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ABSTRACT 

A majority of special education students—64%—spend 80% or more of their time in 

regular education classes. The primary method of delivering special education services is by 

creating co-taught classes. Despite its popularity, literature suggests that most co-teaching 

relationships never meet their full potential due to a number of factors. The purpose of this study 

was to explore the nature of co-teaching in one high school. This included an exploration into 

teachers’ employed strategies, their perceptions, and the challenges related to their co-taught 

classes. Twenty-nine teachers from an urban, public high school, in a city in the Midwest 

participated in the one-time anonymous survey. Results from this study suggest that most teachers 

rely on “One Teach, One Drift” (also known as “One Teach, One Assist” and “One Teach, One 

Support”) as their primary mode of implementing co-teaching in their classes. Additionally, the 

results from this study suggest that most teachers believe that co-teaching is an effective way to 

provide special education services to students with special education needs. However, 59% of 

teachers reported that they have not received expectations of their role and their collaborators role 

(65%) in co-taught classes. Participants cited lack of common planning time as the most prominent 

challenge that hinders successful co-teaching (70%), and lack of content knowledge (56%). 

Additionally, perspectives and attitudes of collaborators and lack of access to adequate 

resources/training presented a challenge. 

  



 

11 

CHAPTER 1: INTRODUCTION 

Statement of the Problem  

Inclusive education refers to the idea that ALL students, with or without disabilities, should 

learn in age-appropriate general education classes with high quality instruction, interventions and 

supports so that all students can be successful with grade level, core curriculum. A majority of 

special education students—63.4 percent--spend 80 percent or more of their time in regular 

education classes according to 2017 data from the National Center for Education Statistics. Co-

teaching can be defined as “two or more educators contractually sharing instructional 

responsibility for a single group of students, in a single classroom, for a specific content area, with 

joint accountability and varying degrees of participation” (Simpson et al., 2014, p. 100-101). This 

collaborative model is one of the most common support strategies used to address the learning 

difficulties and take advantage of the opportunities for learners with special needs in the general 

education classroom (Nierengarten, 2013).  

Co-teaching may be a popular method of providing services to students with disabilities, 

however it does not always come naturally and there are many barriers that prevent successful 

collaborative co-teaching partnerships at the secondary level (Chitiyo, 2017; Ploessl, 2010; Pratt, 

2013; Samuels, 2015) including: teachers’ perceptions, lack of planning time, lack of content 

knowledge, and dissatisfaction with roles in the classroom (Chitiyo, 2017; Nierengarten, 2013; 

Samuels, 2015; Simpson et al., 2014; Solis et al., 2012;). If these barriers go unaddressed, they 

could negatively impact the quality of services received and opportunities for success experienced 

by students with disabilities (Brawand & King-Sears, 2017; Krammer et al., 2018).  

Significance of the Project 

To understand the nature of co-teaching in a specific environment, there needs to be an 

exploration of the experiences, perceptions, relationships, and strategies used in that specific 

environment. An exploration of the traits listed above will provide a greater understanding of co-

teaching in one high school in comparison to previous research findings. This exploration might 

increase the outcomes for the teachers who are responsible for teaching 18% of one high school’s 

students who receive special education support across 85 co-taught sections of content area classes 
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(Indiana Department of Education, 2021). For most students, the LRE is the general education 

classroom with special education support. This leads to a number of integrated, co-taught classes. 

The presence of integrated classes does not mean that successful inclusion is occurring. The quality 

of the services being provided is more important than the setting in which it occurs; co-teachers 

must work together for students to have the best chances at success (Obiakor et al., 2012).   

The conclusions of this study aim to contribute to the current research exploring teacher’s 

perceptions and challenges of co-teaching at the secondary level (Chitiyo, 2017; Brawand & King-

Sears, 2017) and the challenges faced by co-teaching pairs (Chitiyo, 2017; Solis et al., 2012). 

Moreover, the findings might increase administrative understanding of challenges faced by the 

teachers who engage in co-teaching assignments at the secondary level. This in turn might inspire 

professional learning or restructuring of schedules to address the present challenges faced by 

teachers.  

Purpose of the Study 

The purpose of this study was to explore the nature of co-teaching in one high school’s co-

taught classrooms. This included an exploration into teachers’ employed strategies, their 

perceptions, and the challenges related to their co-taught classes. The study aimed to identify the 

strategies used in integrated co-taught classes. Moreover, this study looked to determine what, if 

any, perceptions influence co-teaching. Finally, this study aimed to identify and explore the 

challenges of co-teaching in integrated classes. Information from the study was analyzed to create 

a handbook that will assist administration and teachers with building habits that will lead to 

successful co-teaching experiences for teachers and students alike. This study also aimed to 

provide high school teachers with materials that might enhance their future co-teaching 

experiences. 

Research Approach 

Survey research involves the collection, analysis, and interpretation of data that describes 

the attitudes, opinions, behaviors, or characteristics of a population. In survey research, researchers 

gather data using questionnaires and analyze data to describe trends. Cross-sectional survey design 

allows the researcher to gain insights into a particular phenomenon of interest at one point in time 
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(Creswell, 2008). This method of research provided the best exploration of the research questions 

listed below. General education teachers and special education teachers from one high school were 

included as participants in this study. To assess the strategies employed, perceptions and 

challenges related to co-teaching, general education and special education teachers were given a 

one-time, anonymous survey. Some of the questions used a Likert rating scale. These questions 

produced quantitative data that allowed for quantitative analysis. The survey also included some 

opened ended questions where participants were asked to give a short answer response, providing 

the researcher with narrative, qualitative data.  

Definition of Terms 

Co-assessing: when two teachers work together to develop assessments that monitor progress of 

all students, and then reflect on that data for future practice (Brendle et. al, 2017) 

Co-instructing: when two teachers work together to implement the delivery model for co-teaching 

(Brendle et. al, 2017) 

Co-teaching: “two or more educators contractually sharing instructional responsibility for a single 

group of students, in a single classroom, for a specific content area, with joint 

accountability and varying degrees of participation” (Simpson et al., 2014, p. 100-101)  

Co-planning: when two teachers create lesson plans together and determine the appropriate 

support needed for special education students (Brendle et. al, 2107) 

Free and Appropriate Public Education (FAPE): Requires schools to provide special education 

to meet the unique needs of a child, provide related services to help the child benefit from 

that special education, provide accommodations and modifications that helps the child 

learn and participate in the general education curriculum, create an Individualized 

Education Program (IEP), and requires that the school teach the child in the least restrictive 

environment to the maximum extent possible (LRE). These services must be provided to 

the student for free. (About IDEA, 2020). 
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Individuals with Disabilities Education Act (IDEA): The law that makes available a free 

appropriate public education to eligible children with disabilities throughout the nation and 

ensures special education and related services to those children (About IDEA, 2020) 

Inclusion: The act of providing education to all children in the same classroom, offering learning 

opportunities to previously marginalized groups (Ford, 2013)  

Least Restrictive Environment (LRE): the requirement in federal law that students with 

disabilities receive their education, to the maximum extent appropriate, with nondisabled 

peers and that special education students are not removed from regular classes unless, 

even with supplemental aids and services, education in regular classes cannot be achieved 

satisfactorily. (About IDEA, 2020). 
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CHAPTER 2: LITERATURE REVIEW 

Introduction 

  Research has found that co-teaching has the potential to be beneficial for students and 

teachers alike, but there are challenges that affect its implementation. When co-teaching does not 

reach its maximum potential in the general education classroom, students with special education 

needs are receiving sub-par special education services. A review of literature was conducted, with 

most publications originating from the years 2010-2021, by searching key terms such as: co-

teaching, co-teaching strategies, co-teaching best practices, co-teaching and student success, co-

teaching benefits, co-teaching challenges, co-teaching and effective implementation, and co-

teaching and roles. The Purdue University Fort Wayne (PFW) Academic Search Complete 

provided articles related to the topic, from a range of data bases. The articles provided the 

foundation of this study. The literature review is divided into two sections, first discussing the 

strategies of co-teaching, then addressing the teacher perceptions/challenges of co-teaching. The 

purpose of this review is to identify themes that emerge throughout the literature, which ultimately 

provided the basis for the subsequent special project.  

Today’s classrooms are more diverse than they have ever been before. Since the 

implementation of the Individuals with Disabilities Education Act (IDEA) (2004), diverse learners 

have continuously been sharing learning environments. This is a federal mandate “that makes 

available a free and appropriate public education (FAPE) to eligible children with disabilities 

throughout the nation and ensures special education and related services to those children” (About 

IDEA, 2020). This legislation oversees how states and public agencies provide “special education 

and related services to more than 7.5 million eligible infants, toddlers, children, and youth with 

disabilities” (About IDEA, 2020). It also requires that students be educated in the least restrictive 

environment (LRE). Because of this, schools are required to provide children with disabilities an 

education with children who are nondisabled to the maximum extent appropriate. Most of the time, 

this is the general education classroom as “a majority of special education students—64.8 percent 

of those ages 6-21—spend 80 percent or more of their time in regular education classes” (Riser-

Kositsky, 2019). The most common method of providing special education services in the general 
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education environment is co-teaching between a general education teacher and a special education 

teacher (Nierengarten, 2013). 

Co-teaching can be defined as “two or more professionals delivering substantive 

instruction to a diverse or blended group of students in a single space” (Prizeman, 2015, p. 45). 

This definition requires four things for an instructional practice to constitute co-teaching. First, 

almost all instruction should take place in one classroom, usually the general education setting. 

Second, there should be a heterogenous group of students, including students with and without 

special education needs. Additionally, there must be two or more professionals, including a general 

education teacher and special education teacher. Finally, both professionals must be actively 

involved in the instruction of all students. This promotes equal responsibility between teachers and 

inspires co-planning, co-instructing, and co-assessing (Cook & Friend, 1995, as cited in Prizeman, 

2015). 

Benefits of Co-teaching  

There are many potential benefits for students who participate in a co-taught, inclusive 

classes. Krammer et al. (2018) reports that student needs are better met when they have access to 

more than one teacher in the room. Strogilos and Avramidis (2016) conducted structured 

observations of twenty-two students to identify patterns in the grouping, engagement, interactions 

with teachers and peers, and the nature of interactions of students with special education needs. 

They reported that students with special education needs were found to be on task and actively 

participating more frequently in co-taught classes compared to non-co-taught classes.  

Additionally, students with special education needs experienced more teacher interaction 

in co-taught classes than in non-co-taught classes. Another potential benefit of co-taught classes 

highlighted in this study is that students with disabilities received individual teaching and 

individual directions more frequently in co-taught classes than in non-co-taught classes (Strogilos 

& Avramidis, 2016). This study concludes that the extra help provided by a special education 

teacher in a co-taught class increases the attention of students with special education needs, 

ultimately providing better opportunities to have equitable access to the general education 

curriculum. (Strogilos & Avramidis, 2016). This is echoed in Strogilos and King-Sears (2019) 

study where students reported that they enjoyed having two teachers in the classroom because 

there had more opportunities to ask for help, their teachers created a fun learning environment, and 
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they believed that they were learning well. Prizeman (2015) also reported that students benefit 

from the reduced pupil-teacher ratio present in co-taught classes. When co-teaching is done right 

and done well, students with and without special education needs benefit.  

Co-teaching likewise has the potential to be advantageous to the collaborating 

professionals involved. According to the majority of 694 primary and secondary education 

teachers who completed an online questionnaire about the sustainability, benefits, and challenges 

of co-teaching, the major benefit of co-teaching is the opportunity to share your feelings and 

teaching experiences with another teacher (Kokko et al., 2021). Additionally, Prizeman’s (2015) 

research suggests that co-teaching can lead to increased confidence, establishment of relationships 

with all of the students in a class, improved working relationships among collaborating partners, 

and better overall understanding of students with special education needs. In a study that assessed 

teacher’s beliefs about co-teaching, Malian and McRae (2010) found that participants mostly 

agreed that co-teaching is an effective way of providing support to students and staff. This finding 

is mirrored in Hurd and Weilbacher’s (2017) study where teachers reported the shared benefits of 

co-teaching, including superior content preparation and more opportunities for students.  Teachers 

also reported that co-teaching can lead to greater classroom management procedures.  

Strategies 

Most current research concurs (Brendle et al, 2017; Kokko et al., 2021) there are six 

strategies or approaches for co-teaching including: (1) One Teach, One Observe, (2) One Teach, 

One Drift, (3) Station Teaching, (4) Parallel Teaching, (5) Alternative Teaching, and (6) Team 

Teaching. Each of these approaches involves a general education teacher and a special education 

teacher and requires them to collaborate with each other and share a classroom space to educate 

all students, with or without disabilities. The strategy employed is typically up to the co-teaching 

team and is influenced by a number of factors. However, there is no present research that 

definitively places one co-teaching strategy as inherently better than the others (Chitiyo, 2017; 

Murawski & Lochner, 2011; Brendle et. al, 2017). Each of these strategies, or approaches, 

represent a way for collaborating co-teachers to deliver special education services to students with 

disabilities in the general education setting. There are benefits, drawbacks, and difficulties that 

accompany each of the six strategies of co-teaching.   
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One Teach, One Observe 

In the “One Teach, One Observe” approach, one co-teacher leads large group instruction. 

This is typically the general education teacher because they are considered the content area 

specialist. The other co-teacher, usually the special education teacher, merely observes the students 

as their collaborative partner delivers all the direct instruction. In this case, the co-teacher who 

assumes the “observe” role usually conducts observations to assess students’ progress on academic 

and behavioral goals listed in their Individual Education Plans (IEP) (Brawand & King-Sears, 

2017). By definition, this strategy of co-teaching should not be considered true co-teaching; there 

is no co-instructing that occurs and the co-teacher who fulfills the observer role plays a minimal 

in the students’ progress through the general education curriculum (Murawski & Lochner, 2011). 

However, it is important to note that with the “One Teach, One Observe” strategy, students’ 

progress towards IEP goals are closely monitored by a qualified, special education professional, 

without pulling them from the general education setting.   

One Teach, One Drift  

 A second strategy, “One Teach, One Drift”, otherwise known as “One Teach, One Assist” 

and “One Teach, One Support,” encompasses “one co-teacher who leads the lesson while the other 

co-teacher circulates, or drifts, around the room answering individual questions, or providing one 

on one assistance as needed” (Brawand & King-Sears, 2017, p. 217). Similar to the “One Teach, 

One Observe” approach, the general education teacher is usually the co-teacher who is leading the 

lesson while the special education teacher provides secondary support. Obiakor et al. (2012) and 

Ford (2013) suggest that this strategy is beneficial for all students because it not only allows for 

students with disabilities to access the general curriculum, but it also provides instructional support 

for students with and without disabilities. “One Teach, One Drift” was frequently implemented in 

elementary classrooms (Brendle et al, 2017). Faraclas (2018), Strogilos and King-Sears (2019), 

and Strogilos and Tragoulia (2013) concluded that this strategy is the most frequent strategy used 

at the secondary level as well. The prominence of this particular strategy might be extreme in 

secondary schooling because the specialization and difficulty in specific content areas (Bennett & 

Fisch, 2013). The frequent use of this strategy makes it the most common to appear in present 

literature.  
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In a study including 24 co-teaching dyads from four middle schools and three high schools 

in the northeast region of the United States, Faraclas (2018) randomly assigned teacher pairs in 

treatment and control groups. One group (treatment) received a professional development training 

package on co-teaching, while the other group (control) did not receive any professional 

development training. The purpose of this study was to explore the effects of professional 

development training on the co-teaching performance, including co-planning, co-classroom 

management, co-instruction, co-behavior management, and co-assessment. The researcher 

developed and used the Performance Assessment for Co-Teachers (PACT) to assess each dyad’s 

performance in the different areas of co-teaching. The PACT provided a framework for the 

observer to note evidence of co-teaching practices, such as: types of special education services 

delivered to students with disabilities, the amount of time each teacher took lead and support 

instructional roles, and whether teachers shared responsibility for all students. Research suggests 

that, before professional development was provided to the treatment group, most of the teaching 

pairs primarily implemented the one teach, one support co-teaching method (Faraclas, 2018). This 

is corroborated in Strogilos and Tragoulia’s (2013) research which found that roughly 90% of 

participating teachers described a co-teaching classroom setting where the general education 

teacher was the leader while the special education teacher acted as an assistant.  

Despite the popularity of the “One Teach, One Drift” strategy of co-teaching, present 

research suggests that this strategy is unfruitful and does not produce the best results (Bennett & 

Fisch, 2013) and that it should only be used if collecting student data is the most desired outcome 

(Ploessl et al., 2010). First, the eminence of this strategy might be due to convenience; when one 

co-teacher is playing a secondary, assistive role, the emphasis on co-planning, instructing, and 

assessing is minimized. That is, those essential factors of true co-teaching are not as challenging 

and time consuming. Additionally, Brawand and King-Sears (2017) suggest that co-teaching pairs 

who take full advantage of having two adults in the room diminish the amount of time where co-

teachers share unequal roles, such as one leading whole group instruction while the other observes 

or assists. This strategy is not the most efficient use of the resources at hand. Strogilos and 

Tragoulia (2013) report that this strategy should be used in the initial stages of co-teaching, when 

co-teachers are first working toegther and getting to know one another, before moving on to more 

productive strategies. Additionally, it is commonly reported that this particular strategy of co-

teaching promotes a lack of parity in co-teaching. When there is no parity between co-teachers, 
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co-teaching, by definition, is not occurring (Faraclas, 2018). When special education teachers are 

placed in unfamiliar content areas, especially in the secondary setting, they often feel vulnerable 

and have a difficult time keeping up with the content knowledge since they are learning alongside 

the students. This, by default, limits the role the special education co-teacher can accept in the 

classroom and casts them as a teacher’s assistant instead of the qualified special education teacher 

they are (Nierengarten, 2013; Tzivinikou, 2015). 

Station Teaching  

“Station Teaching” co-teaching is similar to using a Learning Centers where one group of 

students works independently at a station, while two other groups of students are working with 

each co-teacher (King-Sears, 2017, p. 217). This strategy involves a more interactive role for both 

teachers compared to the first two strategies previously discussed. In this situation, the general 

education teacher and the special education teacher are actively responsible for the education of 

all students in the class. This requires the co-teaching team to co-plan, co-instruct, and co-assess 

on a regular basis, all of which are essential for effective co-teaching. “Station Teaching” benefits 

students because it allows for all students to work within small groups and receive small group 

instruction (Obiakor et al, 2012; Ford, 2013). Co-teachers might also use this strategy when co-

teaching styles differ since the stations do not require them to jointly interact in front of the class 

(Ploessl et al., 2010). A poential disadvantages to this strategy include the increase in noise and 

activity levels (Tzivinikou, 2015).  This might feel chaotic and uncomfortable for some teachers 

who are used to having control over the entire class.  

Parallel Teaching  

Another co-teaching strategy, “Parallel Teaching” requires the special education teacher 

and the general education teacher to concurrently deliver the same information to two different 

groups, similar in size (Brawand & King-Sears, 2017). This approach includes the joint teaching 

processes that are essential to the true definition of co-teaching. The general education teacher and 

the special education teacher share equal responsibility for instructing the students in the classroom. 

This is beneficial because all students receive targeted, small group instruction (Obiakor et al., 

2012). Teachers also benefit from engaging in parallel teaching because it provides the co-teaching 
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pair with opportunities to grow developmentally and learn from their co-teaching partner’s area of 

expertise (Obiakor et al., 2012). For “Parallel Teaching” to work efficiently, co-teachers must 

coordinate their efforts so that all students receive the same instruction and that grouping decisions 

are based on preserving diversity within each group. Additionally, for “Parallel Teaching” to occur, 

both co-teachers must possess adequate content knowledge (Plossel et al., 2010). In some instances, 

though, the co-teachers bias might lead to homogenous groups, creating to two groups of students 

with differing ability levels. In this case, the students with special education needs might receive 

instruction primarily from the special education co-teacher, while the students without special 

education needs might receive instruction from the general education teacher. Researchers caution 

this as it has been noted that co-teachers should never create a situation where students are viewed 

as “my kids” and “your kids” based on ability (Murawski & Lochner, 2011). This eliminates the 

joint responsibility for all students in the class.   

Alternative Teaching  

A fifth co-teaching strategy is “Alternative Teaching.” When alternative teaching is taking 

place, one co-teacher is instructing a large group while the other co-teacher provides instruction to 

a smaller group (Brawand & King-Sears, 2017, p. 217). The content being presented can be the 

same, or similar with variation in the level or materials used. Unlike “One Teach, One Observe” 

and “One Teach, One Drift,” and similar to “Parallel Teaching,” each teacher is responsible for 

providing some sort of instruction to students. Usually, this looks like the general education teacher 

providing instruction to the large group, while the special education teacher pre-teaches or re-

teaches students who need additional support (Obiakor et al., 2013). The nature of this strategy 

provides students with disabilities, as well as other students struggling with challenging material, 

the opportunity to receive additional direct instruction to promote content comprehension. Like 

parallel teaching, alternative teaching requires an abundance of collaboration, including co-

planning, co-assessing, and co-evaluating. As a result, it is a less popular, or less studied, strategy 

than the strategies that can be easily implemented without these essential components.  
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Team-Teaching 

A final, and most interactive strategy of co-teaching is “Team-Teaching.” This strategy is 

reserved for co-teachers who are extremely compatible because equality and cooperation are 

essential for this strategy to occur (Ploessl et al., 2010). Team-teaching includes both co-teachers 

collaboratively delivering instruction, with both in the lead role. Since each teacher takes lead, 

there is equal sharing of instruction of all students; for example, one co-teacher delivers new 

content while the other co-teacher supports the content delivery with clarifications and examples 

during the lesson (Brawand & King-Sears, 2017). Collaborators who engage in team-teaching 

might also debate, model, simulate, or role-play to deepen student understanding of content. This 

is the most complex co-teaching strategy because its success is dependent upon the co-teacher’s 

ability to mesh their teaching styles together (Tzivinikou, 2015). Both teachers are equally 

responsible for teaching all the students at the same time, working together as a well-oiled machine. 

To ensure this strategy flows smoothly, co-teachers need to establish routines to determine who 

does what, in which way, and with what materials (Brawand & King-Sears, 2017). Due to the 

complexity and the need for teachers to be completely interwoven, this approach is one that very 

few co-teaching pairs ever grow to implement (Tzivinikou, 2015). Despite the unlikelihood of this 

strategy to occur, co-teachers who are fortunate enough to implement it report that this is the most 

gratifying type of co-teaching (Tzivinikou, 2015). 

Teacher Perceptions of Co-teaching 

The occurrence of co-taught classrooms is not an assurance that the anticipated benefits of 

co-teaching will be manifested in the appearance of student outcomes. A teacher’s perception of 

co-teaching can negatively or positively affect their co-teaching assignments. Teachers generally 

perceive co-teaching as an effective way of providing support in integrated classes (Solis et al., 

2012; Chitiyo, 2017) However, despite positive perceptions of co-teaching, due to a number of 

challenges, co-teaching teams do not always reach their maximum potential. Krammer et al. (2018) 

states that shared responsibility for classroom actions is essential for co-teaching teams to deliver 

high quality instruction. However, failure to do so can lead to a strain in co-teaching relationships 

(Brawand & King-Sears, 2017; Brendle et al., 2017; Krammer et al., 2018; Solis et al., 2012;). 

Oftentimes, special education teachers act as assistants to the general education teacher, creating 
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an imbalance between two qualified professionals (Pratt, 2014).  Additionally, “differences in 

attitudes toward inclusion of students with disabilities and interpersonal differences in gender, 

personalities, communication styles, and conflict styles can create tensions that teachers need to 

address” (Pratt, 2014, p. 2). For example, Stefanidis et al. (2018) found that, of the 147 teacher 

participants who completed the co-teacher questionnaire, younger co-teachers tend to perceive co-

teaching as more beneficial than older co-teachers. In Kokko et al.’s (2021) study, the participants 

data suggested that female teachers perceived more benefits of co-teaching than their male 

counterparts. Additionally, Kokko et al.’s (2021) found that a majority of teachers reported 

positive views related to co-teaching, but that does not change the fact that implementation levels 

were low.  

 This role of perceptions in implementing co-teaching requires an exploration into 

individual and environmental factors that help or hinder the use of co-teaching as an effective 

means of providing services to students with disabilities.   

Teacher Support  

Teachers’ support of co-teaching can help or hinder its implementation in classrooms. 

Chitiyo (2017) surveyed seventy-seven teachers from the northeast United States. More than half 

the participants perceived co-teaching as feasible within their schools. However, 21% of 

participants reported that their colleagues do not support the use of co-teaching. For co-teaching 

to be successful, collaborating pairs have to share instructional responsibilities and decision 

making for the class. If there is a teacher within a pair that does not support the use of co-teaching, 

then it will not be successfully implemented. This reluctance to co-teaching might be due to the 

nature of teaching in general. Collaborating with colleagues on a larger scale is expected in schools, 

but teachers are typically left to navigate their own room, doing their own thing. This includes the 

process of planning, instructing, and evaluating class progress individually. Allowing another 

teacher to come into your room and permitting them to play an integral part in the entire teaching 

process might strike some resistant teachers as an invasion of their space (Chitiyo, 2017). This is 

supported by Pratt (2014), who reported that some teachers find sharing classroom space and 

responsibilities difficult because the owner of the room has their idea of classroom routines and 

structures which might be different than the visiting teacher’s classroom routines and structures.  
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Furthermore, Bennett and Fisch (2013) collected forty-three teacher candidate responses 

about the nature of a co-teaching relationship they observed. One student’s analysis of the situation 

observed placed the negative aspects of co-teaching on the special education teacher. This is 

problematic because, as a general education teacher candidate, the student could already have a 

negative perception of co-teaching before they are graduated and licensed to teach because a 

teacher’s knowledge and perceptions are built through their life experiences (Kokko et al., 2021). 

Another student responded to the initial post and noted that the co-teaching relationship may have 

been affected by a number of factors and differing opinions. This is problematic because 

competing opinions can negatively impact a co-teaching pair from successfully teaching lessons 

together (Bennett & Fisch, 2013). The potential issues that rise from differing perspectives and 

opinions in co-teaching pairs lead some researchers to argue that “co-teaching should be voluntary 

and based on compatibility of teachers who display high levels of effort, flexibility, and 

compromise” (Solis et al., 2012, p. 506).  

Researchers suggest that attitudes are antecedents to behavior (Bennett & Fisch, 2013). It 

is relatively easy to spot dynamic co-teaching duos and apathetic co-teaching duos, but a large 

portion of teachers find themselves in the middle, unsure of how to share the classroom stage 

(Murawski & Lochner, 2011). A teacher’s perception in their role of educating all students in a 

co-taught class can have a direct impact in the way they interact with students. In the Strogilos and 

Avramidis (2016) study, researchers found that general education teachers interact with students 

with special education needs more when they are in non-co-taught classes. Consequently, it can 

be assumed that these teachers do not feel they are responsible for teaching students with special 

education needs in co-taught classes, but they are in non-co-taught classes. (Strogilos & Avramidis, 

2016). This notion was confirmed in Strogilos and Tragoulia’s (2013) study where the education 

of students with disabilities in co-taught classes was understood as “‘a problem’ which needs to 

be ‘fixed’ by special education teachers alone” (p. 88). General education teachers should not 

assume that the special education co-teacher is there to take lead in educating students with special 

education needs. This inequality in accountability for all students leads the general education 

teacher and the special education teacher to be on their own island, working with separate types of 

kids. As a result, a strain can develop in the co-teaching relationship because a co-teacher’s 

readiness to share the full classroom responsibilities, including planning and instructing, is key to 

a positive relationship (Brendle et al., 2017).  
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Knowledge and Training  

Having sufficient knowledge on and training related to co-teaching has been reported to be 

a precursor to the overall effectiveness of co-teaching assignments. Unfortunately, teachers are 

regularly placed together in a classroom without adequate preparation to collaborate successfully 

(Nierengarten, 2013). In Strogilos and Tragoulia’s (2013) study, eighteen co-taught teams 

participated in interviews and observations to understand the implementation of co-teaching and 

to elicit teachers’ experiences. In this investigation, researchers reported that all teachers, including 

general education teachers and special education teachers, reported concerns with their knowledge 

and ability to educate students with special education needs in co-taught classes (Strogilos & 

Tragoulia, 2013). The discrepancy in knowledge, skill, and training affects the overall implantation 

of co-teaching as “the lack of training in co-teaching did not offer the opportunity to co-teachers 

to understand the process of co-teaching practice and thus to adopt the required perspectives in 

sharing the class under a co-teaching relationship which could promote inclusion” (Strogilos & 

Tragoulia, 2013, p. 88).  

Moreover, Brendle et al. (2017) distributed rating scales, conducted interviews, and 

completed observations of two co-teaching teams; they found all teachers involved saw co-

teaching as beneficial for students and teachers, and that the main reason for co-teaching is to 

provide special education services in the general education classroom. Each co-teaching team 

reported that they were comfortable with their role in the classroom, but they realized that they 

lacked the knowledge of co-teaching models and best practices in implementing the models for 

the appropriate lessons. The participants ultimately realized that they needed more thorough 

information pertaining to co-teaching strategies that would improve the teaching in their co-taught 

classes (Brendle et al., 2017). Similar to Brendle et. al’s (2017) research, Chitiyo (2017) uncovered 

that 62% of the seventy-seven participants in his study reported that they lack the necessary skills 

needed for the use of co-teaching. Kokko et al.’s (2021) study reported that one-fifth of the 

participating teachers cited the lack of training on co-teaching as a challenge to successful 

implementation. As noted by Nierengarten (2013), “teachers do not intuitively know how to co-

teach” and the lack of knowledge and training reported in these studies could lead to negative 

perceptions of co-teaching and an overreliance on a co-teaching strategy that places the special 

education teacher as more of an instructional assistant than a certified teacher.  
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To further support the need for adequate knowledge and training, Faraclas (2018) 

uncovered the potential benefits of professional development trainings on co-teaching 

implementation. Twenty-four co-teaching dyads were randomly assigned to treatment and control 

groups, and each group was given a pretest to get a baseline of their practices. Then, one group 

(the treatment group) received six professional development trainings over an eight-week period. 

The sessions focused on co-teaching overall, including planning, classroom management, 

instruction, behavior management, and assessment. The other group (the control group) received 

no professional development. Across the board, post-test scores certified that the professional 

develop created for this study was successful because it improved the co-teaching routines of 

general and special education teachers (Faraclas, 2018). Teachers in the treatment group 

consistently reported higher scores in co-planning responsibility for students, classroom 

management, and delivery of instruction, while teachers in the control group sparingly reported 

increased scores in those areas. The elevation of post-test scores also insinuates that teachers in 

the treatment group displayed a boost in parity between co-teachers. This is echoed by 

Tzivinikou’s (2015) study in which 15 co-teaching teams initially reported a total lack of 

collaboration between teachers. After receiving in-service training regarding collaboration 

development and advancement, participants changed their attitudes and displayed readiness to 

implement their new knowledge by developing cooperation procedures and collaboration skills 

(Tzivinikou, 2015). 

Role Equality  

Parity can be defined as the state or condition of being equal and is another factor that can 

influence the nature of teachers co-teaching experience. According to Faraclas (2018) high-quality 

co-teaching relationships are created with parity, or equality, in the teaching process. This includes 

equal input in roles, responsibilities, and instructional behaviors between co-teaching partners. 

When parity is absent in a co-teaching partnership, one teacher is left to fill a subordinated “helper” 

role. This inequality in roles is common when co-teaching pairs have received little training in co-

teaching (Faraclas, 2018).  Pratt (2014) explored four effective co-teaching pairs experiences via 

focus groups, interpersonal behavior questionnaires, observations, and individual interviews. She 

found that the participating teams established parity by acknowledging how teachers could 

complement each other in their different areas of expertise. In this study, the co-teachers saw each 
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other as equal, despite the general education teacher’s expertise in subject matter and the co-

teacher’s expertise in modifying the curriculum to meet the needs of all learners. The co-teaching 

pairs reported that they trusted each other’s decisions and that fostered an interdependent co-

teaching relationship. In the Strogilos and Avramidis (2016) study, researchers found that the 

special education teachers in twenty-two co-taught classes assume a lesser role. The general 

education teachers lead the classes while the special education teacher take responsibility for 

problem behaviors. In this case, the teachers need to challenge the role they have accepted to move 

towards a more shared partnership in educating students with special education needs (Strogilos 

& Avramidis, 2016). Additionally, Strogilos and Tragoulia’s (2013) study showed that parity was 

not present as the special education teachers’ subordinated role in co-taught classes was attributed 

to lack of content knowledge. Thus, it can be concluded that effective co-teaching teams are teams 

where parity is displayed. When parity is not established, “educators complain that they are treated 

as “glorified assistants” who are unable to make any true impact on the general education 

curriculum or pedagogy” (Murawski & Lochner, 2011, p. 175).  

Challenges of Co-teaching 

When co-teaching is strong, the students and teachers equally benefit from the shared 

instruction, but when it is not, “you might as well keep pulling kids out of the classroom… because 

they are not going to get what they need” (Samuels, 2015, p. 1). There is a wealth of research 

related to the challenges associated with co-teaching (Chitiyo, 2017; Nierengarten, 2013; Samuels, 

2015; Simpson et al., 2014; Solis et al., 2012). Themes such as lack of common planning time, 

teacher’s perceptions, lack of adequate preparation to co-teach effectively, undefined roles, lack 

of consistency in year to year scheduling/administrative support, lack of choice pertaining to 

content area placement, lack of content knowledge, and inconsistency in the co-teacher’s physical 

presence when a need arises for coverage of another class surfaces throughout present literature. 

However, as Samuels (2015) noted, co-teaching does not look the same in every school or 

classroom; it might not even look the same for every teacher. If co-teaching is the most common 

method of providing special education services in the general education classroom, then there 

needs to continue to be well-developed literature outlining the challenges to its successful 

implementation. When the challenges are identified, school personnel can work together to provide 
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their teachers with the resources they need to address the challenges. If the challenges of co-

teaching are not addressed, then co-teaching will not reach its full potential.  

Teacher Compatibility  

It is no surprise that “the incompatibility of teachers hinders successful collaborative 

process and sharing of responsibilities” (Krammer et al., 2018). Allowing teachers to choose to 

participate in a co-teaching assignment suggests that the teacher is willing to collaborate and take 

ownership for their desired outcomes (Nierengarten, 2013). On the contrary, “when two adults 

who do not believe in co-teaching or who do not respect one another as professionals are physically 

in the same classroom and do not interact, the result is often disheartening, discouraging, and 

ultimately a complete waste of time for them and the students” (Murawski & Lochner, 2011). 

Krammer et al. (2018) surveyed 280 co-teachers to determine the perceptions of self-selected 

teams of co-teachers compared to administrative selected teams of co-teachers. The results of this 

research suggest that the self-selected group of co-teachers displayed higher mean scores in the 

areas of “Shared Responsibility” and “Enjoyment with the Co-Teaching Process” than that of the 

administrative selected group of co-teachers (Krammer et al., 2018). When teachers are given the 

freedom to self-select their co-teaching partner, they are likely to select a teacher who shares a 

similar teaching style/philosophy as opposed to someone they believe holds different views. This 

could be a dominant reason why teachers who self-selected their teams reported that they 

experienced more enjoyment than the teams who had been placed together by administration 

(Krammer et al., 2018). Kokko et al. (2021) reported that teachers stated difficulty in finding 

suitable partners was the second most challenging aspect of co-teaching. This might be due to the 

specialization in a specific content area and not being able to be paired with a co-teaching partner 

who has background knowledge in that area.  This challenge could be addressed by “allowing the 

special educator to choose the content area of knowledge, interest, preference and strength in which 

to co-teach” because it helps develop the content knowledge and confidence that is needed to share 

the teaching stage (Nierengarten, 2013).  



 

29 

Time to Plan  

Planning time is the number one issue for many educators related to co-teaching (Chitiyo, 

2017; Kokko et al., 2021). Collaboration amongst co-teaching partners is essential for successful 

implementation. Co-planning is the foundation for effective co-teaching and is essential in 

identifying roles and responsibilities for co-teachers. This is the time where teachers determine the 

instruction that will be covered, how they will manage the classroom, how they will assess student 

progress and data, and how they can build off of each other’s strengths and weaknesses. Without 

co-planning, teachers struggle to determine how to share the classroom stage and responsibilities. 

Malian and McRae (2010) found that a majority of special education teachers and general 

education teachers value scheduled planning time as “very important” to the quality of their co-

teaching classes. Pratt (2014) found that the effective co-teaching participants valued co-planning 

time as “absolutely essential” (p. 9) to the overall effectiveness of their co-teaching procedures.  If 

a co-taught lesson is poorly planned, or not planned at all by both the participating teachers, the 

likelihood of satisfaction its implementation is low. Due to scheduling difficulties and competing 

priorities common in the field of education, “if co-teaching is perceived as time consuming, 

teachers may opt for instructional delivery models that are less demanding” (Chitiyo, 2017, p. 62). 

This factor might contribute to the prominence of the “One Teach, One Drift/Assist/Support” 

model of co-teaching.   

Administrators and Co-teaching 

Another challenge pertaining to the establishment and implementation of effective co-

taught classes is the presence or absence of administrative support in relation to factors deemed 

important to co-teaching. A supportive administration can foster the continuous development of 

effective co-teaching teams, while an unsupportive administration can create an underwhelming 

mode of providing special education services. As previously noted, most teachers report that they 

possess insufficient knowledge and training to effectively co-teach in integrated classes (Brendle 

et al., 2017; Chitiyo, 2017; Faraclas, 2018; Kokko et al., 2021; Nierengarten, 2013; Tzivinikou, 

2015). Administration can address this by recognizing the need for initial and ongoing professional 

learning opportunities focused on co-teaching and collaboration. Additionally, research suggests 

that co-teaching pairs value the presence of built in time for co-planning (Malian & McRae, 2010; 
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Pratt, 2013). Consistent planning allows co-teaching pairs to decide what co-teaching strategy they 

want to use in advance, which can lead to clarified roles within the classroom. Due to teacher 

shortages and scheduling demands, sometimes co-teachers are left with little to no built-in 

opportunities for co-planning. Lack of scheduled planning time can lead to dissatisfaction with 

roles in the co-taught classroom because the co-planning time is where teachers establish 

expectations, solve problems, and determine who is going to be responsible for what and when. If 

scheduling is not built into co-teacher’s schedules, they will have to determine whether or not they 

are willing to sacrifice something else for the sake of their co-teaching team. Co-teaching teams 

that feel they are supported by their administrators note that their officials “value common prep” 

(Pratt, 2013, p. 9) time and “pair teachers appropriately” (Pratt, 2013, p. 9). When creating 

schedules, administration should request teacher feedback about who they would prefer to work 

with because teachers frequently report that they are more satisfied and feel more effective when 

they get to choose their co-teaching partner (Krammer et al., 2018).  

Another factor that administration should consider is the way their actions impact the 

perceived value or importance of a co-teaching team. The field of education is experiencing teacher 

and substitute shortages now more than ever as a result of the COVID-19 Pandemic. It is common 

for a co-teacher to be pulled from their co-teaching assignment when a teacher’s absence goes 

unfilled by a substitute. This action makes it difficult for teachers to plan for interactive co-teaching 

lessons where teachers are equally sharing instruction. When co-teachers are pulled from their 

assignment to fill in elsewhere, it sends a message that the team is regarded as a temporary or 

expendable resource that can be disrupted whenever a need arises (Nierengarten, 2013). If the 

administration does not value the time and effort that collaborative teams put in to participate in 

interactive co-teaching teams, then why would the teams continue planning them? Additionally, 

collaborative partnerships do not happen overnight. Co-teaching is a practice that takes time, 

patience, and extensive effort. Administration should try to create schedules that allow co-teaching 

teams to work together from year to year (Nierengarten, 2013). This increases their familiarity and 

comfort with each other. Additionally, it allows the special education teacher (who usually is not 

a content specialist) to develop a deeper understanding for the content. When continuity exists 

between teams, then the teams can work towards the more dynamic strategies of co-teaching.  
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Summary 

Co-teaching is the most popular strategy used to provide special education services to 

students with special education needs in the LRE. There are several strategies for collaborating 

teachers to choose from, including (1) One Teach, One Observe, (2) One Teach, One Drift, (3) 

Station Teaching, (4) Parallel Teaching, (5) Alternative Teaching, and (6) Team Teaching. Each 

of these strategies presents a unique set of benefits and challenges related to its implementation in 

co-taught integrated classes. The one teach, one drift (also known as one teach, one support or one 

teach, one assist) is the most common co-teaching strategy employed (Faraclas, 2018; Strogilos & 

King-Sears, 2017; Strogilos & Tragoulia 2013). The over reliance on this strategy makes it the 

most prominent in present research and could be caused by the little preparation it takes to 

implement in class (Murawski & Lochner, 2011). Research also suggests that the more interactive 

strategies (parallel teaching, alternative teacher, and team teaching) might be more effective than 

strategies where co-teachers act independently from each other (Tzivinikou, 2015). However, 

these strategies require an abundance of co-planning, co-instructing, and co-analyzing results. The 

co-teaching strategy employed by teaching pairs is usually left up to the teachers to decide and can 

be influenced by a number of factors. There are little to no studies that explore the factors that lead 

to effective implementation of the more involved co-teaching strategies. Moreover, there is 

unfortunately no research that has definitively proven one co-teaching strategy as inherently better 

than the others. 

Teacher’s perceptions and attitudes can positively or negatively impact the implementation 

of co-teaching between collaborators. A general education teacher who has a negative perception 

of inclusion is less likely to engage in meaningful co-teaching where they collaboratively work 

with the special education teacher. Present research also suggests that having a positive perception 

of inclusion does not always equate to the most effective, interactive results (Kokko et al., 2021). 

Another factor important to the implementation of co-teaching is the teacher’s beliefs about their 

ability to co-teach. If teachers feel they are not prepared to share the classroom stage, then they 

will not engage in the level of collaboration that is necessary for co-teaching. Research also finds 

that teachers feel if they could pick their co-teaching partner, then it would produce parity and job 

enjoyment among collaborators (Krammer et al., 2018). Teachers report that they generally know 

who they would work well with; creating co-teaching pairs of teachers with low personality 

compatibility will in turn affect the development of their co-teaching relationship.  
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There are many challenges associated with implementing co-teaching in inclusive 

classrooms. The most common challenge reported is the lack of common planning time for general 

education teachers and special education teachers. Co-teaching requires intricate collaboration 

between the two collaborators. Without time to plan, co-teachers are left with unequal roles and 

responsibilities in the classroom.  Disparity in roles is frequently cited as a challenge to 

implementing co-teaching in integrated classes. According to present research, teachers generally 

lack adequate knowledge and training to co-teach effectively (Brendle et al., 2017; Chitiyo, 2017; 

Kokko et al., 2021; Strogilos and Tragoulia, 2013). This can be addressed by providing teachers 

with professional development that specifically addresses co-teaching and collaboration. Another 

challenge associated with co-teaching is the lack of support from building administrators. 

Administration usually takes responsibility for creating schedules which means they have control 

over who will be paired up, whether or not they have common planning time, and whether or not 

there will be any professional learning targeted toward the co-teaching community. A supportive 

administration can foster positive co-teaching relationships, while a non-supportive or uninvolved 

administration can promote underwhelming co-teaching relationships.  

Despite the popularity of co-teaching as a topic in present research, there are still many 

gaps that need addressed. For example, “using co-teaching models and pedagogies that are aligned 

to instruction (for example, team-teaching, parallel teaching, alternative teaching) in place of 

models that do not maximize instruction (for example, one teach, one drift, and one teach, one 

observes) can maximize the impact on the quality of co-taught instruction” (Brawand & King-

Sears, 2017, p. 228). However, most literature provides an insight to the “One Teach, One Drift” 

method because it is the most commonly used. There should be an inquiry into the factors that 

make this the most common strategy employed over the others. Additionally, there needs to be 

more research that determines if age and gender influence a teacher’s perception of co-teaching. 

Finally, the challenges of co-teaching are well researched. Current research needs to explore the 

presence of existing, and new challenges related to co-teaching. To determine the strategies, 

perceptions, and challenges of co-teaching, there needs to be current research that builds upon the 

present wealth of knowledge related to the topics at hand. Based on the findings presented above, 

the research questions that serve as a guide to this study are: 

• What role do general education and special education teachers play in the co-teaching 

model at the secondary level? 
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• What are secondary teachers’ perceptions of having integrated, co-taught classes? 

o How do secondary teachers describe their relationship with their co-teaching 

partners? 

• What challenges do secondary teachers associate with co-teaching in co-taught classes? 

Justification of a Handbook 

Throughout the literature review, six co-teaching strategies were discussed. The 

perceptions and challenges that affect the implementation of co-teaching were also discussed. 

Teachers generally report that they lack adequate knowledge and training to co-teach effectively. 

Research suggests that co-teaching can be improved when professionals are presented with 

professional learning and training specifically aimed at collaboration and co-teaching (Faraclas, 

2018; Tzivinikou, 2015). The handbook that followed this study provides teachers with the 

knowledge they need and practical examples on how to enhance their co-teaching implementation. 

This handbook was created for general education teachers and special education teachers who 

engage in co-taught classes. Additionally, it is also intended for administrators who take 

responsibility for creating the master schedule. It serves as a reference when teachers are unsure 

of how to move forward with their co-teaching assignment. The handbook includes information 

about the different strategies of co-teaching, as well as strategies to address the challenges 

associated with co-teaching. 
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CHAPTER 3: METHODOLOGY  

Participants   

 The participants of this study consisted of core content area (science, social studies, 

language arts, and math) certified general education teachers and special education teachers at a 

high school in a midwestern city. This included 27 content area teachers and 11 special education 

teachers, for a total of 38 potential participants; 31 of the potential 38 participants completed the 

survey, indicating an 81% response rate. Two participants did not complete the survey entirely, so 

their responses were not used. 29 teachers completed most of the survey, exhibiting a final 76% 

return rate. 22 of the participants (76%) were general education teachers while seven (24%) were 

special education teachers. 16 of the participants were female (55%), 12 were male (41%), and 

one (3%) participant preferred not to say. Nine participants (31%) have been teaching for 0-5 years, 

eight (28%) 6-10 years, one (3%) 11-15 years, three (10%) 16-20 years, and eight (28%) have 20+ 

years of experience.  

Setting  

 This research took place at a high school (grades 9-12) in a large city in the Midwest. The 

high school is one of five public schools in the city, and it is located on the south side of town. 

First opened in 1912, it is currently in its 100th year of operation. It is considered a title one school 

which is a school that receives federal funds to support the academic achievement of Title I 

students. To qualify as a Title I school, at least 40% of the student population must come from 

low-income families. At this high school, 73.2% of students come from economically 

disadvantaged homes. It has a total enrollment of 1,415 students. 14% of students are English 

language learners and 17.6% of students have disabilities.  

 Because of the geographic location and the student population, this high school is 

frequently called “ghetto”. This is a misleading narrative, though. This school has the International 

Baccalaureate (IB) program which is an academically challenging program that allows students to 

graduate with an internationally recognized diploma. Additionally, the school is in the process of 

becoming a S.T.E.A.M magnet school, with a special focus on science, technology, engineering, 

arts, and math.  
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Role of Researcher  

 Before I conducted this study, I completed the CITI Human Research training. I also 

completed Responsible Conduct of Research training. After completing both of those trainings, I 

had to create a research proposal and submit it to the Institutional Review Board (IRB). I had to 

officially obtain IRB approval before moving forward with the research (See Appendix C). This 

study was considered an “exempt” study because it is being conducted in a common educational 

setting about normal educational practices, with interactions through focus groups with adults, and 

only includes interactions involving survey procedures. The research conducted adhered to each 

of the IRB’s guidelines including: protection of participants identity, securely storing data, 

guaranteeing confidentiality and privacy of the participants, and ensuring voluntary participation. 

There were no children involved in any of the research procedures and it did not require access to 

student education or health records. None of the research generated information would reasonably 

place the subjects at risk of criminal or civil liability, or damage their financial standing, 

employability, educational advancement, or reputation within their work place. The participants 

were completely voluntary and did not receive any financial compensation for participating in the 

research. Final IRB approval was obtained on October 27th, 2021.   

 In completing this study, I aimed to unearth the strategies, perceptions, and challenges of 

teachers who participate in co-taught integrated classes. Throughout the research process, my 

primary responsibility as a researcher was collect data in a way that protected the participants. The 

information provided by the participants will help to create a handbook that aims to improve co-

teaching assignments. As a special education teacher who spends most of their day co-teaching, I 

understand the difficulty of providing worthwhile services to students with special education needs 

in co-taught classes. Students are placed in the integrated setting to receive education with their 

nondisabled peers, however the quality of the services is a main factor determining success, not 

just the presence of services. Students do not benefit from two professionals who do not implement 

co-teaching to the fullest effect. The quality of collaboration between co-teaching pairs can directly 

affect the success experienced by students with special education needs.  
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Research Design  

 This study’s research questions are: 

• What role do general education and special education teachers play in the co-teaching 

model at the secondary level? 

• What are secondary teachers’ perceptions of having integrated, co-taught classes? 

o How do secondary teachers describe their relationship with their co-teaching 

partners? 

• What challenges do secondary teachers associate with co-teaching in co-taught classes? 

 

The research questions were explored through one method of survey research data collection: 

anonymous, one-time, open-ended survey. Each participant was asked to participate in a one-time 

anonymous survey, before/after school, during their plan period, or on their own time. The cross-

sectional survey design produced both qualitative and quantitative data. The survey contained 

demographic and scale questions, frequent tools used in quantitative studies. The survey also 

contained short answer responses relating to the participants co-teaching strategies, perceptions, 

and challenges. The short answer responses allow the participants to relay their feelings and beliefs 

which are both key characteristics of qualitative studies. The researcher intended to gain 

knowledge on the strategies, perceptions, and challenges of general education teachers and special 

education teachers who participate in co-taught, integrated classes.  

Recruitment and Data Collection  

Survey research (Creswell, 2008) involves the collection, analysis, and interpretation of 

data that describes the attitudes, opinions, behaviors, or characteristics of a population. In survey 

research, researchers gather data using questionnaires and analyze data to describe trends. Cross-

sectional survey design allows the researcher to gain insights into a particular phenomenon of 

interest at one point in time. This form of survey research has the advantage of measuring current 

attitudes or practice, in a short amount of time. The cross-sectional survey design allowed the 

researcher to describe trends in the presented data over teacher’s strategies, perceptions, and 

challenges related to co-teaching in integrated classes. The purpose of this study was to explore 

the nature of co-teaching in one high school’s co-taught classrooms. (Creswell, 2008)  
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The school principal was emailed to request permission to conduct research in his building. 

Attached to the email was a draft of the survey questions that would be used to collect data. Once 

the principal approved the research, the researcher drafted a recruitment letter that the principal 

would send to potential participants.  

Data Sources 

 Data for this study was gathered via structured survey. The survey was intended for both 

special education teachers and general education teachers; it asked a series of open ended and close 

ended questions related to co-teaching. The promise of anonymity was aimed at ensuring teachers 

to be more open and honest with their responses to the open-ended questions. The data provided 

by the survey was used to create the special project handbook for both special education and 

general education teachers. The handbook intended to improve their co-teaching experiences in 

the future.  

 The survey is broken down into four sections. The first section asks demographic questions. 

They ask the participants to identify their gender, the amount of years they have been teaching, 

and the current position they fulfill. The next section refers to the strategies of co-teaching. The 

first six questions asked the participants to identify their place on a Likert scale. The scale had a 

range of answers including the choices: all of the time, some of the time, seldom, or never. The 

final question in this section allows the participants to construct a short response related to the role 

they play in their co-taught class.  

 The next section of the survey attempts to identify teacher perceptions of co-teaching. The 

first seven questions aim to identify teacher perceptions by providing Likert scale response options 

that range from: strongly agree, agree, neither agree nor disagree, disagree, and strongly disagree. 

The first question asks teachers to identify whether or not they feel that co-teaching is an effective 

way to provide services to students with special education needs. The second question relates to 

the teacher’s perception of the training they have received. The third and fourth questions relate to 

the role of the participant and their collaborating partner. The fifth and sixth questions relate to the 

participants satisfaction with their role and their collaborators role. The seventh question aims to 

identify if they teacher would prefer to pick their co-teaching partner instead of having them 

assigned. The final two questions of this section ask the participants to provide a short answer 

response. The first short response question aims to identify the factors teachers consider when 
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describing their relationship with their co-teaching partner. It also asks the participant to describe 

their relationship with their co-teaching partner. The final question asks if the participant has any 

suggestions that might lead to greater satisfaction in their co-teaching assignments.  

 The final section of the survey aims to address the challenges related to co-teaching. The 

survey lists ten commonly reported challenges associated with co-teaching. The participants are 

asked to identify which of the challenges have posed issues for them. There is also a place where 

they can provide a challenge if it is not listed in the generated list. The next question asks the 

participant to describe how the previously identified challenges impact their co-teaching 

challenges. It also asks participants if they have any suggestions to address the identified 

challenges. The final question allows the participant to add any additional information that was 

not covered in the previous questions. (See Appendix A) 

Data Collection Procedures 

 The list of potential participants was obtained via the district email database. After the 

participant pool was created, participants were recruited via email, sent by the school principal. 

The recruitment email included name of the research topic, the purpose of the research, and asked 

the readers to participate in the research. It also ensured that their participation was completely 

voluntary and that their identity would remain anonymous. The email explained the procedures, 

including an estimated time that it would take for the participants to complete the survey. It also 

assured participants that their decision to participate will not affect their professional standing 

within their workplace. Moreover, it assured participants that their responses would be securely 

stored with a username and password combination, and that my professor and I would be the only 

people who have access to their responses. Finally, it stated that the participant responses would 

be deleted from the system after the completion of the research. I also included my professor and 

I’s contact information in case the participants had any questions before they decided to participate 

in the research.  

 Within the recruitment email, the participants also received a link to access and complete 

the survey. When the participants clicked on the link, it would take them to Qualtrics©, a university 

used, cloud-based platform for creating and distributing web-based surveys. Once there, the 

participants were able to immediately being section one of the survey.  
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 Surveys were sent out to all content area (science, social studies, language arts, and math) 

certified general education teachers and special education teachers at the research school. This 

included thirty-four content area teachers and twelve special education teachers. The recruitment 

email was sent out on Friday, December 3rd, 2021. Potential participants will receive a reminder 

recruitment email roughly two to three weeks after the original recruitment email.  

Once all data was collected, data analysis included the process of content analysis. The 

researcher began by organizing survey data, looking for patters and themes to emerge, making 

note of each category as it appears. This process was completed using Qualtrics© online survey 

software. Once all data had been coded, the researcher described the main characteristics of the 

different categories. At this time, the researcher made connections between the data collected and 

how it applied to the research questions. The researcher also looked for data that contradicted the 

identified patterns or trends of data. Finally, the researcher looked to interpret the data, examining 

relationships that exist and contradictions. The data collected ultimately drove the direction and 

contents of the special project handbook.  

Special Project Description  

 The special project is in handbook format, created for general education teachers and 

special education teachers who engage in co-taught classes and building level administrators. The 

handbook’s first section has information on how to begin co-teaching, including resources teachers 

can use to start their co-teaching relationships. The second section contains information and 

examples of the different strategies of co-teaching, including potential benefits and drawbacks. 

The third section outlines how perceptions, experiences, and beliefs can impact your co-teaching 

assignment. This section also includes information on how to effectively communicate with your 

collaborators, conflict resolution suggestions, and the do’s and don’ts of collaboration. The fourth 

section discusses the common challenges of co-teaching. This section provides a description of 

each of the communicated challenges and proposes suggestions to alleviate those challenges. The 

fifth and final section contains suggestions and resources for administration to support co-teaching 

in their building. The handbook’s purpose is to improve the satisfaction and productivity of co-

taught classes. This handbook is beneficial to all teachers who engage in co-taught classes, as well 

as the students, because it provides information that can lead to greater success in co-taught classes. 



 

40 

It is also beneficial for administrators who have a direct impact on the co-teaching assignments in 

their building. 
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CHAPTER 4: RESULTS  

Introduction  

Co-teaching continues to be a popular method of providing special education services to 

students in the general education environment. Because co-teaching is a collaborative effort 

between general education teachers and special education teachers, it was pertinent to gather their 

input to make the special project relevant to both parties. Survey research, utilizing a cross-

sectional survey design, provided the researcher with data that assessed teacher’s current strategies, 

perceptions, and challenges related to their co-teaching assignments. The participants survey 

responses ultimately influenced the contents of the special project handbook. The special project 

handbook serves as a reference general education teachers and special education teachers and aims 

to improve future co-teaching assignments. 

The purpose of this study was to explore the nature of co-teaching in one high school’s co-

taught classrooms. This includes an exploration into teachers’ employed strategies, their 

perceptions, and the challenges related to their co-taught classes. The study aimed to identify the 

strategies used in integrated co-taught classes. Moreover, this study looked to determine what, if 

any, perceptions influence co-teaching. Finally, this study aimed to identify and explore the 

challenges of co-teaching in integrated classes. The research questions that served as a guide to 

this study are:  

• What role do general education and special education teachers play in the co-teaching 

model at the secondary level? 

• What are secondary teachers’ perceptions of having integrated, co-taught classes? 

o How do secondary teachers describe their relationship with their co-teaching 

partners? 

• What challenges do secondary teachers associate with co-teaching in co-taught classes? 

Survey Overview  

 This cross-sectional survey consisted of four different sections with a combination of scale 

questions, checkbox questions, and open response questions. Some questions produced 

quantitative data, analyzed using frequency analysis. Responses that fell in the “strongly disagree” 
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or “disagree” categories was grouped together under the umbrella of “disagree”. Results that fell 

in the “strongly agree” or “agree” categories was grouped together under the umbrella of “agree”. 

Responses that were “neither agree nor disagree” were not included in the previous categories, but 

instead left as neutral. Other questions presented qualitative, narrative data, categorized by 

common themes/topics. The raw data from the survey can be found in Appendix H.  

The first section of the survey asked demographic questions. These questions asked the 

participants about their gender, the amount of years they have been teaching, and their current 

position they fulfilled. The second section of the survey attempted to explore the participants 

familiarity with the different co-teaching strategies, the strategies most employed, and the role that 

the participants played in their co-taught classes. The first question in section two (question #4) 

was a checkbox question that allowed the participants to select the co-teaching strategies that they 

are familiar with. The next six questions in section two were scale questions to determine the 

participants participation levels in the different co-teaching strategies. The final question in section 

two was an open response question that asked participants to describe their role in their co-taught 

classes. This question produced qualitative, narrative responses.   

The third section of the survey contained seven scale questions assessing a variety of topics 

relating to the participants perceptions of co-teaching, their satisfaction, and whether or not they 

would prefer to pick their co-teaching partners. The third section also contained two short answer 

questions. One of the short answer response questions asked participants to identify the factors 

they consider when describing their relationship with their co-teaching partner and how they would 

describe their relationship with their co-teaching partner(s). The second short answer question 

asked the participants if there was anything that they thought could lead to greater satisfaction in 

their co-teaching assignments.  

The fourth and final section contained three questions relating to the challenges of co-

teaching. The first question was a checkbox question that asked teachers to indicate challenges 

that hinder the successful implementation or co-teaching. The next question allowed participants 

to expand upon the challenges they previously selected in a short answer format. The final question 

gave participants a short answer response box to add information that they wished to add that was 

not covered above. These responses identified the participants current strategies, perceptions, and 

challenges related to co-teaching. This information provided the researcher with specific areas of 

concern which were addressed through the contents of the handbook.  
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Results  

The results from the survey are presented by survey categories and include frequency 

counts and narrative comments. The first category included demographic questions. The second 

section contained questions about co-teaching strategies. The third section included questions 

about participants perceptions of co-teaching and the final section had questions about the 

challenges related to co-teaching.  

Demographic  

The survey was formally distributed to 38 teachers and 31 out of the 38 teachers 

participated in this study. Two participants did not complete the survey entirely, so their responses 

were not used. 29 teachers completed most of the survey, exhibiting a 76% return rate. The first 

question asked the participants to identify their gender; 12 participants were male (41%), 16 

identified as female (55%), and one preferred not to say (3%). The second question identified the 

participants teaching experience; nine teachers reported 0-5 years of experience, eight had 6-10 

years, one reported 11-15 years, three had 16-20 years, and eight had 20+ years of experience.  The 

final question in the demographic section asked participants to identify their current position: 22 

of the participants were general education teachers (76%) while the remaining seven were special 

education teachers (24%).  

31%

28%
3%

10%

28%

Participants Teaching Experience 

0-5  Years

6-10 Years

11-15 Years

16-20 Years

20+ Years

Figure 1 Participants Teaching Experience in Years  
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Strategies   

The fourth question asked participants to identify the co-teaching strategy procedures they 

are familiar with. The twenty-nine participants selected the box next to the strategies they were 

familiar with, for a total of one hundred and three selections. The co-teaching strategies that 

teachers are most familiar with, with an 83% selection rate, are “One Teach, One Drift” and “Team 

Teaching”. 65% of participants reported that they are familiar with “One Teach, One Observe” 

and 59% reported that they are familiar with “Station Teaching”. “Alternative Teaching” was less 

popular with only 31% or participants reporting that they are familiar with it. The co-teaching 

strategy that participants are least familiar with is “Parallel Teaching”, as only 24% reported 

familiarity. Three participants (10% of the total participant pool), all of which are general 

education teachers, reported that they are not familiar with any of the co-teaching strategies by 

checking the box next to none. See Figure 2 

The next six questions provided the participants with a co-teaching strategy and description 

and asked them to determine how often they engage in that strategy (see Table 1). For “One Teach, 

One Observe” (question five), 24% of participants reported that they never engage in this strategy 

and 24% said they seldom engage in this strategy. 38% of participants participate in “One Teach, 

One Observe” some of the time, while 14% of participants report that they engage in this strategy 

all of the time. “One Teach, One Drift” (question six) is the most popular strategy with 7% of 

participants reporting that they never engage in this strategy and 10% who seldom do. That leaves 

48% of participants who reported they engage in this strategy some of the time and 34% who 

engage in this strategy all of the time. Question seven found that 38% of participants never engage 

in “Station Teaching”, 45% of them seldom do, and 17% of them participate in this strategy some 

of the time. Zero participants reported that they utilize this strategy of co-teaching all of the time. 

“Alternative Teaching” is addressed in question eight where 48% of participants reported that they 

never engage in this strategy, 28% seldom engage in this strategy, and 17% sometimes engage in 

this strategy. Similar to the results of question 7, 0% of participants reported that they engage in 

“Alternative Teaching” all of the time. “Parallel Teaching” (question nine) seems to be the least 

popular of all the co-teaching strategies as 76% of participants report that they never engage in 

this strategy and 24% reported that they seldom do so; zero participants claimed that they engage 

in this strategy some of the time or all of the time. Question ten addressed “Team Teaching”: 26% 

of participants reported that they never engage in this strategy, 31% said that they seldom engage 
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in this strategy, and 41% reported that they utilize “Team Teaching” some of the time. Zero of 

participants reported that they engage in “Team Teaching” all of the time.  

 

Figure 2 Familiarity of Co-Teaching Strategies 
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Table 1 Participants Participation in Co-teaching Strategies 

Participant’s Roles   

Question 11 provided participants with a text box and asked them to describe their role in 

their co-taught classes (see table 2). General education participant responses typically included 

statements that identified them as the leader of the class: “lead teacher”, “center of instruction and 

the one delivering the lesson primarily”, and “being the lead teacher, with the co-teacher acting in 

a support role”. Special education participants describe roles that vary. Some participants reported 

that they assist students in remaining attentive: “work with some students to help maintain focus” 

and “helping students stay focused and on task while the lead teacher goes over the lesson”. Other 

special education participants report a role in which they “monitor the room and answer questions” 

or “observe the lesson which is taught by the Gen Ed teacher. During the lesson I walk around the 

room and answer any questions the students might have”. Some special education participants used 

co-teaching specific jargon when they reported that “Most days: Drift and assist with students” 

and “My role in this class is mostly one teach, one assist, but I had this class on my own for the 1st 

quarter of the semester so I also do a lot of team teaching”.  Some special education participants 

reported that they sometimes interject during instruction and work with small groups when 

students are given time to practice new material.  

Strategy Never Seldom Some of the 

time 

All of the 

time 

Total 

Participants 

One Teach, 

One Observe  
7 (24%) 7 (24%) 11 (38%) 4 (14%) 29 (100%) 

One Teach, 

One Drift 
2 (7%) 3 (10%) 14 (48%) 10 (34%) 29 (100%) 

Station 

Teaching 
11 (38%) 13 (45%) 5 (17%) 0 (0%) 29 (100%) 

Alternative 

Teaching 
14 (48%) 8 (28%) 7 (24%) 0 (0.00%) 29 (100%) 

Parallel 

Teaching 
22 (76%) 7 (24%) 0 (0%) 0 (0%) 

 

29 (100%) 

Team 

Teaching 
8 (28%) 9 (31%) 12 (41%) 0 (0%) 

 

29 (100%) 
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Table 2 Participants Roles in Co-taught Classes  

Q11: On a typical day, my role in my co-taught class consists of (describe what you do): 

Position  Responses  

General 

Education 

Teacher  

“I lead the lesson, I lead and facilitate the discussion, and I alone answer all of the content 

questions. The other individual does not participate often.” 

 

“I am the general ed teacher and usually I teach the lesson and my co teacher goes around to 

individual students assisting them and answering their questions.” 

 

“I am the lead teacher and provide the lesson to the students.” 

 

“I teach. My co-teacher roams around assisting students but also interjects instruction.” 

 

“I am typically the center of instruction and the one deliver the lesson primarily”  

 

“I deliver the instruction while my co-teacher drifts, and occasionally adds points of emphasis” 

 

“Lead teacher” 

 

“One Teach, One Drift is usually what I am doing in class. I will usually deliver the lesson and 

guide students in activities and homework afterwards, while the co-teacher wanders the room 

and look for student who might have questions and need more assistance.” 

 

“Primarily teaching content. I have most often cotaught with teachers who are not confident in 

the content and cannot/will not/do not teach it.” 

 

Special 

Education 

Teacher  

“Working 1:1 with Sped students, assuring that they accommodations/modifications they do 

have are being put into place, pulling students for small group testing (when necessary), 

assisting co-teacher with instruction (especially if it is a content area I am strong in), and 

helping GenEd kids as well.” 

 

“working with some students to help them maintain focus, and all throughout the period am 

checking in with students/answering questions/providing alternative ways of understanding the 

material during the lesson”  

 

“Most of the class periods that I co-teach in, I am the teacher who is monitoring the room and 

answering questions…Sometimes, I purposely sit with a group of students to monitor their 

behavior and learning” 

 

“I observe the lesson, which is taught by the Gen Ed teacher. During the lesson I walk around 

the room and answer any questions the students might have. During the work time, I walk 

around and help the students.” 

 

“My role in this class is mostly one teach, one assist, but I had this class on my own for the 1st 

quarter of the semester so I also do a lot of team teaching. This often includes me interjecting to 

simplify the material when I notice the students struggling. I have, but not often, taken over the 

lesson”  

 

“Most days: Drift and assist with students. Add talking points and instruction when appropriate. 

Lead instruction with co-teacher and have group discussions. Help with planning and give 

activity ideas. Help create materials when needed. Some days: Lead/ teach lesson for the day. 

Co-teacher will drift, or do grading/ administrative work.” 
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Perceptions  

The next question (12) provided participants with the statement “I believe that co-teaching 

is an effective way to provide special education services to students with disabilities” and a 5-

point Likert Scale (see figure 3). Participants were to select the severity in which this 

agreed/disagreed with the provided statement. Participant responses the fell under “strongly 

disagree” and “disagree” were grouped together under “disagree”; participant responses that fell 

under “strongly agree” and “agree” were grouped together under “agree”. Most participants agreed 

(76%) with the provided statement, while 14% of participants selected “neither agree nor disagree”, 

and 10% of participants disagreed. It is important to note that general education participant 

responses are responsible for all of the responses in the following scale options: “neither agree nor 

disagree”, “disagree”, and “strongly disagree”. In addition, the participants who “disagreed” and 

“strongly disagreed” with the provided statement came from general education participants who 

identified as female.   

Question 13 provided participants with the statement “I feel I have received adequate 

training on how to navigate the dynamics of co-taught classes” and a 5-point Likert Scale (see 

Figure 4). Similar to the previous question, participants were asked to select the degree to which 

they agreed/disagreed with the provided statement. Participant responses varied as 34% of 

participants noted that they disagree, 38% agreed, and 28% selected neither agree nor disagree.  

General education participants are responsible for all five of the “strongly disagree” responses and 

the one “strongly agree” response. Only one special education participant, a female with 0-5 years 

Figure 3 Participants Beliefs in Co-teaching as being an effective way to 

provide special education services 
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of teaching experience, responded with “disagree”. A majority of special education participants 

(57%) selected that they agree with the statement provided; two reported that they neither agree 

nor disagree (29%). A majority of participants (56%) with 0-5 years of teaching experience who 

disagreed with the statement and 44% agreed. Participants with 6-10 years of experience were 

mixed with 28% who disagreed, 25% who wanted to remain neutral, and 38% who agreed. The 

lone participant with 11-15 years of experience reported that they neither agree nor disagree. 

Participants with 20+ years of experience generally agree” with the statement provided (50%), 

while 38% of participants neither agreed nor disagreed, and 13% disagreed. 

 

The subsequent question (14) provided participants with the statement “I have been given 

explicit expectations of my role in my co—taught classes” and a 5-point Likert Scale. Participants 

were asked to select the degree to which they agreed/disagreed with the provided statement. A 

majority of participants (57%) disagreed with the provided statement, 26% neither agreed nor 

disagreed, and 7% of participants agreed. A majority of both male (78%) and female (78%) of 

participants disagreed with this statement. A majority of participants with 0-5 years (44%) reported 

that they disagree with the statement. Most of the participants with 6-10 years (63%) and 16-20 

years (67%) of teaching experience disagreed with the statement. The lone participant with 11-15 

years of experience reported that they neither agree nor disagree. The majority of participants with 

20+ years of teaching experience (63%) reported that they disagree. A majority of general 

Figure 4 Participants Perceptions of Having Access to Adequate Training on Co-teaching 
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education participants (68%) disagreed with the provided statement while the majority of special 

education participants (43%) selected neither agree nor disagree. 

Question 15 provided participants with the statement “I have been given explicit 

expectations of my collaborator’s role in my co-taught classes” and a 5-point Likert Scale. A 

majority of participants (65%) disagreed, 21% neither agreed nor disagreed, and 14% agreed. Most 

male (67%) and female (62%) participants disagree with the statement. A majority of participants 

with 0-5 years (56%), 6-10 years (53%), 11-15 years (100%), 16-20 years (67%), and 20+ years 

(76%) of teaching experience disagreed that they feel they have been given explicit expectations 

of their collaborator’s role in co-taught classes. The lone participant with 11-15 years of experience 

reported that they disagree. Most general education participants (73%) disagreed with the 

statement, while the special education participants were split between disagree and (43%) neither 

agree nor disagree (43%).  

The next question (16) provided participants with the statement “I am satisfied with my 

role in co-taught classes” and a 5-point Likert Scale. A majority of participants (55%) agreed with 

the provided statement. Both male (59%) and female (57%) participants responded in similar ways 

with the majority selecting that they agree with the provided statement. Most participants with 0-

5 years (44%), 6-10 years (79%), 11-15 years (100%), and 20+ years (50%) of teaching experience 

report that they are satisfied with their role in their co-taught classes.  The only experience group 

that did not agree was the participates with 16-20 years of teaching experience; they were more 

neutral (67%). The majority of general education (64%) and special education (71%) participants 

agreed that they are satisfied with their role in their co-taught classes.  

Question 17 provided participants with the statement “I am satisfied with my 

collaborator’s role in co-taught classes” and a 5-point Likert Scale. A majority of participants 

(48%) agreed with the provided statement. The majority of male (67%) teachers agree that they 

are satisfied with their collaborator’s role. The majority of female participants were split between 

agree (38%) and disagree (38%). Participants with 0-5 years of teaching experience provided 

responses that varied (33% agreed, 33% disagreed, and 33% remained neutral). Participants with 

6-10 years of experience, again, generally agreed with the provided statement (63%). The lone 

participant with 11-15 years of experience reported that they “disagree”. Participants with 16-20 

years of experience (67%) reported that they neither agree nor disagree with the statement. Unlike 

question 16, participants with 20+ years of experience were more decisive as 73% of them agreed 
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with the provided statement. Both general education (41%) and special education participants 

(71%) agreed with the provided statement.  

The final scale question in this section, question number 18 overall, provided participants 

with the statement “If I could, I would prefer to pick my co-teaching partner(s) instead of them 

being assigned” and a 5-point Likert Scale. A majority of participants (72%) agreed with the 

provided statement. More male participants (75%) would prefer to pick their co-teaching partner(s) 

than female (69%) participants. A majority of participants with 0-5 years (89%), 6-10 years (76%), 

11-15 years (100%) and 16-20% (67%) years of experience agree with the provided statement. 

Different from the data seen so far, 50% of participants with 20+ years of experience agree, and 

50% wanted to remain neutral. General education participants (63%) and special education 

participants (100%) both agreed with the provided statement.  

Participant’s Co-Teaching Relationships  

Question 19 provided participants with a text box and asked two questions: “What factors 

do you consider when describing your relationship with your co-teacher?” and “How would you 

describe your relationship with your co-teaching partner(s) (include multiple accounts if a 

difference exists between your assigned co-teachers)?” Participants reported a variety of factors 

they consider when describing their relationship with their co-teachers. Some common factors 

include: the co-teacher’s content knowledge, ability to build relationships with students, whether 

or not there is open communication between the pair, and the philosophy and strategies the co-

teacher uses (see Table 2). It is important to note that each of the participant responses that mention 

content knowledge came from general education teacher participants. Special education 

participants seemed to note that their co-teaching partners personality was a determining factor 

and that they preferred when they felt supported by their co-teaching partner. Of the twenty 

participants who provided a description of their relationship with their co-teaching partner, twelve 

of them spoke positively of their co-teaching relationship. One special education participant, with 

16-20 years of teaching experience, provided a positive account of her relationship with her co-

teacher, citing the fact that they have worked together for a few years, got to know each other’s 

strengths and weaknesses, and ultimately have developed a relationship that works well. Another 

special education teacher, female, with 0-5 years of teaching experience, also citied time spent 

working together as a factor that has contributed to a positive working relationship between her 
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and her co-teaching partner. One general education teacher, a female with 6-10 years of teaching 

experience, provided an account of a positive co-teaching experience she currently has, and a 

negative. She notes that the co-teacher she has a positive relationship with has content knowledge, 

builds relationships, and ‘jumps in’ without being called upon. She has another co-teacher who 

does not do those things. She described the first co-teaching relationship as a strong working 

relationship and the second as strained and unproductive. Another general education teacher, a 

female with 0-5 years of teaching experience, says that she considers her co-teachers teaching 

philosophies and strategies and that she would describe her current co-teaching relationship as 

strained.  

Question 20 provided participants with a text box and the following question: “What (if 

anything) could lead to greater satisfaction in your co-teaching assignment (see Table 3)? In 

general, participants cited increased content knowledge (18%), professional learning opportunities 

(14%), clear expectations (14%), more active participation (22%), time to plan (26%), and choice 

in who your co-teaching partner is (22%) as factors that could lead to greater satisfaction in co-

teaching assignments. Unlike the previous question where only general education teachers 

mentioned content knowledge, question nineteen saw general education teachers and special 

education teachers mention increased content area knowledge as a factor that could increase their 

satisfaction in their co-teaching assignments.  

General education participants and special education participants both noted that 

“professional learning on/about co-teaching strategies” would be beneficial in increasing 

satisfaction in co-teaching assignments. One general education teacher, a male with 6-10 years of 

teaching experience, notes that meeting with an administrator to clearly define roles and 

expectations could lead to greater satisfaction in his co-teaching experience. General education 

teachers frequently provided statements such as “I wish we had collaboration time”, “I would love 

to have time to plan more with my co-teachers”, and “I wish that I had more devoted time to 

collaborate with my co-teacher”. From the special education participant point of view, some noted 

that “being pulled from class to cover another class” makes it difficult to plan. Another special 

education teacher, suggested that providing “similar planning time between co-teachers” would 

increase their satisfaction within their co-teaching relationship. General education teacher 

participants and special education teacher participants each noted that they would benefit from 
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having a choice in who they co-taught with because “considering personalities and how they mesh 

before assigning co-teachers” might increase the teacher’s overall satisfaction. 

Table 3 Participants Factors Considered When Describing Co-Teaching Relationships 

Q19: What factors do you consider when describing your relationship with your co-Teacher?  

Common Themes   Participant Responses  

Content Knowledge “Co-teacher is not experienced in content, therefore not helpful in instruction” 

 

“I consider whether my co-teacher has knowledge of the content” 

 

“My co-teacher and I are quite compatible. He has a history background, which has 

really assisted in teaching literary context.”  

 

“Most of the co-teachers that have been assigned to me don’t know my subject 

matter so they are of little help”  

 

“I value their content knowledge and rapport with students” 

 

“I value my co-teacher’s content knowledge… and their ability to ‘jump in’ without 

needing constant direction” 

 

Relationships  

 

 

“I really like to work with individuals who are outgoing and liked by the students” 

 

“I consider the classroom environment they had created/their relationships with 

students” 

 

“I value their content knowledge and rapport with students” 

 

“I consider my co-teacher’s ability to build relationships and work with students”  

Communication “I like to be part of a team and have communication” 

 

“The best co-teacher is the teacher willing to be a true teaching and collaboration 

partner. If a co-teacher is willing and eager to collaborate and work together on 

planning instruction, this allows for more open communication and problem 

solving”  

 

“Open communication creates the opportunity for both of us to grow as 

professionals”  

 

“It is absolutely essential that co-teachers understand what is expected by their 

partner and make efforts to work together to do what is best for the students”  

Philosophy/Strategies  “I prefer my co-teachers to have the same outlook on discipline and study as me” 

 

“I consider our teaching philosophies and strategies”  

 

“I appreciate when my co-teacher takes initiative to work with students, both 

academically and behaviorally. I appreciate when the co-teacher is actively involved 

in the lesson or working with a student”  

 

“willingness to weigh in on activities/content”  
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Challenges  

Question 21 provides participants with a list of challenges that a frequently cited in present 

literature related to co-teaching. Participants were instructed to select the challenges that they 

experienced in their co-teaching assignments (see figure 5). Question number 23 (there was no 

question number 22 due to clerical error) was an extension of question 21. Participants were given 

a text box to provide a narrative of how the challenges identified in the previous question 

negatively impact their co-teaching assignments. It also asked if the participants had any 

suggestions for addressing the challenges they experience. The responses to those questions are 

combined in the paragraphs that follow.  

 

Figure 5 Challenges Experienced Related to Co-teaching 

 

The most common challenge reported, with a choice count of 21 (20%), is the lack of 

common planning time. Participants provided statements such as “we have soooooo many 

meetings throughout the week, it is hard to carve out time to meet with the specific co-teacher(s) 
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throughout the week” and “common planning time would be very helpful”. A special education 

teacher participant with 0-5 years of teaching experience noted that “when you do not have a 

common planning time with your co-educator it limits the ability to have a fully functional and 

successful integrative class”. Participants suggested that letting teachers know who their co-

teacher would be during the summer time and creating a schedule that provided a common plan 

among co-teachers might alleviate the challenges posed by not having time to plan with co-

teachers.  

The second most common challenge is lack of content knowledge. Special education 

participants and general education participants displayed heavy emphasis on how content 

knowledge can affect their overall co-teaching relationships. One special education participant, a 

female with 0-5 years of teaching experience, noted that “when you lack content knowledge as a 

special educator, it makes it extremely difficult to assist students with learning the material. We 

spend time learning the material ourselves and have less time to determine a way to reteach the 

student the material in a way they can understand”. Another special education participant, a female 

with 0-5 years of teaching experience, noted that “I am in a class, currently, that I have zero content 

knowledge on. It is frustrating because I do not feel helpful in the classroom when students are 

asking me for help. It seems counterproductive”. To further support the challenge at hand, a female 

general education participant with 6-10 years of experience noted that “lack of knowledge of 

content limits the ability of a co-teacher to help students with understanding”.  

Another female general education teacher, this one with 0-5 years of experience, noted that 

“my students only ask me questions, and then I am the only one to answer. This leaves me fatigued 

for those periods”. An additional participant noted (general education teacher, 6-10 years of 

teaching experience, female) that “having someone in the room who doesn’t have solid content 

knowledge is tough, because I cannot rely on them to contribute to planning or class discussions, 

which is a major part of teaching my specific subject”. Participants highlight ideas such as placing 

co-teachers in the subject matter they are interested in and providing special educators with 

department meetings that specifically aligns the co-teachers with the standards in the rooms they 

teach as methods to address the challenges posed by lack of content knowledge.  

The third most popular challenge revolves around the perspectives and attitudes of your 

collaborators (15%). One general education teacher participant (female, 0-5 years of teaching 

experience) provided the following description: “My biggest struggle comes from the perspectives 



 

56 

and attitudes of my collaborating teacher. I don’t feel comfortable for me to suggest other teaching 

strategies because in previous conversations my co-teacher has made it very clear that it’s her way 

or no way. I feel that approaching my co-teacher would lead to hurt feelings or disagreements 

about how the class is running”.  Another general education teacher provides a direct statement, “I 

believe many times it is just a personality issues that leads to a co-teacher situation not working”. 

An additional general education teacher participant (female, 6-10 years of teaching experience) 

her relationship with her co-teachers is more of a “dictatorship”. When perspectives or attitudes 

hinder the development of a successful co-teaching relationship, it can lead to misunderstandings 

of the overall purpose of a co-taught class (10%). One general education teacher (male, 6-10 years 

of teaching experience) communicates that “some (co-teachers) are more of a hinderance than a 

help”. Participants suggest that there needs to be a system put into place, possibly by administration, 

to address the negative aspects of co-teaching so that teachers do not feel unwelcome or 

unsupported in their co-teaching relationships. The lack of administrative support is a challenge 

that 4% of participants identified as a hinderance to successful implementation of co-teaching.  

The fourth most common challenge was the lack of access to adequate resources/training 

(12%). Participants often noted how the lack of access to adequate resources/training lead to 

unclear roles and dissatisfaction with those roles (10%). Another challenge, “lack of knowledge 

of strategies of co-teaching” (9%) is also mentioned when discussing the lack of access to adequate 

resources/training. Two female, special education participants with 0-5 years of teaching 

experience offered the same sentiment. First, one reported that “when general educators have a 

lack of the co-teaching strategies, everyone working in their integrated classrooms is seen as more 

of an assistant without any specific roles”, while the other selected “other” on question number 

twenty-one and wrote in “lack of training for Gen Ed teachers”. One general education teacher 

participant provided a rather grim account, saying “I’m not sure what the co-teacher partnership is 

supposed to be, so every time I get someone new, the stress that comes from figuring out our roles 

is significant”. Both special education and general education participants alike conveyed a message 

that they are unclear of what is expected of them in their co-teaching relationships. They feel that 

it would benefit all parties involved if there was more clearly identified roles and expectations.  

 Question 24 provides participants with a textbox and the opportunity to provide any 

information they wish to add that was not covered in the questions above (see Table 4).  The nature 

of this question allowed to a wide variety of response, some that were related to previous questions 
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and others that were unrelated. One special education teacher participant (female, 0-5 years of 

teaching experience) noted that another challenge she has experienced, and seen others experience, 

is being placed between multiple different content areas. She notes that with this scenario “you 

have multiple contents that you need to become an ‘expert’ in to effectively teach students with 

disabilities”. She also notes that being in the same subject, but with multiple different teachers can 

be problematic because you “are never really on the same page in each of the classes although you 

should be”. Another participant (general education teacher, male, 20+ years of experience) 

highlighted the importance of students viewing both teachers as teachers. He notes that “gen ed 

students can’t see me as their teacher and the IEP students see the co-teacher as their teacher”.  

 

Table 4 Additional Information Provided 

Is there any information you wish to add that was not covered above? 

Another challenge that I have experienced and seen others experience is being placed within classes of a 

variety of content knowledge. This has its challenges because if you do not already have that content-

specific background you have multiple contents that you need to become and "expert" in to effectively teach 

students with disabilities. Another issue may be that you are in all of the same content, but with multiple 

different teachers. You are never really on the same page in each of the classes although you should be. 

I thoroughly believe that co-taught general ed/inclusion classes are NOT the best fit for ALL special 

education students. Some students would benefit from small group classes (in the mode of a BSD class 

except subject-area specific) so that teachers could pace instruction differently and modify assignments as a 

class. Special education services should be a continuum with inclusion classes being the second-most least 

restrictive environment (second only to general education classes with no co-teacher). Some students 

struggle to be successful in a class full of 20+ students and it does not necessarily matter how many adults 

are present. Currently, the district does not provide this as an option and would struggle to fill positions if 

this was the case, but it could be a more beneficial model for students. 

Gen Ed teachers aren't aware of everything we have to do, what co-teaching is supposed to look like, how to 

monitor data for SPED students, any of it.  There needs to be more training for Gen Ed teachers on SPED 

information. 

It is important that all students view the two teachers as that - teachers.  They need to be comfortable asking 

questions to either of us.  The gen ed students can't see me as their teacher and the IEP students see the co-

teacher as their teacher.  Both teachers need to be comfortable in helping anyone in the room.  And the 

students need to understand that they can ask either teacher for assistance 

I believe that co-teaching is like any relationship that requires each party to be vulnerable for the greater 

good.  When we view what we do from a higher common purpose, our individual situations take a backseat. 

Co-teaching can be an incredible method to support all students in a classroom, not just those receiving 

special education services. It provides students with different perspectives, different teaching and learning 

styles, and it allows them to (ideally) see a positive professional working relationship between two adults. I 

think this is part of why choosing who you co-teach with is a vital aspect of having a positive experience 

(for teachers AND students). 
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Summary 

 In conclusion, the participants are largely familiar with the co-teaching strategies “One 

Teach, One Drift”, “Team Teaching”, “One Teach, One Observe”, and “Station Teaching”. This 

is further supported by the notion that “One Teach, One Drift” is the most widely participated in 

strategy of co-teaching in the high school. General education participants described a co-teaching 

environment where they are the “lead” teacher responsible for delivering content while the special 

education teacher plays more of a supportive role in co-taught classes. Special education teacher 

participants confirm this sentiment by providing descriptions of things they do in co-taught classes, 

such as help students maintain attention, occasionally provide points of emphasis, provide one on 

one assistance when needed, and work in small groups when there is work time given.  

 Most participants support the belief that co-teaching is an effective way to provide special 

education services to students with disabilities. The participants reported mixed feelings in terms 

of whether or not they feel they have received adequate training on how to navigate the dynamics 

of co-taught classes. This is evident in some of the questions pertaining to the challenges 

experienced where many teachers cited lack of access to adequate resources/training as a challenge 

that impacts their successful implementation of co-teaching. A majority of participants also feel 

that they have not been given explicit expectations of their role, or their collaborators role in co-

taught classes. When given the opportunity to provide a narrative response, many participants cited 

the need for clearer roles and expectations related to their co-teaching assignments. Despite the 

present role confusion, in scale questions, most participants reported that they are satisfied with 

their role, and their collaborators role, in their co-taught classes. Additionally, an overwhelming 

majority of participants reported that they would prefer to pick their co-teaching partner(s) instead 

of them being assigned.  

 When describing their relationships with their co-teacher, participants considered a number 

of factors including but not limited to: content knowledge, the teacher’s relationship/rapport with 

students, communication, and the philosophy and strategies of the teacher. Most teachers provided 

narrative responses that described a positive relationship between themselves and their co-teacher. 

When asked what could lead to greater satisfaction in your co-teaching assignment, participants 

cited increased content knowledge, more co-teaching specific professional learning opportunities, 

clearly defined roles and expectations, having a co-teaching partner who wants to play an active 
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role in the teaching process, more time to plan with co-teachers, and having the ability to choose 

who their co-teaching partner would be.  

 In the present study, the most common challenge that hinders the successful 

implementation of co-teaching was lack of common planning time. Participants also noted that 

lack of content knowledge, perspectives and attitudes of your collaborator, and lack of access to 

adequate resources/training can cause road blocks in the success of co-teaching. Despite the role 

satisfaction presented in scale questions, narrative responses display a more negative vibe, 

indicating a want for more planning time, clearly defined expectation/roles set by administration, 

and active participation between the collaborating pair.  
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CHAPTER 5: HANDBOOK  
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CHAPTER 6: DISCUSSION AND CONCLUSIONS  

Introduction  

The purpose of this study was to explore the nature of co-teaching in one high school’s co-

taught classrooms. This included an exploration into teachers’ implemented strategies, their 

perceptions, and the challenges faced related to their co-taught classes. A handbook was created 

to serve as a reference for administrators and teachers and aimed to provide school personnel with 

information that will help them build habits that will lead to success co-teaching experiences. The 

handbook includes information about the strategies of co-teaching, how perceptions can positively 

or negatively impact your co-teaching, and ways to address common challenges associated with 

co-teaching.  

The present study was completed using a one-time, anonymous survey. General education 

and special education teachers who currently participate in integrated, co-taught classes, were 

requested to participate in this study. The survey was designed to garner quantitative and 

qualitative information about teachers’ strategies used, perceptions related to co-teaching, and 

challenges that affect the successful implementation of co-teaching. Present literature and data 

collected from the survey influenced the contents of the handbook. Ultimately, the handbook 

serves as a guide to help teachers navigate the dynamics of co-teaching. The handbook is also for 

administrators who are responsible for creating co-taught sections of classes; this might help them 

to better understand the experiences of the teachers who are responsible for teaching co-taught 

classes. 

Results  

 This study exhibited a 76% return rate. The high return rate might be a result of the way 

the building principal shared the recruitment email. The initial email was sent on a Friday morning. 

This is important because the building professional learning/collaboration schedule leaves Friday 

mornings open. By sending the recruitment email on a Friday, participants might have been more 

likely to complete it because they did not have any required meetings to attend. Additionally, the 

principal was personable and positive in the recruitment email. Within the email he included the 

following message: “Teachers – you have been hand-picked by Sierra to help her out as she 
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finishes out her PFW graduate coursework.  Below is a summary – I am forwarding this to you as 

a show of support and approval.  I’m excited about the results as they could be of use to us in the 

future.  Thanks for taking the time for Sierra and *insert school name*!”. Additionally, the 

principal sent a reminder on the Friday morning before winter break. He communicated that the 

survey is anonymous, so there is no known record of who had or had not already completed the 

survey. He ended the email with “Thanks again for the support – have a great Friday!”. In both 

instances, the principal was positive and thanked the potential participants for their time. This goes 

a long way for building morale.  

Strategies  

The results of this study, consistent with previous literature (Faraclas, 2018; Strogilos & 

King-Sears, 2019; Strogilos & Tragoulia, 2013), suggests that “One Teach, One Drift is the most 

frequently used co-teaching strategy at the high school level. The second most popular co-teaching 

strategy was “Team-Teaching”. This was a surprising find because, according to Tzivinikou 

(2015), this strategy is one that very few co-teaching pairs ever grow to implement. “Parallel 

Teaching” was found to be the least popular co-teaching strategy among participants. Plossel et al. 

(2010) notes that both co-teachers must possess adequate content knowledge to implement 

“Parallel Teaching”. It is no surprise that this method of co-teaching was the least implemented by 

participants because participants frequently cited lack of content knowledge as a challenge to 

successful implementation of co-teaching. Content knowledge was also something that 

participants considered when describing their relationship with their co-teacher. The “One Teach, 

One Drift” strategy does not require both co-teachers to have adequate content knowledge, so it is 

easier to implement in classes. The simplicity of the most popular strategy likely contributes to the 

role inequality among general education and special education teachers. 

Perceptions 

Consistent with present literature (Faraclas, 2018; Strogilos & Avramidis, 2016), the 

participants of this study frequently described an environment where the general education teacher 

acts as the “lead” teacher and the special education teacher acts more as a “support”. Participants 

expressed that they were satisfied with their role. However, it is important to note that participants 
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expressed a want for a clearer explanation of roles and expectations. Some participants suggest 

that administration should communicate those roles and expectations so that there is accountability.   

Similar to Solis et al. (2010) and Chitiyo (2017), the present study found that a majority of 

participants believe that co-teaching is an effective way to provide special education services to 

students with disabilities. There are a number of factors that teachers consider when describing 

their relationship with their co-teaching partners. Despite popular beliefs, participants noted that 

teacher compatibility can positively or negatively increase co-teaching implementation. This 

sentiment was also echoed in Krammer et al.’s (2018) study. Participants noted that perspectives 

and attitudes of your collaborating partner can promote or deter a person from feeling like an equal 

part of the collaborating team. Other factors that participants consider are their collaborators ability 

to communicate and the teaching philosophy and strategies of their collaborator.   

Challenges  

 The most common challenge associated with co-teaching outlined in the present study is 

time to plan. This is also the most common challenge in present literature (Chitiyo, 2017; Kokko 

et al., 2021). Other common challenges included lack of content knowledge, perspectives and 

attitudes of your collaborators, and lack of access to adequate resources/training. These are also 

present throughout the literature review. In some cases, participants suggested that having a co-

teacher who does not want to co-teach, lack of training for general education teachers, and special 

education teacher expectations also hinder successful co-teaching implementation.  

Strengths of the Handbook 

 The handbook is for general education teachers and special education teachers who engage 

in co-taught classes. It is also useful for members of administration who are responsible for 

creating master schedules for buildings. The results of the survey allowed the researcher to 

determine what resources would be relevant for the target populations. Co-teaching, which can be 

defined as “two or more professionals delivering substantive instruction to a diverse or blended 

group of students in a single space” (Prizeman, 2015, p. 45) is a popular method of providing 

special education services to students with special education needs without pulling them from the 

general education environment. The handbook provides the target audience with a readily-
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available reference that they can refer to when they are looking to enhance or improve co-teaching 

outcomes.  

 Participants of the present study noted access to resources/training as a challenge to co—

teaching. This handbook, by nature, serves as a resource for teachers. It explores co-teaching, 

including the strategies, how perceptions can impact co-teaching, and suggestions for addressing 

the challenges related to co-teaching. With this handbook, teachers have a resource available to 

them that they can quickly access and continuously refer to. The handbook was distributed to the 

target audience in paper format and sent as a digital copy for convenience.  

 Another strength of the handbook is the organization of the handbook. Teachers are now 

able to use the handbook to look up a specific aspect of co-teaching they would like to read about. 

This eliminated the amount of time they would have had to spend searching through information 

on the Internet or in other books.  

Recommended Use of the Handbook (implications for practices in special education)  

 The use of his handbook is intended for general education teachers, special education 

teachers, and members of administrators who are responsible for creating a building’s master 

schedule. As previously noted, the quality of special education services is not as much about where 

the services occur, but instead what the services are. General education teachers and special 

education teachers can take advantage of having information about the different strategies of co-

teaching. The more informed teachers are, the better their practice will be. This might lead to a 

variety of strategies being implemented, instead of an overreliance on one or two strategies. 

Additionally, teachers will enhance their co-teaching experiences with an exploration into how 

their own perceptions can help or hinder their co-teaching assignments. The handbook is also 

convenient for teachers who need a reference of conflict resolution strategies to promote 

professional collaboration between co-teaching partners. This handbook is especially helpful for 

teachers who are currently unhappy with their co-teaching assignment. Finally, teachers will 

benefit from suggestions to address the common challenges cited with co-teaching.  

Administrators can also take interest in the handbook because it can serve as a reference 

when creating co-taught classes. The handbook helps remind administrators of the different co-

teaching strategies and what they look might look like in the class room. It might lead them to 

establish roles and expectations and promote conversation between members of administration and 
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teachers. If there are clearer roles and expectations, administrators can use the handbook for 

suggestions on how to evaluate a co-teaching pair. Administrators do not engage in co-taught 

classes, but the handbook can serve as a reference for them when communicating with teachers 

who do, thus promoting high morale among collaborating teachers.  

Limitations of the Study and Handbook 

 While the present study and handbook have many strengths, it is important to acknowledge 

some limitations. First, the present study took place in one high school classroom, in an urban 

school district, in northeast Indiana. Had the survey included participants from other 

schools/districts, the results might be more generalizable to other schools/districts. That also poses 

a limitation to the handbook. First, since there was not a 100% return rate, there are some 

participants who might feel that the handbook is not relevant to them because they did not provide 

information. Additionally, since the handbook is based off of survey results from one high school, 

the contents are tailored to that school’s teacher’s needs. Other teachers from different schools 

might have presented information that the participants did not present, therefore the handbook 

would not meet their specific needs. The handbook was created to meet the specific needs of the 

participants.  

 Another limitation of the present study that should be considered is the chronological time 

that the study took place. There is a nationwide teacher shortage at this time. Additionally, teachers 

are responsible for educating the youth in the midst of the COVID-19 global pandemic. Because 

of these two factors, teachers are consistently being asked to do more, ultimately increasing stress 

loads. In terms of co-teaching, when teacher absences go unfilled, one method of filling classrooms 

is to pull co-teachers form their regularly assigned room. Not knowing whether or not you will 

have your co-teacher on any given day was noted as a challenge to implementing co-teaching. 

Because of the current teacher shortage and the COVID-19 pandemic, this challenge is more 

prominent than it has been in the past. Participant responses might have differed if the present 

study was conducted in a scenario where the teacher shortage and COVID-19 pandemic were not 

prominent aspects of everyday life as a teacher.   
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Suggestions for Future Research  

 The number of students with special education needs in co-taught classes is continuing to 

rise. General education teachers and special education teachers must continue to work together to 

provide the best learning experience for all students. First, future research should be conducted 

with a larger sample size to see if there are different results on a larger scale. Another suggestion 

for future research would be to compare the nature of co-teaching in an urban, suburban, and rural 

settings. Co-teaching is popular at the secondary level. There needs to be more research that 

explores the nature of co-teaching at the elementary level in comparison to the secondary level.  

Right now, there is no present research that definitively claims that there is a “best” co-

teaching strategy. Future research should focus on whether or not one of the co-teaching strategies 

is produces better academic results for students than others. Furthermore, future research should 

focus on whether or not teachers choosing their own co-teaching partner produces better 

educational practice, or if teachers tend to prefer the co-teaching partner of their choice for personal 

enjoyment.  

Personal Reflection  

 This study and proceeding special project were both a journey for me. I would not have 

been able to complete this research and special project without the help of my family, professors, 

and co-workers. I am eternally grateful for my support system. Co-teaching is something that I 

feel passionate about because it constitutes more than 80% of my work day. Additionally, all of 

the students on my caseload have a least one integrated, co-taught class. I resonate with some of 

the participate responses. In some classes, I feel like a valuable member of the classroom. My co-

teacher and I work together seamlessly. In other classes, I feel more like an assistant and struggle 

to find places to interject despite being assigned to content areas that I am extremely familiar with. 

In this scenario, I feel like the kids are not benefiting as much as the students in the previous 

environment. It is my hope that each student assigned to a co-taught class benefits from having 

two adults in the room. I wanted to create a handbook that teachers would find useful. I did not 

want to create another book that gets tucked away. Education is a field that requires its 

professionals to continuously learn and I feel that all general education teachers and special 

education teachers can benefit from the resource handbook.  
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Conclusion  

 This study aimed to explore co-teaching in one high school’s classrooms. This study took 

place during the COVID-19 pandemic and provided a glimpse into how co-teaching has evolved, 

or stayed the same, over the last 30 years. The literature review and the data garnered from this 

study influenced the contents of the handbook. The study suggests that general education teachers 

and special education teachers do not have equal roles in the co-taught classroom. General 

education teachers are typically the “lead” teacher, while the special education teacher fulfills a 

subordinated role. Additionally, teachers generally feel that co-teaching is an effective way to 

deliver special education services to students with special education needs. However, there are a 

number of factors that influence the nature of a co-teaching relationship, including: teacher’s 

attitudes/perspectives, content knowledge, communication abilities, and teaching 

philosophy/strategy. The handbook will be distributed to teachers and administrators at the 

research site.  

Finally, there multiple challenges that secondary teachers associate with co-teaching. 

These challenges include time to plan, content knowledge, lack of access to training/resources, 

and attitudes/perspectives of your collaborating partner. Co-teaching will continue to be a method 

of providing services in the general education environment. Present literature and the present study 

call for increased access to resources and training on co-teaching. The handbook will serve as a 

“go-to” for teachers who are interested in enhancing or improving their co-teaching relationship 

and administrators who interact with teachers who are in co-taught classes.  
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APPENDIX A. SURVEYS 

Demographic Questions: 

1. What is your gender? 

 a. Male 

 b. Female 

 c. Prefer not to say  

2. How long have you been teaching? 

a. 0-5 years  

b. 6-10 years  

c. 11-15 years  

d. 16-20 years  

e. 20+ years  

3. What is your current position? 

 a. General Education Teacher  

 b. Special Education Teacher  

Strategies  

4. I am familiar with the procedures of the following co-teaching strategies: 

 a. One Teach, One Observe 

 b. Station Teaching  

 c. One Teach, One Drift  

 d. Team Teaching  

 e. Parallel Teaching  

 f. Alternative Teaching  

 h. None  

Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective 

Implementation Strategies. International Journal of Special Education, 32(3), 538–

550. 

5. I participate in the “One Teach, One Observe” model of co-teaching which includes: One co-

teacher leads the lesson while the other co-teacher observes students’ progress on academic IEP 

goals through formative assessment or collects data to measure performance. 
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 a. Never  

 b. Seldom 

 c. Some of the time  

 d. All of the time  

Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective 

Implementation Strategies. International Journal of Special Education, 32(3), 538–

550. 

6. I participate in the “Station Teaching” model of co-teaching which includes: Dividing the 

content and students into two groups where students receive instruction from both teachers at 

separate times. This might include a third station where students work independently.  

  a. Never  

 b. Seldom 

 c. Some of the time  

 d. All of the time  

Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective 

Implementation Strategies. International Journal of Special Education, 32(3), 538–

550. 

7. I participate in the “One Teach, One drift” model which includes: One teacher leading the 

lesson while the other circulates the room answering individual questions as they arise and 

providing one-on-one assistance when necessary.  

 a. Never  

 b. Seldom 

 c. Some of the time  

 d. All of the time  

Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective 

Implementation Strategies. International Journal of Special Education, 32(3), 538–

550. 

8. I participate in the “Team Teaching” model which includes: Both teachers collaboratively 

delivering instruction to the whole group. In this model, both teachers have equal sharing of 

responsibilities and instruction.  

 a. Never  
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 b. Seldom 

 c. Some of the time  

 d. All of the time  

Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective 

Implementation Strategies. International Journal of Special Education, 32(3), 538–

550. 

9. I participate in the “Parallel Teaching” model which includes: Both teachers delivering 

instruction simultaneously to two separate groups of students.  

 a. Never  

 b. Seldom 

 c. Some of the time  

 d. All of the time  

Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective 

Implementation Strategies. International Journal of Special Education, 32(3), 538–

550. 

10. I participate in the “Alternative Teaching” model which includes: One teacher instructing a 

large group while the other instructs a small group. The content is the same, however, there 

might be differentiation in the levels and materials.  

 a. Never  

 b. Seldom 

 c. Some of the time  

 d. All of the time  

Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective 

Implementation Strategies. International Journal of Special Education, 32(3), 538–

550. 

11. On a typical day, my role in my co-taught class consists of (describe what you do): 

 

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to 

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1–

12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December 

17). Special Education: Definition, Statistics, and Trends. Education Week. 
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Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12 

 

Perceptions 

12. I believe that co-teaching is an effective way to provide special education services to students 

with disabilities.  

  a. Strongly disagree 

 b. Disagree  

 c. Neither agree nor disagree  

 d. Agree  

 e. Strongly agree  

Solis, M., Vaughn, S., Swanson, E., & Mcculley, L. (2012). Collaborative models of 

instruction: The empirical foundations of inclusion and co-teaching. Psychology in 

the Schools, 49(5), 498–510. https://doi.org/10.1002/pits.21606 

13. I feel I have received adequate training on how to navigate the dynamics of co-taught classes.   

 a. Strongly disagree 

 b. Disagree  

 c. Neither agree nor disagree  

 d. Agree  

 e. Strongly agree  

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to 

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1–

12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December 

17). Special Education: Definition, Statistics, and Trends. Education Week. 

Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12 

14. I have been given explicit expectations of my role in my co-taught classes.   

 a. Strongly disagree  

 b. Disagree 

 c. Neither agree nor disagree  

 d. Agree  

https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
https://doi.org/10.1002/pits.21606
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
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 e. Strongly agree 

Brawand, A., & King, S. M. E. (2017). Maximizing PEDAGOGY for Secondary Co-

Teachers. Support for Learning, 32(3), 216–230. https://doi.org/10.1111/1467-

9604.12166 

15. I have been given explicit expectations of my collaborator’s role in my co-taught classes.  

a. Strongly disagree  

 b. Disagree 

 c. Neither agree nor disagree  

 d. Agree  

 e. Strongly agree 

Brawand, A., & King, S. M. E. (2017). Maximizing PEDAGOGY for Secondary Co-

Teachers. Support for Learning, 32(3), 216–230. https://doi.org/10.1111/1467-

9604.12166 

16. I am satisfied with my role in co-taught classes. 

a. Strongly disagree  

 b. Disagree 

 c. Neither agree nor disagree  

 d. Agree  

 e. Strongly agree 

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to 

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1–

12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December 

17). Special Education: Definition, Statistics, and Trends. Education Week. 

Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12 

17. I am satisfied with my collaborator’s role in co-taught classes. 

a. Strongly disagree  

 b. Disagree 

 c. Neither agree nor disagree  

 d. Agree  

 e. Strongly agree 

https://doi.org/10.1111/1467-9604.12166
https://doi.org/10.1111/1467-9604.12166
https://doi.org/10.1111/1467-9604.12166
https://doi.org/10.1111/1467-9604.12166
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
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Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to 

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1–

12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December 

17). Special Education: Definition, Statistics, and Trends. Education Week. 

Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12 

18. If I could, I would prefer to pick my co-teaching partner(s) instead of them being assigned. 

a. Strongly disagree  

 b. Disagree 

 c. Neither agree nor disagree  

 d. Agree  

 e. Strongly agree 

Krammer, M., Rossmann, P., Gastager, A., & Gasteiger-Klicpera, B. (2018). Ways of 

composing teaching teams and their impact on teachers’ perceptions about 

collaboration. European Journal of Teacher Education, 41(4), 463–478. 

https://doi.org/10.1080/02619768.2018.1462331 

19. How would you describe your relationship with your co-teaching partner? What factors do 

you consider when describing your relationship with your co-teaching partner(s) (include 

multiple accounts if a difference exists between your assigned co-teachers)? 

 

Ploessl, D. M., Rock, M. L., Schoenfeld, N., & Blanks, B. (2010). On the same page: 

Practical techniques to enhance co-teaching interactions. Intervention in School and 

Clinic, 45(3), 158-168. 

doi:http://dx.doi.org.ezproxy.library.pfw.edu/10.1177/1053451209349529 

 

20. What (if anything) could lead to greater satisfaction in your co-teaching assignments?  

 

Ploessl, D. M., Rock, M. L., Schoenfeld, N., & Blanks, B. (2010). On the same page: 

Practical techniques to enhance co-teaching interactions. Intervention in School and 

Clinic, 45(3), 158-168. 

doi:http://dx.doi.org.ezproxy.library.pfw.edu/10.1177/1053451209349529 

https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
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Challenges  

21. In my experience, challenges that hinder the successful implementation of co-teaching 

include (if any): 

 a. lack of access to adequate resources/training  

 b. lack of knowledge of strategies of co-teaching  

 c. lack of common planning time  

 d. lack of content knowledge  

 e. dissatisfaction with roles in the classroom  

 f. lack of administrative support  

 g. perspectives and attitudes of your collaborator   

 h. lack of understanding of the purpose of co-taught classes 

 i. other:  

 j. none 

Chitiyo, J. (2017). Challenges to the use of coteaching by teachers. International Journal of 

Whole Schooling, 13(3), 55-66. 

Krammer, M., Rossmann, P., Gastager, A., & Gasteiger-Klicpera, B. (2018). Ways of 

composing teaching teams and their impact on teachers’ perceptions about 

collaboration. European Journal of Teacher Education, 41(4), 463–478. 

https://doi.org/10.1080/02619768.2018.1462331 

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to 

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1–

12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December 

17). Special Education: Definition, Statistics, and Trends. Education Week. 

Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12 

 

22. How do these challenges (if any) negatively impact your co-teaching assignments? Do you 

have any suggestions to address these challenges?  

 

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to 

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1–

https://doi.org/10.1080/02619768.2018.1462331
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
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12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December 

17). Special Education: Definition, Statistics, and Trends. Education Week. 

Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12 

 

 

23. Any information that you wish to add that was not covered in the questions above? 

  

https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
https://www.edweek.org/teaching-learning/special-education-definition-statistics-and-trends/2019/12
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APPENDIX B. RECRUITMENT LETTER 

STUDY TITLE: Co-Teaching in High School Classrooms: Strategies, Perceptions, and 

Challenges  

IRB #: 2021-1397 

Dear Teachers,  

 My name is Sierra Miranda and I am a Special Education teacher and graduate student at 

Purdue University Fort Wayne. I am requesting your assistance with my research, which 

constitutes a critical component in completing my Masters program in Special Education. The 

title of my study is Co-Teaching in High School Classrooms: Strategies, Perceptions, and 

Challenges.  

You are invited to participate, with no requirement in a research study which has a main 

purpose of exploring the nature of co-teaching in one high school’s co-taught classrooms. This 

includes an exploration into teachers’ experiences, perceptions, relationships, and methods 

related to their co-taught classes. 

If you elect to participate, you will be asked to complete a one-time, anonymous survey 

about your co-teaching experiences. This survey is optional, and you are guaranteed complete 

anonymity. This one-time survey will be distributed electronically and will take you no longer 

than 20 minutes to complete. There will be no follow up communication after you complete the 

survey. Your responses will be securely stored with a username and password combo in 

Qualtrics ©, a cloud-based platform for creating and distributing web-based surveys. Only 

myself, and my professor, Dr. Jane Leatherman, Ph. D., will have access to the survey results. 

Once I have completed my research, your responses will be deleted from the system. Your 

participation and responses will greatly aid my research.  

Please note that your decision to participate will not affect your professional standing 

within your workplace. It will not affect your relationship with your colleagues. Additionally, 

you have the option to withdraw from the study at any time without penalty. The school principal 

and the Fort Wayne Educational Association (FWEA) has approved the distribution of this 

survey to your school.  

If you have any questions before deciding to participate in the study, please feel free to 

contact me with any questions at (260)481-5742 or mirasg01@pfw.edu.You may also contact 

mailto:mirasg01@pfw.edu
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my professor, Dr. Jane Leatherman, Ph. D. at jleather@purdue.edu or (260) 481-5742. I 

appreciate your participation and time spent taking this survey.  

 

 

Sierra Miranda  

Graduate Student 

Purdue University Fort Wayne  

 

 

  

mailto:jleather@purdue.edu


 

123 

APPENDIX C. IRB APPROVAL  

Date: October 27, 2021 

PI: JANE LEATHERMAN 

Re: Initial - IRB-2021-1397 

Co-teaching in High School Classrooms: Strategies, Perceptions, and Challenges 

 

The Purdue University Human Research Protection Program (HRPP) has determined that the 

research project identified above qualifies as exempt from IRB review, under federal human 

subjects research regulations 45 CFR 46.104. The Category for this Exemption is listed 

below . Protocols exempted by the Purdue HRPP do not require regular renewal. However, 

the administrative check-in date is October 25, 2024. The IRB must be notified when this 

study is closed. If a study closure request has not been initiated by this date, the HRPP will 

request study status update for the record. 

 

Specific notes related to your study are found below. 

Decision: Exempt 

Category:  Category 2.(i). Research that only includes interactions involving educational 

tests (cognitive, diagnostic, aptitude, achievement), survey procedures, interview 

procedures, or observation of public behavior (including visual or auditory recording). 

The information obtained is recorded by the investigator in such a manner that the identity 

of the human subjects cannot readily be ascertained, directly or through identifiers linked to 

the subjects. 

 

 

Any modifications to the approved study must be submitted for review through Cayuse IRB. 

All approval letters and study documents are located within the Study Details in Cayuse IRB. 

 

https://purdue.cayuse424.com/rs/irb
https://purdue.cayuse424.com/rs/irb
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What are your responsibilities now, as you move forward with your research? 

 

Document Retention: The PI is responsible for keeping all regulated documents, including 

IRB correspondence such as this letter, approved study documents, and signed consent 

forms for at least three (3) years following protocol closure for audit purposes. Documents 

regulated by HIPAA, such as Release Authorizations, must be maintained for six (6) years. 

 

Site Permission: If your research is conducted at locations outside of Purdue University 

(such as schools, hospitals, or businesses), you must obtain written permission from all sites 

to recruit, consent, study, or observe participants. Generally, such permission comes in the 

form of a letter from the school superintendent, director, or manager. You must maintain a 

copy of this permission with study records. 

 

Training: All researchers collecting or analyzing data from this study must renew training in 

human subjects research via the CITI Program (www.citiprogram.org) every 4 years. New 

personnel must complete training and be added to the protocol before beginning research 

with human participants or their data. 

 

Modifications: Change to any aspect of this protocol or research personnel must be 

approved by the IRB before implementation, except when necessary to eliminate apparent 

immediate hazards to subjects or others. In such situations, the IRB should still be notified 

immediately. 

 

Unanticipated Problems/Adverse Events: Unanticipated problems involving risks to 

subjects or others, serious adverse events, and 

noncompliance with the approved protocol must be reported to the IRB immediately 

through an incident report. When in doubt, consult with the HRPP/IRB. 

 

http://www.citiprogram.org/
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Monitoring: The HRPP reminds researchers that this study is subject to monitoring at any 

time by Purdue’s HRPP staff, Institutional Review Board, Post Approval Monitoring team, or 

authorized external entities. Timely cooperation with monitoring procedures is an 

expectation of IRB approval. 

 

Change of Institutions: If the PI leaves Purdue, the study must be closed or the PI must be 

replaced on the study or transferred to a new IRB. Studies without a Purdue University PI will 

be closed. 

 

Other Approvals: This Purdue IRB approval covers only regulations related to human 

subjects research protections (e.g. 45 CFR 46). This determination does not constitute 

approval from any other Purdue campus departments, research sites, or outside agencies. 

The Principal Investigator and all researchers are required to affirm that the research meets 

all applicable local/state/ federal laws and university policies that may apply. 

 

If you have questions about this determination or your responsibilities when conducting 

human subjects research on this project or any other, please do not hesitate to contact 

Purdue’s HRPP at irb@purdue.edu or 765-494-5942. We are here to help! 

 

Sincerely, 

 

Purdue University Human Research Protection Program/ Institutional Review Board 

Login to Cayuse IRB  

 

 

 

  

mailto:irb@purdue.edu
https://purdue.cayuse424.com/rs/irb
https://purdue.cayuse424.com/rs/irb
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APPENDIX D. PRINCIPAL PERMISSION  

Date: 10/20/2021 

Re: Letter of Cooperation For X High School 

       

Dear Dr. Leatherman,  

 

This letter confirms that I, as an authorized representative of X High School, allow Dr. Jane 

Leatherman, Ph. D. (principal investigator) and Graduate Student Sierra Miranda (primary contact) 

access to conduct study related activities at the listed site(s), as discussed with the Principal 

Investigator and briefly outlined below, and which may commence when the Principal Investigator 

provides documentation of IRB approval for the proposed project. 

 

• Study Title:  Co-Teaching in High School Classrooms: Strategies, Perceptions, 

and Challenges  

 

• Study Activities Occurring at this Site: To assess the strategies employed, 

perceptions and challenges related to co-teaching, general education and special 

education teachers will be given an electronic, one-time, anonymous survey.  

 

• Site(s) Support: The Principal has agreed to allow the researcher to electronically 

distribute the survey to potential participants.  

 

• Anticipated End Date: May 2022 

 

I understand that any activities involving compliance with Health Insurance Portability and 

Accountability Act (HIPAA), Family Educational Rights and Privacy Act (FERPA), or other 

applicable regulations at this site must be addressed prior to granting permission to the Purdue 

University researcher to collect or receive data from the site. I am authorized to make this 

determination on my organization’s behalf.  

 

We understand that X High School’s participation will only take place during the study’s active 

IRB approval period. All study related activities must cease if IRB approval expires or is 

suspended. If we have any concerns related to this project, we will contact the Principal 

Investigator who can provide the information about the IRB approval. For concerns regarding 

IRB policy or human subject welfare, we may also contact the Purdue University IRB at 

irb@purdue.edu (www.irb.purdue.edu).  

 

 

  

 

mailto:irb@purdue.edu
http://www.irb.purdue.edu/
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Signature 

 

 

Date Signed 
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APPENDIX E. CITI TRAINING (RCR) 
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APPENDIX F. CITI TRAINING (HUMAN RESEARCH) 
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APPENDIX G. TIMELINE  

Approximate Time Activity to Be Completed  

Mid-September  Submit Final Special Project Proposal  

 

Obtain Principal’s permission to conduct research  

 

Generate a list of potential participants based on teachers’ schedules  

 

Begin drafting recruitment letter/survey questions  

 

Begin drafting IRB application  

 

Early October  Complete Chapter 1 (Introduction)  

 

Submit proposal to the IRB  

 

Begin working on Chapter 2 (Full Literature Review) 

Mid October  Revise Chapter 1 (Introduction)  

 

Continue working on Chapter 2 (Literature Review) 

 

Obtain IRB Approval 

 

Early November  Complete Chapter 2 (Literature Review) 

 

Begin work on Chapter 3 Methodology  

Mid-November  Revise Chapter 2 (Literature Review) 

 

Complete Chapter 3 (Methodology) 

Early December  Revisions to Chapters 1, 2, and 3  

 

Distribute survey  

 

Complete Chapters 1, 2, and 3 final  

Early January  Analyze data  

 

Begin Chapter 4  
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Mid-January  Close survey and finalize results  

February  Begin working towards completing the Special Project (Chapter 5) 

 

Revise Chapter 4 

 

 

Early March  Chapter 6 (Discussion)  

 

Revise Chapter 5 and 6  

Mid-March  Submit Final Project to Faculty  

April  Presentation  
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APPENDIX H: RAW DATA   

Default Report 

Co-Teaching in High School Classrooms: Strategies, Perceptions, Challenges 

February 2nd 2022, 11:44 am MST 

 

QID1 - What is your gender? 

 

 

# Field Minimum Maximum Mean Std Deviation Variance Count 

1 What is your gender? 1.00 3.00 1.62 0.55 0.30 29 

 

 

 

# Answer % Count 

1 Male 41.38% 12 

2 Female 55.17% 16 

3 Prefer not to say 3.45% 1 

 Total 100% 29 
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Q2 - How many years have you been teaching? 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
How many years have you 

been teaching? 
1.00 5.00 2.76 1.63 2.67 29 

 

 

 

# Answer % Count 

1 0-5 years 31.03% 9 

2 6-10 years 27.59% 8 

3 11-15 years 3.45% 1 

4 16-20 years 10.34% 3 

5 20+ years 27.59% 8 

 Total 100% 29 
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Q3 - What is your current position? 

 

 

# Field Minimum Maximum Mean Std Deviation Variance Count 

1 
What is your current 

position? 
1.00 2.00 1.24 0.43 0.18 29 

 

 

 

# Answer % Count 

1 General Education Teacher 75.86% 22 

2 Special Education Teacher 24.14% 7 

 Total 100% 29 
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Q4 - I am familiar with the procedures of the following co-teaching strategies: 

 

 

# Answer % Count 

1 One Teach, One Observe 18.45% 19 

2 
One Teach, One Drift (also known as One Teach, One Support or One Teach, 

One Assist) 
23.30% 24 

3 Station Teaching 16.50% 17 

4 Team Teaching 23.30% 24 

5 Parallel Teaching 6.80% 7 
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6 Alternative Teaching 8.74% 9 

7 None 2.91% 3 

 Total 100% 103 
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Q5 - I participate in the “One Teach, One Observe” model of co-teaching 

which includes: One co-teacher leads the lesson while the other co-teacher 

observes students’ progress on academic IEP goals through formative 

assessment or collects data to measure performance. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I participate in the “One Teach, 

One Observe” model of co-

teaching which includes: One co-

teacher leads the lesson while the 

other co-teacher observes 

students’ progress on academic 

IEP goals through formative 

assessment or collects data to 

measure performance. 

1.00 4.00 2.41 1.00 1.00 29 

 

 

# Answer % Count 

1 Never 24.14% 7 

2 Seldom 24.14% 7 

3 Some of the time 37.93% 11 

4 All of the time 13.79% 4 

 Total 100% 29 
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Q6 - I participate in the “One Teach, One Drift” model which includes: One 

teacher leading the lesson while the other circulates the room answering 

individual questions as they arise and providing one-on-one assistance when 

necessary. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I participate in the “One Teach, 

One Drift” model which 

includes: One teacher leading the 

lesson while the other circulates 

the room answering individual 

questions as they arise and 

providing one-on-one assistance 

when necessary. 

1.00 4.00 3.10 0.84 0.71 29 

 

 

# Answer % Count 

1 Never 6.90% 2 

2 Seldom 10.34% 3 

3 Some of the time 48.28% 14 

4 All of the time 34.48% 10 

 Total 100% 29 
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Q7 - I participate in the “Station Teaching” model of co-teaching which 

includes: Dividing the content and students into two groups where students 

receive instruction from both teachers at separate times. This might include a 

third station where students work independently. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I participate in the “Station 

Teaching” model of co-teaching 

which includes: Dividing the 

content and students into two 

groups where students receive 

instruction from both teachers at 

separate times. This might 

include a third station where 

students work independently. 

1.00 3.00 1.79 0.71 0.51 29 

 

 

# Answer % Count 

1 Never 37.93% 11 

2 Seldom 44.83% 13 

3 Some of the time 17.24% 5 

4 All of the time 0.00% 0 

 Total 100% 29 
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Q8 - I participate in the “Alternative Teaching” model which includes: One 

teacher instructing a large group while the other instructs a small group. The 

content is the same; however, there might be differentiation in the levels and 

materials. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I participate in the “Alternative 

Teaching” model which includes: 

One teacher instructing a large 

group while the other instructs a 

small group. The content is the 

same; however, there might be 

differentiation in the levels and 

materials. 

1.00 3.00 1.76 0.82 0.67 29 

 

 

 

# Answer % Count 

1 Never 48.28% 14 

2 Seldom 27.59% 8 

3 Some of the time 24.14% 7 

4 All of the time 0.00% 0 

 Total 100% 29 
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Q9 - I participate in the “Parallel Teaching” model which includes: Both 

teachers delivering instruction simultaneously to two separate groups of 

students. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I participate in the “Parallel 

Teaching” model which includes: 

Both teachers delivering 

instruction simultaneously to two 

separate groups of students. 

1.00 2.00 1.24 0.43 0.18 29 

 

 

 

# Answer % Count 

1 Never 75.86% 22 

2 Seldom 24.14% 7 

3 Some of the time 0.00% 0 

4 All of the time 0.00% 0 

 Total 100% 29 

  



 

142 

Q10 - I participate in the “Team Teaching” model which includes: Both 

teachers collaboratively delivering instruction to the whole group. In this 

model, both teachers have equal sharing of responsibilities and instruction. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I participate in the “Team 

Teaching” model which includes: 

Both teachers collaboratively 

delivering instruction to the 

whole group. In this model, both 

teachers have equal sharing of 

responsibilities and instruction. 

1.00 3.00 2.14 0.82 0.67 29 

 

 

 

# Answer % Count 

1 Never 27.59% 8 

2 Seldom 31.03% 9 

3 Some of the time 41.38% 12 

4 All of the time 0.00% 0 

 Total 100% 29 
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Q11 - On a typical day, my role in my co-taught class consists of (describe 

what you do): 

 

On a typical day, my role in my co-taught class consists of (describe what you do): 

Primarily teaching content. I have most often cotaught with teachers who are not confident in the 

content and cannot/will not/do not teach it. 

One Teach, One Drift is usually what I am doing in class. I will usually deliver the lesson and guide 

students in activities and homework afterwards, while the co-teacher wanders the room and look for 

student who might have questions and need more assistance. 

Leading instruction 

Teaching the entire class 

Most days: Drift and assist with students. Add talking points and instruction when appropriate. Lead 

instruction with co-teacher and have group discussions. Help with planning and give activity ideas. 

Help create materials when needed.  Some days: Lead/ teach lesson for the day. Co-teacher will drift, 

or do grading/ administrative work. 

Myself planning and implementing the lesson, occasionally asking for input/advice from my co-

teacher, and then my co-teacher helping in one of the aforementioned ways. 

I co-teach in the same subject, with 3 different teachers every day. Each of these teachers takes 

different teaching approaches. Which makes my teaching experience and approach different throughout 

the day. I am with 1 teacher for 3 periods a day, and the other 2 only 1 period each day. For the most 

part, with 2 out of the 3 teachers, my role mostly stays consistent. 1st through 3rd period are with the 

same teacher. My role in this class is mostly one teach, one assist, but I had this class on my own for 

the 1st quarter of the semester so I also do a lot of team teaching. This often includes me interjecting to 

simplify the material when I notice the students struggling. I have, but not often, taken over the lesson. 

In my 5th period class, I have always felt comfortable with interjecting. My co-teacher has told me that 

this is my classroom as well and to feel free to chime in whenever. I often engage in one teach, one 

assist with occasional interjections as needed. There have not been many opportunities to team teach as 

we do not have the same plan, but I also have not asked for it. In my last period of the day, things can 

be quite different. My co-teaching relationships have needed time. At the beginning of working with 

this particular teacher, I felt that I did not have a voice, with classroom management, or content. He 

often works on assignments that other teachers are not, so I may have to learn more in-depth content of 

completely different content. This has had its challenges. 

I observe the lesson, which is taught by the Gen Ed teacher.  During the lesson I walk around the room 

and answer any questions the students might have.   During the work time, I walk around and help the 

students. 

Lead teacher 

I deliver the instruction while my co-teacher drifts, and occasionally adds points of emphasis 

I am typically the center of instruction and the one delivering the lesson primarily. My co-teacher and I 

plan together when possible, but I always make sure this teacher has an understanding of what is 

coming up and we discuss specific students for targeted support. I am the primary teacher responsible 

for grading and inputting grades for students. My co-teacher and I will collaborate on grades for large 

summative projects, and occasionally my co-teacher will take on grading responsibilities of formative 

assignments or daily work. Both teachers are on the same page and students know they can ask either 
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teacher for help at any given time if they need support. My co-teacher and I have a shared sense of 

classroom management and do everything we can to remain consistent. 

My role is generally to provide a mini lesson and the scaffolding necessary so that all students can be 

successful as they work and try out/practice the skill/standard the mini lesson was over. 

This is the first year in a long time I have no co-teachers or assistants.  My responses are on my 

previous experience.  Most of the time, I do all of it.  They usually arrive while I'm doing attendance 

(depending on many factors...meetings, where their previous class was, etc.).  They are often pulled to 

cover.  Some have not shown initiative or willingness to be a participant, though most (with 

exceptions) have been willing to do what was asked, like "will you work with this student to get them 

caught up" or "can you take a few into your room to do their test".  I try to engage them so students 

hear us both.  I also want all kids, not just sped, to be involved.  I prefer it to look more/be more 

collaborative. 

Most of the class periods that I co-teach in, I am the teacher who is monitoring the room and answering 

questions. There will be times that I pull a small group together that I know needs some extra help and 

work with them. Sometimes, I purposely sit with a group of students to monitor their behavior and 

learning. If I see that the class is not understanding the topic, I will reteach it to the whole class in a 

different way. 

I teach. My co-teacher roams around assisting students but also interjects instruction. 

My role consists of leading the class through instruction, as well as guiding the students and circulating 

the room. While I want to participate in co-teaching strategies, my co-teacher rarely interacts with the 

students. Because she is a veteran teacher and I am fairly new to the profession, I don't feel comfortable 

asking her to engage in these strategies. 

Leading the whole-group instruction, monitoring progress, encouraging participation 

I am the lead teacher and provide the lesson to the students. 

Typically I come in, and while the teacher is delivering instruction, I am working with some students to 

help them maintain focus, and all throughout the period am checking in with students/answering 

questions/providing alternative ways of understanding the material during the lesson, but am otherwise 

working on my own IEPs, my own class material for the classes I teach alone and am checking in with 

the students in the class (for example, calling up IEP students to check on grades/attendance/etc.) 

I do not have a Co-teacher, and only rarely have had one. 

Depends on the class and teacher.  In my EL class (1/3 of the students speak basically zero English) it 

is co-teaching with both of us delivering the content - me in English, her in Spanish.  I have also had 

co-teachers who didn't feel comfortable teaching the content level, so we used "One teach, One 

observe".  I find any/all methods useful and beneficial.  It completely depends on the comfort level of 

the wo people 

I am the general ed teacher and usually I teach the lesson and my co teacher goes around to individual 

students assisting them and answering their questions. 

I lead the lesson, I lead and facilitate the discussion, and I alone answer all of the content questions. 

The other individual does not participate often. 

Working 1:1 with Sped students, assuring that they accommadations/modifications they do have are 

being put into place, pulling students for small group testing (when necessary), assisting co-teacher 

with instruction (especially if it is a content area I am strong in), and helping GenEd kids as well. 

As a math teacher, I generally lead the lesson/activity while my coteacher assists students with 

individual needs.  Within a class period, we may split the class up in two separate groups based on 

needs.  How I function with a co-teacher depends on the subject and the personality of the co-teacher. 
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Providing structure and guidance to the whole class. Identifying those students who are struggling and 

need extra assistance; this would include students who are at risk, unmotivated, special needs and other 

impediments. The co-teacher will focus their energy on those student who need the additional attention. 

I have found this is the most efficient and productive way to co-teach, reaching a greater number of 

students who might, otherwise, be left behind to everyone's detriment. 

I typically "lead" all of my classes. I have two different co-teachers throughout the day. One generally 

does not engage in any classroom activities unless explicitly directed to. The other is actively engaged 

in planning, delivering, and supporting instruction. With the latter co-teacher, we share responsibilities 

and, at times, alternate who instructs or split students up to go to the STEAM lab. 

Helping students stay focused and on task while the lead teacher goes over the lesson 

Being the lead teacher, with the co-teacher acting in a support role 
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Q12 - I believe that co-teaching is an effective way to provide special 

education services to students with disabilities. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 

I believe that co-teaching is an 

effective way to provide special 

education services to students 

with disabilities. 

1.00 5.00 3.97 1.13 1.27 29 

 

 

 

# Answer % Count 

1 Strongly disagree 6.90% 2 

2 Disagree 3.45% 1 

3 Neither agree nor disagree 13.79% 4 

4 Agree 37.93% 11 

5 Strongly agree 37.93% 11 

 Total 100% 29 



 

147 

Q13 - I feel I have received adequate training on how to navigate the 

dynamics of co-taught classes. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
I feel I have received adequate 

training on how to navigate the 

dynamics of co-taught classes. 
1.00 5.00 2.90 1.16 1.33 29 

 

 

 

# Answer % Count 

1 Strongly disagree 17.24% 5 

2 Disagree 17.24% 5 

3 Neither agree nor disagree 27.59% 8 

4 Agree 34.48% 10 

5 Strongly agree 3.45% 1 

 Total 100% 29 
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Q14 - I have been given explicit expectations of my role in my co-taught 

classes. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
I have been given explicit 

expectations of my role in my 

co-taught classes. 
1.00 5.00 2.31 1.18 1.39 29 

 

 

 

# Answer % Count 

1 Strongly disagree 31.03% 9 

2 Disagree 27.59% 8 

3 Neither agree nor disagree 27.59% 8 

4 Agree 6.90% 2 

5 Strongly agree 6.90% 2 

 Total 100% 29 
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Q15 - I have been given explicit expectations of my collaborator's role in my 

co-taught. classes 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
I have been given explicit 

expectations of my collaborator's 

role in my co-taught. classes 
1.00 5.00 2.14 1.22 1.50 29 

 

 

 

# Answer % Count 

1 Strongly disagree 41.38% 12 

2 Disagree 24.14% 7 

3 Neither agree nor disagree 20.69% 6 

4 Agree 6.90% 2 

5 Strongly agree 6.90% 2 

 Total 100% 29 
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Q16 - I am satisfied with my role in co-taught classes. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
I am satisfied with my role in 

co-taught classes. 
1.00 5.00 3.52 1.04 1.08 29 

 

 

 

# Answer % Count 

1 Strongly disagree 3.45% 1 

2 Disagree 13.79% 4 

3 Neither agree nor disagree 27.59% 8 

4 Agree 37.93% 11 

5 Strongly agree 17.24% 5 

 Total 100% 29 
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Q17 - I am satisfied with my collaborator's role in co-taught classes. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
I am satisfied with my 

collaborator's role in co-taught 

classes. 
1.00 5.00 3.21 1.06 1.13 29 

 

 

 

# Answer % Count 

1 Strongly disagree 6.90% 2 

2 Disagree 20.69% 6 

3 Neither agree nor disagree 24.14% 7 

4 Agree 41.38% 12 

5 Strongly agree 6.90% 2 

 Total 100% 29 
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Q18 - If I could, I would prefer to pick my co-teaching partner(s) instead of 

them being assigned. 

 

 

# Field Minimum Maximum Mean 
Std 

Deviation 
Variance Count 

1 
If I could, I would prefer to pick 

my co-teaching partner(s) 

instead of them being assigned. 
2.00 5.00 4.17 0.91 0.83 29 

 

 

 

# Answer % Count 

1 Strongly disagree 0.00% 0 

2 Disagree 3.45% 1 

3 Neither agree nor disagree 24.14% 7 

4 Agree 24.14% 7 

5 Strongly agree 48.28% 14 

 Total 100% 29 
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Q19 - What factors do you consider when describing your relationship with 

your co-teacher? How would you describe your relationship with your co-

teaching partner(s) (include multiple accounts if a difference exists between 

your assigned co-teachers)? 

 

What factors do you consider when describing your relationship with your co-teacher? How would you 

describe your relationship with your co-teaching partner(s) (include multiple accounts if a difference 

exists between your assigned co-teachers)? 

Co-teacher is not experienced in content, therefore not helpful in instruction. Co-teacher is great in 

helping with kids, motivting and discipline. 

In 2 of my classes, they assist me in instruction if I am unsure about something, and then they do help 

individual students with me when they are working on individual work.  I have another class with a co-

teacher however where they occasionally call students over to my desk to work with them, but often 

they don't help. 

I love my co-teacher. 

I consider the classroom environment they had created/ their relationships with students. I like to be 

part of a team and have communication. I like a teacher that appreciates my skills set and can use it for 

the benefit of the students. I like to be treated with respect. I also like to be told what is needed of me or 

what I can assist with. I do not want to step on toes/ boundaries.   I like that my co-teachers are not the 

same and teach/ reach students differently. I can see what strategies work and what the students really 

need. One of my co-teachers explained assignments and modeled how to do the assignment and 

completed an example. They then expected the students to work on their own. This teacher had many 

students with incomplete and missing assignments. The other teacher that taught the same subject and 

grade modeled the assignments and paced the students through each assignment and worked together 

for all of it/ most of it. This teacher had many more students find successand turn in assignments. It 

took more time and effort during class, but it was worth it.   The other teacher took that suggestion well 

and started doing more guided practice. Great team to work with! 

I consider whether my co-teacher has knowledge of the content. My relationship with my co-teachers is 

more of a dictatorship. I give them directions and they go with it. 

I really like to work with individuals who are outgoing and liked by the students. Not only do I feel that 

building relationships with each other is important, I feel that my co-educator should also be able to 

form those relationships. My relationship with my 1st - 3rd period co-educator has started off well. 

This teacher did not start until the 2nd quarter, so it was a little difficult to transition the class over to 

her and let go of control. However, she is completely ok with me taking control. My co-teaching 

relationship with my 5th-period teacher goes really well. This is my 3rd year working with this teacher 

so we sort of has things working like a well-oiled machine. Things do get a little messed up when I am 

not able to be in the room with him. My last co-teaching relationship has had a difficult start. This is 

my 2nd year working with this teacher. I have had to get into discussions with him about making sure 

that accommodations are being utilized and IEP's are being implemented. However, things have 

improved and I feel like I have the ability to interject when needed. 

We both know and understand the lesson plan for the day, and we have a general understanding of 

what topics will be covered in the near future.  We  share a general understanding of what I can do to 

aid the lesson.  This kind of communication is important.  My co-teacher and I have a good working 

relationship. 
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This relationship changes with each co-teacher.  Clarification for all involved would be tremendously 

helpful.  Has never occurred. 

I prefer my co-teachers to have the same outlook on discipline and study as me 

The best co-teacher is the teacher willing to be a true teaching and collaboration partner. If a co-teacher 

is willing and eager to collaborate and work together on planning instruction, this allows for more open 

communication and problem solving. I have had co-teachers who have had dramatically different 

teaching styles from my own and have sent mixed-messages to the students. It is absolutely essential 

that co-teachers understand what is expected by their partner and make efforts to work together to do 

what is best for the students. I have had past co-teachers who have had irregular attendance and have 

not communicated their absence. There have been other assigned co-teachers who were unwilling to 

move around the room or take their own initiative to interact with students. This lends itself to 

imbalance and resentment. 

I love working with my co-workers and feel we make a wonderful team to help support our students!  It 

is a very solid relationship, and we feel comfortable sharing ideas and suggestions. 

willingness to weigh in on activities/content, being there, not waiting to be told to help, not being on 

the computer as much 

I have been working with the same co-teachers for a few years. We have developed a relationship that 

works well now. We both understand each others strengths and weaknesses. There needs to be open 

communication to make a co-teaching experience beneficial for both parties involved and the students. 

My co-teacher and I are quite compatible. He has a history background, which has really assisted in 

teaching literary context. We collaborate well, but we rarely have time to do so. We're like a good 

band; we play off each other well, know each other's strengths. When students try to use us against 

each other, we come together and let the student know it isn't going to work. 

I consider our teaching philosophies and strategies. I would describe our relationship as strained. 

I appreciate when my co-teacher takes initiative to work with students, both academically and 

behaviorally. I appreciate when the co-teacher is actively involved in the lesson or working with a 

student. 

Most of the co-teachers that have been assigned to me don't know my subject matter so they are of little 

help.  I do not want to have to teach them in addition to my students.  I am concerned that inaccurate 

information/content could/ would be given to students.  I have had two co-teachers who had some 

background in my subject matter and they proved to be of a great help to me and my students.  The 

other issue is that sometimes Co-teachers are called to cover classes because we are sometimes short of 

substitute teachers. There is no good answer of how to deal with this issue. 

I consider their level of dedication, our personalities, what do we expect out of the kids, are we willing 

to listen to each other, do they want to incorporate games and hands-on experiences vs all book-work, 

etc.  My relationships with my co-teachers are fine, although I tend to have better relationships and 

gravitate more towards teachers who prefer hands-on discovery learning instead of book-learning like 

myself. 

On the extremely rare occasions I've had a co-teacher, I would say it was a good relationship 

I beive I have always had a very good working relationship with co-teachers (you would have to ask 

their opinion).  And as stated earlier, I am comfortable with whatever.  How the class is structured is 

100% their comfort level. 

We work well together and I think it works well for the students 

I value their content knowledge and their rapport with students. My rapport with my co-teacher is 

professional, but I am very unsatisfied with their level of participation. The individual often texts on 

their phone, escalates situations with student behavior, and is often not in my room. 
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Mostly good, some not so good (when they expect me to singlehandedly run the class while they kick 

back). 

I hope that my co-teacher knows that I value their contributions and input into how we run the lesson.  

Each of us brings different strengths to benefit our students.  Articulation strengths and weaknesses 

upfront is really important.  In addition, open communication creates the opportunity for both of us to 

grow as professionals. 

understanding and flexibility are the key ingredients to success. Remembering why and who your are 

teaching to most greatly have a positive and supportive influence on all stakeholders. 

I consider my co-teacher's content knowledge, ability to build relationships and work with students, and 

their ability to 'jump in' without needing constant direction. I have one co-teacher who is great at all of 

the above-- a true partner in the teaching experience. I have another co-teacher who does nothing in 

class unless explicitly asked to. I feel the former relationship is a strong working relationships while the 

latter is strained and unproductive. 

We work well together when it comes to planning lessons, helping students, and teaching. We always 

support each other and are available to support the other teacher if they need it. 

Personality  of the co-teacher. I think it helps to dictate what type of teaching will happen. Some co-

teachers want to be more involved some want to be in more of a support role. Understanding their 

personality help with this. 
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Q20 - What (if anything) could lead to greater satisfaction in your co-teaching 

assignment? 

 

What (if anything) could lead to greater satisfaction in your co-teaching assignment? 

Knowledge of content. 

PL about Co-teaching strategies. Better expectation for co-teacher put in place. 

I wish my coteacher would take a more active role in giving instruction. 

The co-teacher that comes into the new environment/ room sometimes want to lead. I know I miss 

being the lead teacher sometimes. I also want to know how I can help more, what I can do to assist 

better, and things the teacher likes that I do. That way I can be a better asset to them and more effective 

for the students. 

I would love to have time to plan more with my co-teachers. That is what it really boils down to. If 

there was time to plan with my co-teacher, we could come up with groups and different activities that 

different groups can do. Since I only have each of my co-teachers for a single period it is hard to plan 

something separate for their classes with me versus all the rest of the classes I teach on my own. 

Provide professional learning on co-teaching strategies Provide examples of co-teaching strategies 

Provide similar planning time between co-teachers Keep special educators within the same content area 

to gain content area knowledge  If possible provide Special Educators the access to materials over the 

content ahead of the class time for better understanding. 

My current co-teaching relationship is very good.  I would not want to make any significant changes. 

Having a say who that co-teacher is.  Having meetings with administration to clarify and define roles 

and expectations. 

If I could pick my co-teacher every year 

I think it is important to have communication and clear expectations of the co-teaching relationship. A 

co-teacher has more direct responsibilities than a classroom assistant, and it is essential that they take 

initiative. The relationship needs to feel as balanced as possible. It's difficult as a general education 

teacher to have a co-teacher who is inactive, but it is also frustrating to be the co-teacher to a general 

education teacher who is not willing to share responsibilities. 

Learning more specific co-teaching strategies 

They are stretched too thin.  They are usually trying to multi-task, as a result.  Some were very 

unwilling to do anything but sit on their computer.  When asked to weigh in, did so minimally or not at 

all.  SO...clearer expectations of their role and mine would help AND ensuring them they have realistic 

time to do the requirements of their jobs.  I love seeing many interact will ALL kids--not just sped.  

That is a huge plus to integrated classes. 

Not worrying about being pulled from class to cover another class. It makes it difficult to plan 

I wish we had collaboration time. We were able to do so last year, and that worked very well. This 

year, I just do all the planning. I share it with him through emails, etc., to ensure he agrees or to see if 

he has different or extending ideas, but I miss the conversations and the creative collaboration. 

It would be helpful if co-teachers filled out surveys about their teaching philosophies, preferred content 

areas, etc. This could help match content and SPED teachers who would work well alongside each 

other. I also believe it would be helpful if there were professional learning opportunities throughout the 
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year to help guide these strategies. As a content area teacher it would be helpful because I never want 

to feel like I'm directing another adult, especially one with much more experience teaching than me, but 

I also want to feel comfortable trying these types of teaching models. 

I would love for the co-teacher to be able to help document progress monitoring for SPED students. I 

would love to try some station teaching, but there is not enough time to plan with the co-teachers when 

we have different ones each period. 

Co-teachers who have a background in my subject matter.  Otherwise, I have trouble giving up 

teaching responsibilities to them. 

Honestly, I would get more satisfaction if there was less we had to do as SPED teachers.  I love co-

teaching.  I also know what it's supposed to look like.  For 2 years I have tried very hard to make co-

teaching what I knew it was supposed to look like, but in order to not burn out, I have to make my 

BSD's and my IEP's my top priority, which means my co-taught classes get the short end of the stick.  

It's horrible because I want to do planning with my co-teachers; I want to lead lessons.  I want to 

TEACH.  But I'm stuck under the mountain of other things that SPED teachers are required to do, and I 

don't engage like I want to.  I can't do it all, and it burns me to say it. 

Having one. 

I  have always had positive experiences.  I have always had  co-teachers who wanted to help students.  

They have always participated in helping all students.  We never made it exclusively where they helped 

only their IEP students and i helped the rest.  We always answered questions of any student. 

I can't think of anything 

I feel the co-teacher should volunteer themselves in planning, ask what they can do, not refuse to 

differentiate instruction, and apply themselves to help students. 

Consider personalities and how they mesh before assigning co-teachers. I know this is not always 

possible, but a better attempt would be appreciated. 

I wish that I had more devoted time to collaborate with my coteacher.  Most of our discussions happen 

in the hallway or at lunch. 

I have been very pleased with the co-teachers I have worked with in my long and varied career. I guess 

I am extremely lucky(blessed). 

The ability to choose my co-teacher for each period would improve my satisfaction. Having someone 

with content knowledge is key as well as someone I get along with personally and professionally -- that 

contributes positively to the environment rather than negatively impacting it. Building relationships 

with students is a top priority for me and a co-teacher can either contribute to that process or 

significantly hinder it. 

Being able to choose my co-teacher 
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Q21 - In my experience, challenges that hinder the successful implementation 

of co-teaching include (if any): 

 

 

# Answer % Count 

1 lack of access to adequate resources/training 12.38% 13 

2 lack of knowledge of strategies of co-teaching 8.57% 9 

3 lack of common planning time 20.00% 21 
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4 lack of content knowledge 16.19% 17 

5 dissatisfaction with roles in the classroom 9.52% 10 

6 lack of administrative support 3.81% 4 

7 perspectives and attitudes of your collaborator 15.24% 16 

8 lack of understanding of the purpose of co-taught classes 10.48% 11 

9 none 1.90% 2 

10 other: 1.90% 2 

 Total 100% 105 
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Q23 - How do the challenges previously identified (if any) negatively impact 

your co-teaching assignments? Do you have any suggestions to address these 

challenges? 

 

How do the challenges previously identified (if any) negatively impact your co-teaching assignments? 

Do you have any suggestions to address these challenges? 

Lack of knowledge of content limits the ability of a co-teacher to help students with understanding. 

Sometimes the co-teacher is more often just another person to write passes rather than a teacher. The 

kids quickly learn to ask the co-teacher for a pass, especially if they know I might not write them one. 

We have soooooo many meetings throughout the week, it is hard to carve out time to meet with the 

specific co-teacher(s) thoughout the week and plan. This leads to many of the other problems. 

I do not have any suggestions to address these challenges. These are the challenges that I have faced 

any time I have had a co-teacher. 

When you lack content knowledge as a Special Educator it makes it extremely difficult to assist 

students with learning the material. We spend time learning the material ourselves and have less time to 

determine a way to reteach the student the material in a way they can understand. When you do not 

have a common planning time with your co-educator it limits the ability to have a fully functional and 

successful integrative class. I think when General educators have a lack the co-teaching strategies, 

everyone working in their integrated classrooms is seen as more of an assistant without any specific 

roles. Without having specific roles both teachers in the integrated setting can feel dissatisfied and have 

poor attitudes. 

I think it's important for the co-teachers have discussions on a regular basis about the upcoming 

lessons.  In a past co-teaching assignment, the Gen Ed Teacher did not want to discuss the lessons 

ahead of time.  This can make co-teaching difficult.  Even if one understands the material, it's hard to 

support a lesson when you don't know how it will be presented.  Different people have different ways 

of explaining things, and you might get in each other's way.  I think it's very helpful to have a general 

idea of the topics to be discussed, the general format of the lesson, and also have an idea of the general 

direction of lessons that build upon the current lesson.  This kind of communication is also valuable in 

designing lessons for the BSD classes that support the Gen Ed classes. 

Some co-teachers do nothing.  Some are more of a hinderance than a help.  Clarification from the 

administrators on roles and expectations would go a long way to clear up the relationship and lead to a 

more effective team in the classroom. 

I believe many times it is just a personality issue that leads to a co-teacher situation not working 

Common planning time would be very helpful. Clear roles in the classroom would also be helpful. It 

would be helpful if the roles were established and reinforced on a yearly basis -- this reinforcement 

needs to come from administration, and there needs to be some kind of accountability system that is in 

place. It is not enough to just expect teachers and co-teachers to be professionals -- it would be nice to 

have some way to address negative aspects of co-teaching. It could possibly be contentious, though, but 

avoiding conflict entirely allows bad habits and unhelpful co-teachers to continue behavior that might 

make general education teachers feel unsupported. 

n/a 

My previous answers address that.  I will add that sped kids fall into the cracks.  They often will not 

SEEK OUT help, so it needs to go to them--and not all co-teachers will do that. 
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The new PL schedule that we have this year has helped with the common planning time issue. I 

struggle with the lack on content knowledge currently, since I am teaching a new BSD this year for a 

class I have never done before. It takes a lot of effort on my end to pre-plan with my co-teacher so I 

know what I am doing and can be helpful. 

I feel like I'm flying by the seat of my pants or flying a plane with no idea what all the instruments are 

telling me. I'm not sure what the co-teacher partnership is supposed to be, so every time I get someone 

new, the stress that comes from figuring out our roles is significant. It would be nice if we knew before 

the year began who our co-teacher is so that we could meet, explain our expectations for the co-teacher 

relationship, and plan from the beginning.  When I've had a co-teacher who didn't know the content or 

didn't want to be a co-teacher whether it was in my content area, in my class, or for some other reason, 

it was just having another body in the room. The co-teacher worked on their own stuff while I taught 

the class as if they were not there. Again, I think having time before the year begins to figure out our 

roles and collaborate would be nice. 

My biggest struggle comes from the perspectives and attitudes of my collaborating teacher. I don't feel 

comfortable for me to suggest other teaching strategies because in previous conversations my co-

teacher has made it very clear that it's her way or no way. I feel that approaching my co-teacher would 

lead to hurt feelings or disagreements about how the class is running. 

We have not had any training on efficient ways to monitor and document SPED student progress. I 

think it would be helpful to have the same co-teacher as much as possible. It is difficult to get into a 

rhythm when the person is constantly changing with different ideas of what the job is. I would like to 

know what the school expects in a co-taught classroom and if the co-teacher understands the roles. 

I wish we either: didn't have such high/extraneous expectations; the job was split in two so that 1 

teacher does paperwork and 1 teacher does co-teaching. 

Again, the only issue that has ever surfaces is the comfort level of the co-teacher with the content.  But, 

I give examples on the board every day.  This helps them recall (never learn) from their days as a 

student.  So they are usually comfortable answering questions asked by any student in the room 

My students only ask me questions, and then I am the only one to answer. This leaves me fatigued for 

those periods. I think there should be a special education department meeting that specifically aligns 

co-teachers with the standards in the rooms they teach. It is only fair that the co-teachers are versed on 

the standards, as so they know which best practices to use like competencies in reading mean that, at 

some point, the students should be analyzing what they read. 

I am in a class, currently, that I have zero content knowledge on. It is frusterating because I do not feel 

helpful in the classroom when students are asking me for help. It seems counterproductive. 

I think that having teachers complete some type of profile oriented assessment that could be shared 

with a co-teacher would be valuable.  Including items like strengths and weaknesses, classroom 

management style, etc.    Co-teachers should have time in the summer, prior to the school is year, to 

establish classroom procedures, look at their profile, establish their role for the year, etc. 

Tension and stress and contagious and the students pick up on that quickly, thus preventing most 

everyone from accomplishing the goals necessary to be successful in any endeavor. 

Having someone in the room who doesn't have solid content knowledge is tough, because I cannot rely 

on them to contribute to planning or class discussions, which is a major part of teaching my specific 

subject. I think that the expectation also needs to be made clear to some co-teachers that they are 

*licensed teachers* in the building and expected to work with students and participate in a classroom in 

the same way that a general education teacher does. Not that they need to come in and take over, but 

they are not a teaching assistant or a university student observer-- they are an active participant in the 

learning environment and an equal second adult in the room. 

It’s hard to plan and make sure the co-teacher understand the material if they don’t have the same 

subject knowledge or we have time to discuss the lesson ahead of time. 
  



 

162 

Q24 - Is there any information you wish to add that was not covered above? 

 

Is there any information you wish to add that was not covered above? 

n/a 

Another challenge that I have experienced and seen others experience is being placed within classes of 

a variety of content knowledge. This has its challenges because if you do not already have that content-

specific background you have multiple contents that you need to become and "expert" in to effectively 

teach students with disabilities. Another issue may be that you are in all of the same content, but with 

multiple different teachers. You are never really on the same page in each of the classes although you 

should be. 

N/A 

No. 

I thoroughly believe that co-taught general ed/inclusion classes are NOT the best fit for ALL special 

education students. Some students would benefit from small group classes (in the mode of a BSD class 

except subject-area specific) so that teachers could pace instruction differently and modify assignments 

as a class. Special education services should be a continuum with inclusion classes being the second-

most least restrictive environment (second only to general education classes with no co-teacher). Some 

students struggle to be successful in a class full of 20+ students and it does not necessarily matter how 

many adults are present. Currently, the district does not provide this as an option and would struggle to 

fill positions if this was the case, but it could be a more beneficial model for students. 

I am so proud of your hard work in doing this and making a difference! 

Here's to your new degree! 

Not that I know of. 

No. 

Gen Ed teachers aren't aware of everything we have to do, what co-teaching is supposed to look like, 

how to monitor data for SPED students, any of it.  There needs to be more training for Gen Ed teachers 

on SPED information. 

It is important that all students view the two teachers as that - teachers.  They need to be comfortable 

asking questions to either of us.  The gen ed students can't see me as their teacher and the IEP students 

see the co-teacher as their teacher.  Both teachers need to be comfortable in helping anyone in the 

room.  And the students need to understand that they can ask either teacher for assistance 

Please come see me. 

n/a 

I believe that co-teaching is like any relationship that requires each party to be vulnerable for the 

greater good.  When we view what we do from a higher common purpose, our individual situations 

take a backseat. 

Good questionnaire, I fondly remember doing my research. 

Co-teaching can be an incredible method to support all students in a classroom, not just those receiving 

special education services. It provides students with different perspectives, different teaching and 
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learning styles, and it allows them to (ideally) see a positive professional working relationship between 

two adults. I think this is part of why choosing who you co-teach with is a vital aspect of having a 

positive experience (for teachers AND students). 
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