the first fdwerhes that emerged from the data, the final

section explores the fifth theme of conversationterts and how the appropriateness of the

context shaped participants’ perceptions of coratenss with their parents about pornography.
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Conversation Context

The fifth and final theme that emerged from th&adeas the extent to which the context
in which the conversation about porn occurred wasegived as appropriate by the children.
Conversation context included the time and placghicth the conversation occurred and the
extent to which that time and place was perceiwedpgropriate or inappropriate by the children.
Participants reported having more positive expeesrwhen the conversation context was
appropriate to the situation and (RQ1). Participaaported having more negative experiences
when the conversation context was inappropriatbdaituation and (RQ2).

To further understand how the conversation contegacted participants’ perceptions of
the conversation with their parents about porndgyathe following two subsections explore the
theme in its two forms: appropriate and inapprdpr@nversation contexts. The first subsection
explores appropriate conversation contexts, wheshilted in participants perceiving
conversations with their parents about pornograplaypositivelight. The second subsection
explores inappropriate conversation contexts, wheshilted in participants perceiving

conversations with their parents about pornograplaynegative light.

Appropriate Conversation Context

In appropriate conversation contexthe timing and location of the conversation
strengthened the interaction between participamdstiaeir parents about pornography. Whether
the context was the dining room table, the livingm, or the car, appropriate conversation
contexts made the participant feel comfortableaitichg to open up more with their parents
about the issue. Participants’ identification opagpriate contexts was more about subjective
experiences than objective spaces. In other wtindsappropriateness of a context was less

about the actual space and more about how the sgecperceived by the participant.
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Participants who experienced an appropriate coatierscontext with their parents in
conversations about pornography perceived theseaittions as more positive.

One location that several participants referredds the dining room table, specifically
during dinner time. Amy described how the topigpofnography was something she and her
parents could discuss almost anywhere at any fapecifically, she explained that, “It's kind of
like dinner table conversation,” and that it hasrb& big thing among our dinner table
conversations.” Amy described that over time, theversations with her parents around the
dinner table became more and more “normalizedhéoptoint where “there couldn’t be
discomfort.” For Amy, the dinner table was an appiate and expected context to have
conversations with her parents about pornographyaarange of other topics.

Participants also mentioned the living room, aoelcsfically the couch, as another
location where the participant and their parentsldidypically talk together. Sophia described
having her conversation with her mom about pornalgyaon the couch in their living room, a
location she described as comfortable and appitegioathe context of their conversation. She
described how after a senior guy from high schppkaached her asking for nudes, Sophia
approached her mother on the couch while she weshimg TV to inquire about the situation:

It was at my house and [my mom] was just on thekauatching TV and | kinda

just sat on the couch next to her. | was like, “Helgat is... what's going on

here?” —Sophia, age 21
Although Sophia did not mention much more aboutciingch context after this point in the
interview, it is clear that she felt comfortablgoegaching her mother in a large open space
where she could sit comfortably with her mom arikl &out this issue freely. It was implied
from her response that Sophia seemed regularlyaaodleeomfortable with approaching her mom

on the couch in the living room. Similarly, Will dmis brother had a conversation with their

74



parents about pornography in which they felt likeas a normal and similar experience
compared to other conversations they had with treients. Will described the setting as
together in the living room, dialoguing about thsue of pornography. Will recalled the
conversation context as an appropriate and contiertane.

Several participants also mentioned the importafi¢®w they and their parents utilized
the space when talking about pornography, whettegr were standing up or sitting down. Katie
recalled a situation in which she and her mom emitionally started talking about pornography
because of the music Katie was listening to and thay both sat down to talk about this topic
with more intentionality:

| was about 15 and | was listening to Lofi studysmewtand my mom was like,

“What are you watching? That sounds like eightiesp music.” And | was like,

“What?” [...] My mom was like, “This sounds like eigés porn music” and |

was like, “No, this is study music.” And | was lik&Vhat do you mean this

sounds like porno music?” and my mom would be [fk), oh gosh,” so we had

to sit down and my mom had to be like, “Okay, seréhwere very bad films back

in like the eighties...” not bad as in like morallgdbut bad as in like not well

put together. —Katie, age 18
Katie specified that she and her mom “sat downgixshg intentionality in the thought of having
this conversation. Katie mentioned earlier thatwhe at home, and although she did not specify
exactly where she was in the home, it was impled the context mattered to her because they
were both sitting down. Logan also recalled thentibnality his dad took when approaching
him about pornography and how his dad handledpgbeesof the conversation. Logan described
how his father approached him in his room aftéad been discovered that Logan had been
watching pornography:

[My dad’s] good at having hard conversations. [...h&k he came into my room,

| wouldn't say it was awkward, but he was just liké think he was standing up,

so | stood up as well. And he was like, uh, “Loibkou’re going to do [porn], if
you're going to do this, don’t get caught.” —Logagge 18
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Logan appreciated that his dad did not appear moirtkte the space in his room but rather
walked in like he always would and simply engageddn about the topic of pornography.
Logan later described the interaction with his dadomething he appreciated about his father,
someone who was “good at having hard conversatibngan perceived that his father was
good at having hard conversations as witnessedwnltis father utilized the space around them.
Logan also later described how this interactiorhviis dad led to more interactions together
where they would watch movies together in the wiaom and how they would open up more
together about issues like pornography.

One additional context that participants mentioag@ppropriate for conversations with
their parents about pornography was driving indéwe Kayla described many memories of
growing up spending time in the car with her fanifether it was traveling to and from the
store or more specifically during long family ro@ighs. In many of their car rides, Kayla
described talking with her parents and brotherttogreabout issues like finances and social
media. In these situations, Kayla recounted howplheents intentionally spoke with her and her
brother about the dangers of social media and b=ngful about what they posted online. In
several of these situations, Kayla’'s parents brougtthe topic of pornography. What is unique
about this experience is Kayla found it appropratd normal to talk with her parents about
pornography in the car, a space where she andhelyffrequently shared life together and
talked about difficult issues.

Overall, participants who had parents who utiliteel conversation context in an
appropriate manner reported having more positivegpions about these conversations.
Participants recalled how the time and space a&etloenversations with their parents

strengthened the interactions they had togethenwdiking about pornography. Whether it was
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the dining room table, the living room, or the gaarticipants described feeling comfortable and
willing to open up more with their parents abouw tbsue because of the space they were in.
Although it was less about the actual space ane mabout how the parents and participants
utilized that space together, each participantgyeed the space as appropriate for the
conversation. In other words, participants who egpeed an appropriate conversation context
described having more positiperceptions about those conversations. The nesestibn
explores how an inappropriate conversation conesdlted in young adultsiegative

perceptions of the conversations with their parabtsut pornography.

Inappropriate Conversation Context

In inappropriate conversation contexthe timing and location of the conversation
weakened the interactions between participantdfaidparents about pornography. Whether it
was their bedroom, the car, or the dining roomealnlappropriate conversation contexts made
participants uncomfortable and unwilling to opennagre with their parents about the issue.
Similar to the theme about appropriate conversatariext, participants’ responses to the
conversation context were less about the actuakespad more about how the space was
perceived by the participant. In other words, ometext was not objectively appropriate or
inappropriate, but instead subjectively experiereeedppropriate or inappropriate by the
participant. Many of the spaces mentioned in taien are similar to spaces mentioned by
participants who experienced an appropriate coatierscontext with their parents. The
difference in perceptions of the context lied imhmarents used them, highlighting how this
theme centers on the use of the conversation ggatbow participants perceived them as
appropriate or inappropriate. Participants who @eex the context for the conversation about

pornography as inappropriate perceived these ictierss more negatively.
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One location that several participants perceivethappropriate was the bedroom. For
example, Bella described a situation in which hrether had been discovered watching porn.
Her mom approached him in his bedroom and Bellarde=d how “everyone ended up drawn to
or drawn around the conversation,” referring to nadgheir family members. What initially was
a private discussion between Bella’s brother anthereevolved into a family discussion that did
not necessarily have to occur with everyone inibwse. In other words, people entered that
space without permission, and Bella described hotraily her brother felt very uncomfortable.
James also described a similar situation whendudsfound out he had been looking at
pornography: “He brought me into the room and he&dooked upset. And so while he was
talking, being upset, that just really made me umiootable and stuff.” Unlike situations in
which participants felt uncomfortable in resporsa parent denying their curiosity, James felt
discomfort because his personal, private spacdead invaded. In both instances, denial of
curiosity and inappropriate conversation conteatfipipants described feeling uncomfortable
because their parents looked upset. Here, howtheediscomfort stemmed from James’ father
inviting himself into his room rather than from Jeshfather reacting negatively to James’
curiosity.

Ellen also described a similar experience whennagecalled into her mom’s room by
her mom to discuss how Ellen had been looking atgmraphy: “[My mom] called me inside
the room and she was frowning at me and she was'What did you do today?’” For Ellen, it
felt like her mom took control of the room and tekae did not have any agency or say over the
space she was brought into. Ellen highlighted howaddition to her mom’s negative
conversational tone, the space felt strange aedset It felt like she was summoned to a space

that she could not leave until her mom let herrgaking Ellen feel like she was in a lower
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power, submissive position compared to her moms €bnversation context made Ellen
uncomfortable, perceiving the space as inapprapf@atthe conversation and the interaction as
negative.

Another context that several participants perakae uncomfortable and inappropriate
was talking about pornography with their parentghmcar. Allen recalled how oftentimes on his
way to school, his father would bring up the topigornography in the car while driving. Allen
recalled how the context of being in the car withdad made him feel uncomfortable because
the space of the conversation felt inappropriatesictering it was a short drive to school:

[My dad] was like, “Hey buddy, like | know you'reqbably looking at porn and stuff

like that, but just know that this stuff is unhégltDo what you're gonna do, but it's

unhealthy just in like the overall sense of you kard of be more sucked into these types

of things in the real world.” —Allen, age 23
For Allen, this context felt really uncomfortabledathe timing felt inappropriate. He described
later on that he felt like he was receiving a buatmformation from his dad right before being
dropped off at school. He could not talk with hésldabout the information for eight hours until
school was finished. By that point, he was notregted in following-up with his dad about the
issue because it felt rushed and put into a coatiersspace that did not feel appropriate for the
topic. For Allen, the conversation felt ill-timed@out of place for a regular commute to school.
Kyle recalled a similar experience to Allen whenamel his brother were picked up from school
by their mom and she decided to start talking wiggm about porn. “You shouldn’t be looking
stuff like that up,” Kyle remembered his mom sayioghem. He described feeling surprised by
the encounter and like it was irregular behavibiwas not expecting to see her that day [until] |

got home.” Similar to Allen, this context felt inaqopriate for talking about pornography

because there were significant spaces of timetiwd®n the conversation and when the
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participants could follow-up with their parents abd. By then, participants like Allen and Kyle
had no interest in following-up on the topic.

Another conversation context that participantceeed as inappropriate was the dining
room table. Emily described how her mom would speahker and her brother about
pornography at the dining room table during lunohaaepeated basis and that the interactions
“always felt random.” Emily explained that her fattwas a recovering sex addict and how her
mom felt the need to talk about it all the timeeS$lescribed how “a lot of times it would just be
[my mom] kind of wedging it into our lunches if nakad was gone.” The language of “wedging
it into our lunches” described for Emily how theug of pornography did not fit well at the
dining room table. Her mom tried talking abouthiete, but for Emily and her brother, this felt
inappropriate and unnecessary. Emily described ¢atén the interview how she wished her
mom had approached the topic differently and hdided a more appropriate conversation
context with her and her brother, though she nepecified where. Emily did describe going out
to eat with her father at a restaurant to talk with about the issue and how that space felt more
appropriate and comfortable compared to her moppsaach. Nevertheless, the spaces at home
felt inappropriate for Emily to talk about the issyarticularly at the dining room table.

Overall, participants who had parents who utiligeel conversation context in an
inappropriate manner reported having more negakveeptions about these conversations.
Participants described how the time and spaceesktisonversations, whether in the bedroom,
the car, or the dining room table, weakened tme@ractions with their parents about
pornography. Because of the ways their parentzedilthese spaces, participants described
feeling uncomfortable and unwilling to open up maith their parents about pornography.

Again, for participants, this was less about the@cspace and more about how their parents
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utilized that space and how the participants peetkthe space. In other words, participants who
experienced an inappropriate conversation contestrtbed having more negatiperceptions

about those conversations.
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CHAPTER 5. DISCUSSION

The overall goal and purpose of this study wasnerstand parent-child conversations
about the taboo topic of pornography from the pesipe of the young adult. Although the topic
of pornography was viewed by many participantsahs®, meaning it was something
uncomfortable to talk about, many participants peed their conversations with their parents
about the issue in a positive way. Previous studze® explored these conversations from the
perspectives of parents (Rasmussen, 2013; Rasmeisaen2015; Zurcher, 2017, 2019), yet
little to no research has explored them from thegective of the children. This study fills gaps
in family communication research by analyzing yoanglt perspectives about conversations
with their parents about pornography through aatae theoretical lens and methodology,
highlighting young adult stories about the subjeetter. Specifically, this study expands
research on parent-child communication about poaply by analyzing the characteristics of
parent-child conversations about pornography thadiien perceive as positive or negative.

This final chapter provides a brief summary of shady findings as well as an overview
of how the research results bear theoretical impbas, specifically in narrative theory,
relational dialectics, family communication pat®roommunication climate, and verbal person-
centeredness. It also explores contributions tdkaowledge about the context—parent-child
conversations about pornography—and practical mapbns for researchers and families to
consider when navigating this issue. The chapteclodes with a discussion of the limitations

of the study, an overview of future directions ffesearch, and concluding thoughts.
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Summary of Findings

This study answered two proposed research questgsessing the characteristics of
parent-child conversations about pornography theit positive or negativ@erceptions among
children. In response to the first research quesparticipants expressed having positive
perceptions about these conversations with theenis when there was an open relationship
climate, a discussion-based conversation strucspegificity in the conversation details,
parental affirmation of their curiosity, and pertieps of an appropriate conversation context. In
other words, participants valued a relationshipremwment with their parents where they could
express their thoughts and feelings freely. Thgyepated when their parents facilitated
collaborative interactions with them, which helgkdm feel heard and treated like adults.
Participants also valued when their parents taitmmlit their own experiences with pornography
and helped them make healthy, safe, and resporiblees when navigating pornographic
material. They felt loved and heard when their per®alidated their curiosity and encouraged
them to elaborate on questions and thoughts almyobgraphy. Finally, they valued spaces that
they perceived as appropriate for the conversatifian because these were spaces where they
were accustomed to having conversations with fhegients.

In response to the second research questiongipariis expressed having negative
perceptions about these conversations with theens when there was a closed relationship
climate, a lecture-based conversation structurdjguity from parents in the conversation
details, parental denial of their curiosity, andgegtions of an inappropriate conversation
context. In other words, participants found it idififit to talk with their parents about
pornography in a family environment where they galhefelt reserved and avoidant about
talking with their parents. For interactions abpatnography, a one-way conversation in which

parents asked close-ended questions, did not a&sitigas at all, or talked more than they
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listened was viewed negatively by the participaRtgticipants did not appreciate when their
parents would speak vaguely about the subject mattehen their parents struggled to know
what to say, often saying things like, “Don’t d@ without explaining why. Participants also did
not appreciate when parents failed to validate #a@iotions or neglected to encourage
elaboration on questions or thoughts they had gboutography. Finally, participants were
apprehensive about conversation contexts that peneeived as inappropriate for the topic,
either because the setting took them by surpridenat allow for follow-up questions, or simply
made the interaction more uncomfortable. Overadisé five themes influenced young adults’

perceptions of the conversations with their parabtsut pornography.

Theoretical Implications

The five themes that emerged in this study contweekisting theory and research in
family and interpersonal communication. In ordeutalerstand these connections, the following
subsections explore in greater depth how each thelates to selected bodies of theory and
research in communication. First, this section $&suon the overall findings as they relate to
narrative theory and the management of dialectezadions in parent-child relationships. Then,
this section proceeds to elaborate on connectietvgden the themes from the present study and
other existing theory and research in interpersandlfamily communication. Since this study
utilized a narrative framework in understanding rypadult stories of conversations with their
parents about pornography, the following sectigol@es theoretical implications for narrative

theory.
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Narrative Theory

The themes that emerged from this study contritueand build on existing research on
narrative theory, particularly with elements ofrgtelling, identity, and health. As participants
shared their stories about conversations they hwtheir parents about pornography, they
relayed personal accounts about their experieftese accounts contained storytelling
identifiers like context, setting, and charact&gf{r et al., 2016; Clair & Mattson, 2013; Koenig
Kellas, 2005), all of which impacted the experienparticipants had with their parents. These
components of setting, plot, and characteese witnessed in the findings of this study,
particularly conversation context. Participantsretiehow the manner in which their parents
utilized the space for their conversation impadtea they perceived those conversations.
Moreover, as participants shared their stories ainberactions with pornography, they
mentioned their parents, friends, and siblingsgsortant characters in developing or
participating in those conversations, showing #taties communicate holistic experiences with
varying contexts and people (Koenig Kellas, 200e§ & Koenig Kellas, 2009). Context
matters for these conversations because how paedtshildren navigate them allows for
spaces where family members can or cannot unddrstaaanother (Koenig Kellas, 2013). The
existing literature on narrative theory is withekgethe findings of this study, particularly
conversation context.

Theory and research on narratives emphasizesttirgtelling is more than just
recounting an experience but also a process ofifibation and sense-making (Clair et al., 2016;
Holman & Koenig Kellas, 2018), and participantsrelathemes of identity as witnessed in their
feelings and thoughts about the conversationshdywith their parents about pornography.
Whether it was discussing the affirmation or depgients expressed to their children about

pornography or how open or closed the relationshipate was for the family, participants
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communicated how these interactions shaped theni@matly and mentally in their own

personal growth. Previous research suggests thmfyfaommunication shapes mental and
emotional growth, particularly in storytelling (e & Koenig Kellas, 2009). Research shows
that storytelling enables the narrator to engageenspective-taking and increases emotional and
mental well-being (Koenig Kellas, 2005). Particifsaappreciated when their parents affirmed
their curiosity and maintained an open relationstiipate with them about the issue of
pornography. Parental affirmation of child curigsitas seen in parents asking their children
guestions about what they felt about the issuehahaing them think critically about the material,
which strengthened participants in understandiegelves and the world around them better.
This connects to existing research because nagsasire not just products of the narrator but also
products of social interactions, meaning that sthasgeriences involve collaboration where two
parties help one another make sense of somethiag €T al., 2016; Gergen & Gergen, 1988).
Thus, the study findings connect to existing litera about storytelling as it relates to sense-
making and identification.

Finally, in addition to elements of storytellingcaidentity, the emergent themes of this
study connect to literature about narratives and imdlividuals navigate issues of health. Garro
and Mattingly (2000) argue that storytelling isessential component of personal health because
“narrative mediates between an inner world of thutfgeling and an outer world of observable
actions and states of affairs” (p. 1). In other @&mwhen a narrator shares their story with
someone during a time of physical or emotional sisirthey connect their feelings and thoughts
with the outside world and often feel better alibiose situations. Whether it is illness or
addiction, sharing stories provides a practical Yveayndividuals to experience inner healing and

process difficult circumstances (Charon, 2001; E\yGwyn, 1999; Greenhalgh, 1999).
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White and Epston (1990) also highlight how patiemt® reframe less positive experiences and
people they have interacted with through storyigliexperience relational restoration by
restructuring how they view relationships. Manytjggsants in this study expressed gratitude for
having the space to share their stories about c¢sattens they had with their parents about
pornography in the interview. Several expressed th@anterviews gave them the space to
process these interactions with their parents emally and mentally, which current research
shows is a byproduct of storytelling (Elwyn & Gwyi999). The implications of these findings
are that for some participants, these interviewstae beginning point of experiencing emotional
and mental healing by talking about them in a neastructure. Overall, the results of this

study connect well with narrative theory in ternisrytelling structure, identity, and health.

Relational Dialectics

The themes of this study also connect with intespeal research on relational dialectics
theory (RDT). Although the theory is multifacetatdacontinually evolving (Baxter &
Braithwaite, 2008), one of the central tenets efttieory is that within interpersonal
relationships, individuals experience conflictingdanterconnected forces that affect their
communication (Cools, 2006; Fox et al., 2014; Johret al., 2018; Montgomery, 1993). These
dialectical tensions are both inevitable and nexrgdsecause meaning emerges from the tension
between different and often opposing discoursegt@Ba& Braithwaite, 2008). Dialectical
tensions represent a push and pull between sinadtes) opposing forces, and people inevitably
and regularly experience these dialectical tensiotiseir close relationships. They are not
necessarily a bad thing, but one of the featuresiti$fying relationships is becoming
comfortable with those dialectical tensions (Wo2@20). For instance, parents and children

often experience a tension between autonomy angection, meaning they feel a push and pull

87



between wanting to spend time together and fesketyoconnected to one another while also
desiring independence (Allen & Loeb, 2015). Othatattical tensions include openness-
closedness, expressiveness-protectiveness, anu@mdgacceptance (Baxter & Norwood, 2015;
Montgomery, 1993). Within any interpersonal relaship, there are conflicting motives or
forces that individuals experience with one anogaultaneously.

For this study, the theme of relationship climgttares many similarities with the
dialectic of autonomy-connection. Autonomy and amtion refers to the push and pull between
wanting to feel close to someone while also degimaependence (Baxter & Montgomery,
1996). Participants who experienced closed relahignclimates expressed feeling like they had
to navigate the issue of pornography independértdiy the support of their parents and felt like
they could not openly discuss the issue togethmaneSexpressed wanting to have open
conversations with their parents about the issuddbiike the relationship climate did not allow
for them to speak about it. On the other handj@pants who experienced open relationship
climates mentioned how their parents facilitatedlational atmosphere where they shared life
experiences together and could talk about anyttuggther. This tension in both of these
relationship climates bears similarities to autogarannection where two individuals may
struggle with wanting to experience independenamfone another in one context while
simultaneously wanting to experience community tiogein another context. Research shows
that young people, particularly during adolesceegpgrience relationship challenges with their
parents because of the autonomy-connection dial@&llien & Loeb, 2015). This showcases
how the theme of relationship climate overlaps it relational dialectics of autonomy-
connection in that parents and children have toagarthese tensions constructively.

Participants in this study had to navigate convasaharacteristics that either helped them
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perceive conversations about pornography with {heients positively or negatively, sharing
similarities to the dialectic of autonomy-conneantio

The themes of conversation structure, details,camtiext also share similarities with
relational dialectics, particularly expressivenpsstectivenes€xpressiveness and
protectiveness refers to the push and pull betwesenting to express one’s feelings and thoughts
while also wanting to refrain from sharing persatm@ughts in order to shield someone from
unnecessary emotional harm (Afifi & Guerrero, 19B8xter & Scharp, 2015). Depending on
how they perceived the conversation with their peeparticipants wrestled with knowing when
to express their feelings and thoughts about sheeief pornography. They perceived
conversations about pornography with their parposstively when there was a discussion-based
conversation structure, specificity in the dettiksy talked about with their parents, and a
context that they perceived as appropriate todhtkut the issue. They perceived it negatively if
they had parents who spoke with a lecture-basedetsation structure, used less concrete
language, and talked in a context that was perdeaganappropriate. Each of these themes
influenced how willing they were to express whagythvere feeling and thinking about the topic.
Participants felt most comfortable revealing peadamformation about the issue of pornography
when their parents asked them open-ended quespiamsding spaces for them to discuss
specific information about the issue of pornographgn appropriate conversation context. They
felt like they had to conceal more personal infaiorawhen their parents utilized closed-ended
guestions, speaking in less concrete languageami@xt that was perceived as inappropriate.
Overall, participants perceived conversations apoatography with their parents differently
depending on the conversation structure, details$,cantext shares, which share similarities

with relational dialectics, specifically expressiess-protectiveness.
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Finally, the theme of parental affirmation and idénf child curiosity shares similarities
to many relational dialectics, including judgmenteptance. Judgment and acceptance is when
people experience the push and pull to criticaligl@ate someone while also wanting to provide
understanding and empathy to the person (Bridgea&id, 1992). Participants expressed having
positive perceptions of conversations with thenepés about pornography when their parents
validated, expressed understanding for, and engedralaboration on their questions and
interest in the topic of porn. The opposite ocadinen participants had parents who denied
their curiosity. Within the theme of child curioséire shared ideas that relate to research about
the dialectic. Participants expressed having pasjerceptions about these conversations when
they felt like their parents were less criticatloém for being curious about porn and instead
communicated understanding and empathy towards. tBeerall, applying RDT to the findings
of the present study, there are many competingeongth which parents and children wrestle
when having conversations about pornography. Whétheeautonomy-connection,
expressiveness-protectiveness, or judgment-acaapttre themes uncovered in this study can

be better understood through the lens of RDT.

Family Communication Patterns

The results of this study may also be interprétedugh the theory of family
communication patterns (FCP). The theory of FCERestthat families vary in orientation type
because of predictable and stable patterns of canwative behavior among parents and
children (Koerner & Fitzpatrick, 2002; 2006). Koerrand Fitzpatrick developed the theory of
FCP to help scholars distinguish between famile$yps defined by two orientations:
conversation and conformity orientatid@onversation orientationefers to a continuum of how

high or low families are in terms of spending titogether, talking with one another, and sharing
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thoughts and ideas together (Koerner & FitzpatratK.,3).Conformity orientatiorrefers to a
continuum with high levels of order and hierarcilmyame end and high levels of independence
and equality on the other end. Order refers torgatexpectations of uniformity of attitudes,
values, and beliefs while hierarchy refers to thiéharity parents have over children.
Independence refers to parental acceptance ofeiffattitudes, values, and beliefs while
equality refers to varying roles across parentsdanildren. The two dimensions of FCP,
conversation and conformity orientation, ultimatefgate four main family typesonsensual
families(high in both conversation and conformity oriemas), pluralistic families(high in
conversation orientation, low in conformity orietida), protective familieglow in conversation
orientation, high in conformity orientation), alailssez-faire familieglow in both conversation
and conformity orientations).

The theme of an open relationship climate sha@syrsimilarities with high levels of
conversation orientation and low levels of confdynairientation within the theory of FCP.
Participants who described experiencing an opeatioelship climate with their parents
expressed sharing activities and openness with paeents while also experiencing parental
acceptance of their attitudes and beliefs aboutqraphy, which are consistent with high
conversation orientation and low conformity oriditta. Research shows that in families where
parents encourage their children to communicatalg@nd freely with them, conversation
orientation is negatively associated with commuimceapprehension (Elwood & Schrader,
1998). Additionally, families that emphasize highmamunication orientation over low
communication orientation when talking about isduessex result in adolescents talking more
openly about sex with their parents (Fisher, 198@ilar to this past research on the outcomes

of high conversation orientation within familieBetpresent findings suggest that an open
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relationship climate helps young adults perceivaveosations about pornography with their
parents positively due to shared family activitesl openness in communication. For an open
relationship climate, participants valued familyndynics where they felt like they could be open
with their parents and share their emotions andghts with them about pornography.

An open relationship climate also allows childterprocess their emotions freely with
their parents as well as navigate the issue ofquyaphy responsibly, similar to research
conducted about FCP. Research shows that conwersatentation positively predicts
reappraisal of emotions within families whereasfoonity orientation positively predicts
parental suppression of emotions (Jones et alZ)201other words, families experience
beneficial effects in navigating emotions when asation orientation is prevalent while they
experience deleterious effects in navigating enmgtahen conformity orientation is prevalent.
Participants in this study mentioned how they hadenpositive perceptions about their parents
and conversations with them about pornography vthey felt the openness and freedom to
navigate the issue responsibly and with guidanm ftheir parents. The responsibility
participants experienced with their parents is lsimo low conformity orientation (Koerner &
Fitzpatrick, 1997; 2002) where parents accept dfieattitudes, values, and beliefs about issues
and treat their children in more equal roles. Asdsn in the literature, FCP relates strongly to
the theme of open relationship climate.

The present findings also suggest some parakigden high levels of conversation
orientation and low levels of conformity orientatiand the themes of discussion-based
conversation structure and conversation specifi€ibundational to FCP and high conversation
orientation is that families spend lots of timedtiger and share in activities, thoughts, and

feelings together (Koerner & Fitzpatrick, 2013)rtRHd this process of sharing life together as a

92



family is witnessed in parents and children engaginasking questions of one another to
facilitate dialogue about difficult topics (Keatirg al., 2013). Asking questions and dialoguing
together about ideas as a family both share sitidaito a discussion-based conversation
structure where participants felt more comfortahlking about pornography when their parents
asked them about how they felt about the issue.oppesite occurred when parents made the
conversation feel more like a lecture, creating lgsace for dialogue. Spaces where participants
experienced less dialogue with their parents siangarities with low conversation orientation.
Moreover, similar to conversation specificity, féies that experience high conversation
orientation “value the exchange of ideas” (Koe&dtitzpatrick, 2013, p. 138), meaning that
they enjoy discussing beliefs and ideas in grettildgith one another. Participants expressed
having more positive perceptions about conversatwith their parents about pornography
when they felt like the conversations focused amcoete details, which is similar to high

conversation orientation. Thus, the themes fourtligistudy share many similarities with FCP.

Communication Climate

The findings of the present study also connesttwlarship on defensive and supportive
communication climates. Communication climatesmrédgehe mood and environment between
people shaped by verbal and nonverbal communicatibather it is “warm or cold, safe or
anxious, accepting or rejecting, [or] open or gedifdWood, 2020, p. 226). In other words,
communication climates between individuals functsreither supportive or defensive in nature
(Gibb, 1965). For example, when an individual peree a threat within a communication
situation, they become more defensive in theirlagg and behavior. When they perceive a
reduction in the communication threat, they bectaese defensive and more supportive in their

language and behavior. Gibb (1965) did a studynterpersonal dynamics to categorize what
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communicative behaviors constitute defensive opstipre communication climates. They
identified six major categories that constituteeshsive communication and supportive
communication. Defensive communication climate®ing behaviors such as using evaluative
language, exerting superiority over the conversapiatner, and expressing certainty that one’s
ideas are the ‘right’ ideas. Supportive communaratilimates involve behaviors such as using
descriptive language, communicating a sense ofliégguath the conversation partner, and
expressing openness to the other’s ideas. Schdaesutilized these concepts in research
pertaining to family communication climates (Baxbat al., 2009; Rozema, 1986), highlighting
how communication impacts the mood and environrbetween parents and children.

The theme of a discussion-based conversationtsteushares many similarities to a
supportive communication climate, particularly tadeehaviors that communicate a sense of
acceptance. Acceptance refers to when an indivieedd like their emotions and thoughts are
validated in a particular communication climate (ip2020). Participants in this study
mentioned perceiving conversations about pornograpth their parents more positively when
their parents made the conversations more coll&ierand asked open-ended questions,
resembling the supportive communication climataideacceptance. In other words,
participants felt like they were treated like adpivhich contributed to a more supportive
communication climate. Children who experiencedsaussion-based conversation structure felt
that their parents equalized the conversations thiéim, making both parties felt comfortable in
talking about the issue.

On the other hand, the theme of a lecture-basedecsation structure shares many
similarities to a defensive communication climgtarticularly where individuals feel anxious

and guarded in their behavior. Individuals in aethsfve communication climate may feel
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anxious or guarded because of the way someonesped#hkrough the tone or mood of the
conversation, making them more closed in what gegyor do not say (Wood, 2020).
Participants in this study mentioned perceivingvasgations about pornography with their
parents more negatively when their parents madedheersations more one-way and asked
close-ended questions, resembling that of a defemgimmunication climate. Participants felt
like they were limited in what they could talk albevith their parents because of the way their
parents spoke to them. Many parents were percéiyeldeir children as controlling and not
giving them space to talk in the conversation. ailihh a lecture-based conversation structure is
not exactly the same as a defensive communicalimaie, it is possible some participants felt
like their parents were communicating that theyaasiperior to them.

Supportive and defensive communication climateg atso help understand the
implications of the themes of open/closed relatigmslimates and parental affirmation/denial of
child curiosity. Research shows that supportive @egfénsive communication climates within
families vary depending on parental motives initagkwith their children (Barbato et al., 2009).
When parents are more willing to show affectiondois their children, the affection facilitates a
supportive communication climate to their childr@m the other hand, when parents are seek to
control their kids and express less affection,rthehavior facilitates a defensive communication
climate to their children. Open relationship cliemand parental affirmation of child curiosity
both share similarities to supportive communicatbmates because participants in this study
expressed having positive perceptions about coatrers with their parents about pornography
when their parents express affection for them acditated spaces that allowed them to
elaborate on what they felt about the issue of pgraphy. Likewise, closed relationship

climates and parental denial of child curiosityrehsimilarities to defensive communication
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climates because participants experience negagireeptions of these conversations when their
parents sought to control these interactions, oftkibiting dialogue about why they were
curious about the topic in the first place. Overalé themes of this study share many similarities

with communication research on supportive and d@&fencommunication climates.

Verbal Person-Centeredness

Some of the present results connect to the cormferbal person-centeredness (VPC)
and may be better understood by expanding on tmeept. VPC refers to how much an
individual explicitly expresses empathy and legities the feelings and perspectives of another
person (Burleson, 1994). In other words, when dividual offers comfort to another person,
VPC assesses how supportive their message is.WIthC are three levels: low person-
centeredness (LPC), moderate person-centeredn&X3)(nd high person-centeredness (HPC)
(Burleson, 1994). Messages that display LPC deeylistressed person’s needs, messages that
display MPC implicitly acknowledge the person’sliegs, and messages that display HPC
explicitly affirm the person’s feelings. Thus, wheffiering support to others, an individual may
behave in a way that varies according to verbagrecenteredness, from denying the other
person’s feelings to explicitly acknowledging aradidating the other person’s feelings.

Although this study did not specifically study paptive communication, the theme of
parental affirmation or denial of curiosity shaseseral points of overlap with VPC. Research
shows that people look to close relationships foonal support, especially children with their
parents (McCarty et al., 2005). Participants is 8tudy who perceived conversations with their
parents about pornography in a positive light ledahaving parents who affirmed their curiosity
about porn by validating, expressing understantbingand encouraging elaboration of their

guestions and interests in the topic. Parentainadfiion of child curiosity connects to present
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scholarship about VPC and how children need vatiddtom parents in navigating challenging
issues (Adrian et al., 2018). Participants alsotroared that their parents remained calm,
affirmed what they were feeling, and often advidezin how to navigate the topic responsibly.
Although participants were not asked to evaluatg Bopportive their parents were, one might
speculate that when parents communicated moderatéighly person-centered messages, the
conversations about pornography were perceived pusgively by the children. Indeed, many
of the participants recalled explicit forms of soggprovided to them by their parents.
Participants perceived the conversations in athegkght when their parents denied
their curiosity about porn by invalidating theiregtions and interests in the topic. Denying,
invalidating, or ignoring the other person’s thotggand feelings are hallmarks of low person-
centered messages. Parental denial of curiosityfeséed in parents not expressing
understanding for their children’s feelings andutats, which made participants feel
uncomfortable and confused. Parental denial ofiaturiosity connects to research on VPC and
parental invalidation, showing how a lack of emonébsupport from parents damages childhood
development as well as creates perceptions ofgssan about parents from children (Huxley &
Bizumic, 2017). Moreover, scholarship shows thaepe who deny the emotions of their
children hinder children from coping with difficutamilial circumstances (Mirabile, 2015). One
might speculate based on the stories discloseaticipants that when parents communicated
low person-centered messages, the conversations pdmography were perceived more
negatively by the children. Future research camstigate whether the level of verbal person-
centeredness in parent-child conversations abaubgoaphy contributes to children’s

perceptions of the conversations as positive oatneg
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The theme of conversation specificity/ambiguityoashares several points of overlap
with VPC. Participants who experienced conversasjecificity with their parents reported
having parents who focused on details when nawvigdtie issue of pornography, often about
health, safety, and personal responsibility. Ireothords, the messages were concrete and had
specific information that helped the participanasigate the issue. Applegate (1980) and
Burleson (1982) identify highly person-centered sages as ones that explicitly contextualize
and elaborate on the feelings of the support seeltech help that person navigate the issue
more concretely. The similarities between convevaatpecificity and high person-centered
messages is contrasted with low person-centeredages that deny the support seeker’s
feelings or moderate person-centered messagesnpiatitly acknowledge the support seeker’s
emotions but do not elaborate on the issue noesgtudlize the information. Similar to
conversation specificity, HPC messages provideiBpeietails in the message to help the
support seeker navigate their situation. On therdtland, similar to conversation ambiguity,
LPC and MPC messages either deny the situatioregntir support the individual implicitly,
meaning the support is less concrete and couldbsidered vague. Overall, the results of this

study share connections and similarities with VPC.

Contextual Contributions

In addition to the theoretical implications of fheesent study, the results provide many
contextual contributions for communication reseawgirounding pornography and parent-child
perceptions of these conversations. Many parti¢gpdescribed their personal views on
pornography and their observations of how pervagoraography is in culture today,
particularly in films and social media (HertleirQ12; Sabina et al., 2008; Weiss, 2019). They

shared about the inevitability of seeing porn amagoint in their lives, particularly about how
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they and their friends viewed it from a young agmmnetimes as early as middle school. These
results suggest that for the participants of thigl it is not a question of if someone will view
pornography but when. Although the findings of jggrants being exposed to pornography
cannot be generalized to larger populations, th@igations are that young people are
susceptible to watching pornography, particulariiree. Moreover, the varying opinions about
pornography expressed by participants were assbvas those of scholars (e.g., Perrin et al.,
2008; Sabina et al., 2008; Stulhofer et al., 20Ejor, 2018; Wright & Randall, 2012). Some
participants expressed having positive experiengégspornography while other participants
expressed having negative experiences with porpbgra

In addition to child exposure and child percepsiohthe material, the present findings
also connect to existing research on how parengai@ their children’s pornography and
media consumption. Participants reported perceigormyersations about pornography with their
parents as more positive when their parents weea,ggpecific, and affirming. Openness,
specificity, and affirmation share similaritiesactive mediation, which is the process by which
parents discuss online content with their childrad help them navigate it (Byrne et al., 2014;
Hertlein, 2012; Rasmussen, 2013). In each of thesdous studies, the results suggested that
parents who prioritized open communication, pripedl clear expectations, and affirmed the
needs of their children experienced more posititeractions with their children.

Finally, this study also expanded scholarly un@derding of parent-child communication
about the taboo topic of pornography, particulémtyn the lens of the children. Extensive
research has examined how parents respond to catiegrs about pornography with their
children (Rasmussen, 2013; Rasmussen et al., Zddéher, 2017, 2019). This study provides

insight into the stories and experiences of youhgta in their conversations with their parents
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about pornography. An open relationship climateisaussion-based conversation structure,
specificity in conversation details, parental affation of child curiosity, and an appropriate
conversation context emerged as characteristitseofonversation that contributed to young
adults’ positive perceptions of the conversation.t@e other hand, a closed relationship climate,
a lecture-based conversation structure, ambigaitpnversation details, parental denial of child
curiosity, and an inappropriate conversation cantete characteristics of the conversation that
contributed to young adults’ negative perceptiohthe conversation. Knowing what
characteristics positively or negatively shapegleseptions of young adults in parent-child
conversations about pornography has many praatigdications. The following section will

cover these practical implications in greater detali

Practical Implications

For a study focused on the perspectives of yodugiss the findings offer many practical
suggestions for parents. In this study, | intenagewvl8 participants about their experiences, and
five themes emerged that influenced how these yawlnifs perceived conversations with their
parents about pornography. Due to the interpretatare of this work, these five themes cannot
be generalized beyond the 18 participants of tiidys however, the findings nevertheless offer
helpful starting points for parents to better nawgthese conversations with their children.

In facilitating open relationships with their ahién about issues like pornography,
parents possess the communicative capacity to posiive, supportive, and affirming
experiences for their children. Participants repdthat anything from going on family vacations,
spending time at the dinner table, or just goingvaitks are all great activities that facilitate
openness and connectedness in relationships. Resdayws that conversationally oriented

families facilitate more open and connected envirents through shared activities and open
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communication (Koerner & Fitzpatrick, 2013). Pagants also valued parents who were
intentional with them and who worked hard to crdaiasehold environments that supported
them and helped them think critically about the li@round them, including with the issue of
pornography. Research shows that families thanbalaommunicating expectations while
demonstrating support for the thoughts and feelofgse another help children open up more
with their parents about issues like sexualityl{Ers 1986). Parents who facilitate strong, open
relationships with their children may find thatithéhildren perceive those conversations in a
more positive light (Byrne, et al., 2014; Hertle2®12), which is consistent with findings from
the present study. When established norms of opemmainication are created in the home, this
can strengthen conversations about many topicséB§rLee, 2011), including pornography.
The implications for the findings of this study shthat parents possess the communication
skills needed to form positive, supportive, andrafing experiences for children surrounding the
issue of pornography.

Parents can also consider changing their apprimedgifficult conversations about
pornography with their children. Instead of censgror limiting what their children say about
the issue, parents may consider asking more opeedaguestions to their children and
providing them with the space to speak. Dailey @@d0und that in parent-child communication
about difficult topics, parents who are receptiad accepting towards their children have
children who are more likely to disclose informat@bout that topic. Parents who choose to
listen like some of the participants’ parents iis study may find that their children perceive
conversations with them about pornography moretipesy. Participants in this study valued

conversations with their parents in which they likk they were a welcome voice in the
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discussion, and parents who can facilitate thesaskof conversations, as opposed to giving a
one-sided lecture to their kid, may experiencengfen connections with their children.

The results also imply that parents who sharemédion about themselves, provide
specific details, and talk about issues of heahifiety, and personal responsibility in their
conversations with their children about pornograpiiliyhave young adults who perceive those
conversations more positively. Parents who canicoatto seek out information (Zurcher, 2017,
2019) and disclose more with their children abarspnal experiences they have gone through
may be able to communicate more comfortability alloe topic with their kids and come across
more confident with their children. Research shtves parents who educate themselves about
topics of sex while conducting themselves in a epsational manner with their children report
experiencing success in helping their childrenvioiding risky sexual behaviors (Afifi et al.,
2008; Holman & Koenig Kellas, 2018). The resultgto$ study show that many young adults
value having parents who communicate concreteldethout the issue and appear informed
about the issue.

Parents should also be careful not to give offinlygression that they know everything
about a topic but should instead ask their childpeestions. Research shows that many parents
often do not inquire about their children’s onlagivity until they sense a problem (Livingstone
& Helsper, 2008; Nathanson, 2002), which can crisstges in the parent-child relationship.
Several participants in this study recalled how stmes their parents would just assume they
knew what was going on in the lives of their cheldiwithout actually inquiring. Participants
expressed wanting to have honest conversationd #imtopic but were frustrated when their
parents tiptoed around the issue. As several gaatits shared, open relationship climates can

help facilitate more positive conversations ababbb topics like porn, and previous research
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suggests that positive parent-child conversatitmsigporn may reduce any potential for
disrupting family functioning and relational qugl{Zurcher, 2017). Instead of making
assumptions about their children and the issuenpaishould initiate honest and direct
conversations with their children to help navigéie issue.

Finally, parents may consider selecting more itnd@al locations to have a conversation
about pornography with their children. As partigifmindicated, the appropriateness of the
context is less about an objective location thamnisersally appropriate and more about the
child’s subjective perception of the time and plaseappropriate. Choosing an appropriate
conversation context may require that parentsaeftere on the relationships they have with
their children, when and where they typically haeaversations about difficult and sensitive
topics, and what they can envision their child gemmore comfortable with. Being intentional
with the space is almost as important as the cgatien itself according to many participants.
Overall, the results of this study provide helgfps and suggestions for parents to think about

when navigating the issue of pornography with tohitdren.

Limitations and Future Directions

Despite the strengths of the present study, skMeitations to this project warrant
discussion. First, the sample was a conveniencelsashcollege students from a large, public
university in the Midwestern United States. Thewiduals included in the sample were limited
to students from one university, which limits thesgpible experiences, beliefs, perspectives,
family dynamics, and attitudes about pornograplpyegented in the study. Given that the
present study is interpretive in its approach aime of this project was not to generalize the
results from this sample to the broader populatiil, future research may find it worthwhile

to examine whether the present results generainéher samples. Future research could
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approach this topic through quantitative methoas wWould better allow for generalizing the
findings to a broader population. It is also wartiting that several of the participants in the
study mentioned that their culture impacted thesatagt they talked about pornography with
their parents, and future research can exploreduture may impact parent-child conversations
about pornography.

The results of this study also share many sintiggriwith family communication research
about family communication patterns, a theory #adolars may find worthwhile exploring in
greater detail concerning parent-child communicasibout pornography. According to Koerner
and Fitzpatrick (2006) in a review of literaturerswnding family communication patterns, FCP
has been studied in multiple communication contkkésconflict resolution, family rituals, and
political conversations; however, in issues peitgro sex and sexuality, FCP has not been
studied extensively. Keating et al (2013) expldf&P in the context of parent-child
communication about sex and sexuality, but theaisgypornography needs further investigation.
The theory of FCP states that families vary in @sation and conformity orientation type
because of predictable communicative behaviorsdmtvparents and children. Although this
study explored the topic of pornography from a atare lens, a FCP theoretical lens would help
scholars explore parent-child communication in gneanore generalizable ways. The theory of
FCP could be used to examine how the four famibesy(i.e., consensual, pluralistic, protective,
and laissez-faire) handle these conversationsré&gtudies could explore different family types
from the perspectives of parents and children, igmog further application for the theory and
greater understanding about how conversation @tiemtand conformity orientation impact the

topic of pornography.
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Future research can also investigate the roleoflgr in parent-child communication
about pornography. Throughout the interviews | canteld, it was interesting to note the number
of women in the present study who approached gae&nts to talk about pornography because
of revenge porn incidents or the solicitation ofles, whether experienced by themselves or
their women friends. On the other hand, the men pdrticipated in the present study tended to
approach their parents to talk about the actuaerdrof pornography. From these initial
interviews, it appears that gender may impact havemt-child conversations about pornography
came about and how young men and women perceise tmversations differently.

Gender may also impact how parents prepare tatadkt the issue with their children.
For example, women may be motivated to speak éifitey with their parents about pornography
than men. In this study, many women had parentshelimed them navigate issues related to
safety and relationships while many of the menwudised the actual content and how to navigate
it as a consumer of the content. Some of the yooeig discussed pornography in the context of
relationships, but it was often after they had besmnght watching the material or initiated a
conversation with their parents to process how #feuld navigate the material. Either way,
parental strategies in helping their kids navightetopic may depend on the gender of the child.
Future studies can explore how the gender of tlid otay affect the approach that parents
should take. Moreover, many of the participants tveed having one parent that they went to
more than the other about pornography, typicakkypghrent of the same gender as the child: The
young men tended to go to their dad, and the yowrgen tended to go to their mom. There
were a few exceptions where participants mentidradhg conversations about porn with the
opposite-gender parent and either (a) those coatiens did not go well or (b) they went really

well but were rare stories. One participant speally said that he believed gender may play a
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role in his interactions with his parents abous tiopic. Future research can explore the factors

affecting children’s choice of the parent with whtarhave a conversation about pornography.

Conclusion

The purpose of this study was to better undergpamnent-child conversations about
pornography, specifically from the perspectivetd thild. Although previous research has
explored how parents perceive these conversatitttesfo no research has explored the young
adult perspective. In conducting this study, | lbpebetter understand what characteristics
emerge in parent-child interactions about porn thake these conversations positive or negative
for children. The findings of this study suggestttbhildren perceive conversations about
pornography with their parents negatively whenetiera closed relationship climate, a lecture-
based conversation structure, conversation amlgiquarental denial of their curiosity, and an
inappropriate conversation context. On the othedhahildren perceive these conversations
positively when there is an open relationship ctepa discussion-based conversation structure,
conversation specificity, parental affirmation béir curiosity, and an appropriate conversation
context.

Overall, this study contributes to family commuation research about pornography by
approaching the topics through the narrative len$ekildren rather than from the perspective
of the parents. The present study filled reseaags gurrounding what characteristics of parent-
child conversations about pornography elicit pusitind negative perceptions about those
conversations among children. The findings of stigly may help parents and children
communicatively navigate conversations about pamqaigy in a way that is more constructive

for the children.
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APPENDIX A. RESEARCH PARTICIPATION SYSTEM INFORMATI

Abstract

Description

Eligibility
Requirements

Preparation

This study is about how young adults perceive conversations
they have had with their parents about pornography.

The purpose of this study is to understand the stories young
adults share about conversations they have had with their
parents about pornography. You will participate in a 30-60
minute phone interview by signing up for an available time on the
following page, followed by the researcher's contact information.

To be eligible for the study, you must be (a) 18 to 25 years old,
(b) able to recall a conversation or brief encounter you've had
about pornography with your parents, and (c) be comfortable
sharing your story about that experience

After signing up for an interview timeslot, the researcher will
contact you to confirm your eligibility, provide more information
about the study, and get your phone number for the phone
interview.

Participant Sign-Up Deadline 72 hours before the study is to occur

Participant Cancellation Deadline 24 hours before the study is to occur
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APPENDIX B. PARTICIPANT CONFIRMATION EMAIL

Hi [Participant],

Thank you so much for signing up to participatéhi@ study "Parent-Child Communication
About Pornography" ofDay], [Month], [Year] at [Time] . My name is Josh Johnson and | will

be facilitating our phone interview.

To clarify, eligibility for this study means youea(a) 18-25 years old, (b) able to recall a
conversation or brief encounter you've had withrymarents about pornography, and (c)
comfortable sharing your story about that experenc

Before proceedinglease reply to this email message to (1) confirm you meet the study
eligibility criteria and (2) provide your phone nbar.If | do not receive this information
before the interview timeslot, the appointment willbe canceled

Attached to this message is an electronic versigheostudy consent form. Please review

this beforeour phone interview. You will want to find a priedocation of your choice from
which to participate in the phone interview. | valso conduct the phone interview in a private
location myself. The day of the interview, | wiklcyou at the appointment time.

Please let me know if you have any questions!

All the best,

Josh Johnson
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APPENDIX C. CONSENT FORM

RESEARCH PARTICIPANT CONSENT FORM
Research Study Title Parent-Child Communication About Pornography
Researcher(s)Josh Johnson, Emily Buehler
Brian Lamb School of Communication
Purdue University

Key Information

Please take time to review this information calgfulhis is a research study. Your participation
in this study is voluntary which means that you roaagose not to participate at any time without
penalty or loss of benefits to which you are othseventitied. You may ask questions to the
researchers about the study whenever you wouldlfigeu decide to take part in the study, you
will be asked to sign this form, be sure you un@erd what you will do and any possible risks or
benefits.

This study is about how young adults perceive cosat®ns they have had with their parents
about pornography. Your responses will give us irtgrd information and insight about how
young people experience these conversations andhelyyrespond the way they do. Your
participation in this study will take approximate&®-60 minutes.

What is the purpose of this study?

The purpose of this study is to understand the emations about pornography that young adults
have had with their parents. You are being askgzhttcipate in this study because you are
between 18 and 25 years old, able to recall a asatien or brief encounter you have had about
pornography with your parent(s), and comfortablristy your story about that experience. We
would like to interview up to 25 people.

What will | do if | choose to be in this study?

If you agree to be in this study, you will partiatp in a phone interview with one of the
researchers. During the interview, you will be asgaestions about your views on pornography,
the conversation you had with your parents aboaind questions concerning family
relationships and dynamics. The interview will lneli@-recorded and only the researcher will
have access to the recording.

How long will | be in the study?
If you agree to be in this study, the interviewddaake about 30-60 minutes to complete.

What are the possible risks or discomforts?

The known risks of this study are no greater thamwould encounter in a conversation with a
friend. Some individuals may experience discombotbss of privacy when answering
guestions. Some individuals may disclose infornmatiat, if revealed outside the context of the
study, could pose a risk for social stigmatization.
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Due to the sensitive nature of the topic of thiglgt if for any reason you wish to speak to a
counselor or psychologist about thoughts or feslimgpught up during the course of this study,
please call Purdue’s Counseling and Psychologieali&s (CAPS) at (765) 494-6995 to set up
an appointment.

Any names or identifying information (e.g., namlesations) you share during the interview
will be removed or replaced with pseudonyms whenittkerviews are transcribed. Transcripts
and audio recordings will be managed in separddierfe in Purdue Box, which is highly
encrypted and password protected. Breach of cantfaléy is always a risk with data, but we
will take precautions to minimize this risk as désed in the confidentiality section.

Are there any potential benefits?

Participants may not experience direct benefigsasficipation in this study; however, research
shows that sharing stories often helps individuzdée more sense of their own lives. The
findings from this project will vary depending oarpicipant experiences and relationships with
parents. Your participation may help us to learmerabout improving these conversations
between parents and children. We hope the knowlgdged from this study will benefit others
in the future.

Will | receive payment or other incentive?
You will receive extra credit for a communicatiasucse, as stated in your course syllabus.

Will information about me and my participation be kept confidential?

Your confidentiality will be maintained by assiggian identification number to identify your
interview responses when they are transcribedre&lbrds will be maintained in password-
protected computer systems. The interview will bdia-recorded and sent to a third party
service for transcription. No one but the researehk access the recording and transcription.

If information from this study is published or peesed at scientific meetings, your name and
other personal information will not be used.

We will make every effort to prevent anyone whaas on the research team from knowing that
you gave us information or what information canwefryou. Although it is unlikely, there are
times when others may need to see the informat®oallect about you. For instance, the
project’s research records may be reviewed by 8éHHS Office for Human Research
Protections and by departments at Purdue.

What are my rights if | take part in this study?

You do not have to participate in this researchgato If you agree to participate, you may
withdraw your participation at any time without pdiy. Your decision to withdraw from your
participation won'’t affect your grade, your relatstip with your instructors, or your standing
with Purdue University.

You will receive extra credit in exchange for yqarticipation. Keep in mind that you can
receive an equivalent amount of credit by comptetin alternative should you choose not to
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participate in this study. You can learn more abwri-research alternatives to earning extra
credit by reviewing your course syllabus or askfogr course instructor.

Who can | contact if | have questions about the stly?

If you have questions, comments or concerns aligitésearch project, you can talk to Joshua
Johnson, john2577@purdue.edu, (909) 913-4117.

To report anonymously via Purdue’s Hotline see wpusdue.edu/hotline

If you have questions about your rights while taiqart in the study or have concerns about the
treatment of research participants, please calHtimaan Research Protection Program at (765)
494-5942, email (irb@purdue.edu) or write to:

Human Research Protection Program - Purdue Untyersi

Ernest C. Young Hall, Room 1032

155 S. Grant St.

West Lafayette, IN 47907-2114

Documentation of Informed Consent

| have had the opportunity to read this consenhfand have the research study explained. | have
had the opportunity to ask questions about thearekestudy, and my questions have been
answered. | am prepared to participate in thearebestudy described above.

You will be asked to verbally provide your consemparticipate in this study during the phone
interview. By answering “YES” during the phone iniew, you certify that you are 18-25 years
old, are able to recall a conversation or briefoemmter you have had about pornography with your
parent(s), are comfortable sharing your story abimattexperience, and agree to participate in the
above described research study. You may be ofepy of this consent form upon request.
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APPENDIX D. INTERVIEW SCRIPT

Title of Research: Navigating a taboo topic in p&ehild communication: Young adult stories
about conversations with their parents about paaggy

Principal Researcher: Joshua Johnson

[. INTRODUCTION
[Establish Rapport] Thank you so much for agreeing to participate is shudy. I'm
grateful for your willingness to be interviewed abthis important topic. The reason I'm
interested in pornography is because | too havechadersations with my parents about
pornography. As | reflect on my own experienceswity parents, I've grown curious in
wondering what other people like myself have exgeed, so I'm excited to hear your
story as | am genuinely curious about what thoseesations looked like for you.

[Purpose] During our time together, | want to hear more abyautr experience when you
and your parents had that conversation about poapbg. | know from your initial interest
in the study that you have had a conversation yatir parent(s) about pornography, so |
want to hear more in depth about that experienbat Wappened leading up to that
conversation, how you felt during it, and the casaéion proceeded step by step.

[Moativation] My hope is that from our time together, | can gaipetter understanding about
your story, what your experience was like, and yloat can hopefully gain a better
understanding of yourself and your relationshiphwour parent(s).

[Timeline] Our time together should take approximately 30-6@utes, but please feel free
to expand on any responses you give. Do you hayeaestions before we begin?

(Transition: Let’s begin with a few starter questions beforesihgj into the conversation you
had with your parents about porn. To begin, | wanhear your thoughts and opinions about
what you think about pornography in general)

. BODY

A. Tell me about yourself
- Age

- Gender

- Race

- Ethnicity

B. How would you describe your relationship withuy@arent(s)?

1. Were they supportive?
a. How did their words impact you growing up?
b. Do you recall any key words or phrases that tresd with you growing up
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c. What examples come to mind?
3. What emotions did you feel in these interactions?

B. Can vou tell me a story about yourself that vesdly impactful regarding that?

(Transition: So far you have shared about yourself and yourmtard’d like to transition into
the some questions about your views about porrdeha into the conversation you had with
your parent(s) about pornography)

A. When you hear the word pornography, what comesihd? What do you think about it?
Do any emotions, feelings, or thoughts come wih it

1. Can you tell me what is perhaps good about poapity?

2. Can you tell me what is perhaps bad about poapiy?

B. Tell me about that conversation (e.q., Whereeweu? How old were you? What was
the setting like? How did your parents address y&@udw me in to that moment and what it
was like

1. Where were you?
2. What was the setting like
3. How did your parents address you?
What parts about the conversation stood out t? yo
4. What were you feeling?

5. Thinking about the conversation you had with yparents about porn, did your
parents approach other conversations growing gpmiar/different ways?

C. If the conversation could have occurred diffdsenvhat would you have preferred had
happened? What would you have liked to have seamgeid?

D. Since this conversation with your parents, hawer views on pornography
changed/shifted in any way?

[ll. Conclusion
A. Is there anything else you would like to tekPAny last thoughts or comments?
B. This is voluntary: are you willing to particigain a follow-up assessment for this study?
| am looking for participants who are willing toiew the final results of this study and
assess if what is written reflects their experisnce
C. Thank you so much for taking the time to tel more about your family, your

upbringing, and your conversation with your pareatisut pornography. Your participation
is helpful and | appreciate you taking the tim@éaoticipate in this study. Many thanks!

129



APPENDIX E. STUDY FOLLOW-UP ASSESSMENT EMAIL TO
PARTICIPANTS

Greetings!

You're receiving this email because you recentlgip@ated in the studyParent-Child
Communication About Pornography" and indicated at the end of or our interview tai
would be interested in participating in a follow-agpsessment.

Procedure If you are still willing/available to participatehis follow-up assessment should

take no more than 1-2 hours of your time. You will (1) review the study results and (2) yide

any feedback of any kind concerning the resultsdiback you provide can be as short or long as
you want). Feedback can be as simple as replyiag iemail response, “This really resonates
with me, thank you so much!” or “This part did moake sense to me; can you clarify this or
change this?” or anything like that. It could aisclude providing feedback in the document
and/or just providing some overall response(s) éaman email reply. Whatever you want!

Purpose The purpose of this follow-up assessment is fertan(1) hear your thoughts about the
results and (2) ensure that | have done my job@sdsearcher in adequately representing each
story from participants to the best of my abiliythis study.

Response Deadlinelf you choose to participate, please provide f@aglback by NEXT
week,Wednesday, April 14th by 5 PM EST. This will ensure | have time to review your
feedback.

Attached to this message is the study results.dbbut 30 pages, double-spaced, but don'’t let
the size of the document surprise/overwhelm yow &an skim/read as much as you want. |
collected stories from 18 participants (includirauyself) and the results yielded five main
themes that average about 5-6 pages each. Thesnmshfor qualitative research. | will also
mention that this is a rough draft of the manugciipere may be grammar/writing errors
unknown to me. Revisions will continue to be maudéhie upcoming weeks though the initial
five themes are solidified.

Thank you SO much for your willingness to helpéally look forward to any feedback you can
provide. Please let me know if you have any quastio

All the best,

Josh Johnson
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