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ABSTRACT

A majority of special education students—64% —spend 80% or more of their time in
regular education classes. The primary method of delivering special education services is by
creating co-taught classes. Despite its popularity, literature suggests that most co-teaching
relationships never meet their full potential due to a number of factors. The purpose of this study
was to explore the nature of co-teaching in one high school. This included an exploration into
teachers’ employed strategies, their perceptions, and the challenges related to their co-taught
classes. Twenty-nine teachers from an urban, public high school, in a city in the Midwest
participated in the one-time anonymous survey. Results from this study suggest that most teachers
rely on “One Teach, One Drift” (also known as “One Teach, One Assist” and “One Teach, One
Support™) as their primary mode of implementing co-teaching in their classes. Additionally, the
results from this study suggest that most teachers believe that co-teaching is an effective way to
provide special education services to students with special education needs. However, 59% of
teachers reported that they have not received expectations of their role and their collaborators role
(65%) in co-taught classes. Participants cited lack of common planning time as the most prominent
challenge that hinders successful co-teaching (70%), and lack of content knowledge (56%).
Additionally, perspectives and attitudes of collaborators and lack of access to adequate

resources/training presented a challenge.
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CHAPTER 1: INTRODUCTION

Statement of the Problem

Inclusive education refers to the idea that ALL students, with or without disabilities, should
learn in age-appropriate general education classes with high quality instruction, interventions and
supports so that all students can be successful with grade level, core curriculum. A majority of
special education students—63.4 percent--spend 80 percent or more of their time in regular
education classes according to 2017 data from the National Center for Education Statistics. Co-
teaching can be defined as “two or more educators contractually sharing instructional
responsibility for a single group of students, in a single classroom, for a specific content area, with
joint accountability and varying degrees of participation” (Simpson et al., 2014, p. 100-101). This
collaborative model is one of the most common support strategies used to address the learning
difficulties and take advantage of the opportunities for learners with special needs in the general
education classroom (Nierengarten, 2013).

Co-teaching may be a popular method of providing services to students with disabilities,
however it does not always come naturally and there are many barriers that prevent successful
collaborative co-teaching partnerships at the secondary level (Chitiyo, 2017; Ploessl, 2010; Pratt,
2013; Samuels, 2015) including: teachers’ perceptions, lack of planning time, lack of content
knowledge, and dissatisfaction with roles in the classroom (Chitiyo, 2017; Nierengarten, 2013;
Samuels, 2015; Simpson et al., 2014; Solis et al., 2012;). If these barriers go unaddressed, they
could negatively impact the quality of services received and opportunities for success experienced
by students with disabilities (Brawand & King-Sears, 2017; Krammer et al., 2018).

Significance of the Project

To understand the nature of co-teaching in a specific environment, there needs to be an
exploration of the experiences, perceptions, relationships, and strategies used in that specific
environment. An exploration of the traits listed above will provide a greater understanding of co-
teaching in one high school in comparison to previous research findings. This exploration might
increase the outcomes for the teachers who are responsible for teaching 18% of one high school’s

students who receive special education support across 85 co-taught sections of content area classes
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(Indiana Department of Education, 2021). For most students, the LRE is the general education
classroom with special education support. This leads to a number of integrated, co-taught classes.
The presence of integrated classes does not mean that successful inclusion is occurring. The quality
of the services being provided is more important than the setting in which it occurs; co-teachers
must work together for students to have the best chances at success (Obiakor et al., 2012).

The conclusions of this study aim to contribute to the current research exploring teacher’s
perceptions and challenges of co-teaching at the secondary level (Chitiyo, 2017; Brawand & King-
Sears, 2017) and the challenges faced by co-teaching pairs (Chitiyo, 2017; Solis et al., 2012).
Moreover, the findings might increase administrative understanding of challenges faced by the
teachers who engage in co-teaching assignments at the secondary level. This in turn might inspire
professional learning or restructuring of schedules to address the present challenges faced by
teachers.

Purpose of the Study

The purpose of this study was to explore the nature of co-teaching in one high school’s co-
taught classrooms. This included an exploration into teachers’ employed strategies, their
perceptions, and the challenges related to their co-taught classes. The study aimed to identify the
strategies used in integrated co-taught classes. Moreover, this study looked to determine what, if
any, perceptions influence co-teaching. Finally, this study aimed to identify and explore the
challenges of co-teaching in integrated classes. Information from the study was analyzed to create
a handbook that will assist administration and teachers with building habits that will lead to
successful co-teaching experiences for teachers and students alike. This study also aimed to
provide high school teachers with materials that might enhance their future co-teaching

experiences.

Research Approach

Survey research involves the collection, analysis, and interpretation of data that describes
the attitudes, opinions, behaviors, or characteristics of a population. In survey research, researchers
gather data using questionnaires and analyze data to describe trends. Cross-sectional survey design

allows the researcher to gain insights into a particular phenomenon of interest at one point in time
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(Creswell, 2008). This method of research provided the best exploration of the research questions
listed below. General education teachers and special education teachers from one high school were
included as participants in this study. To assess the strategies employed, perceptions and
challenges related to co-teaching, general education and special education teachers were given a
one-time, anonymous survey. Some of the questions used a Likert rating scale. These questions
produced quantitative data that allowed for quantitative analysis. The survey also included some
opened ended questions where participants were asked to give a short answer response, providing
the researcher with narrative, qualitative data.

Definition of Terms

Co-assessing: when two teachers work together to develop assessments that monitor progress of
all students, and then reflect on that data for future practice (Brendle et. al, 2017)

Co-instructing: when two teachers work together to implement the delivery model for co-teaching
(Brendle et. al, 2017)

Co-teaching: “two or more educators contractually sharing instructional responsibility for a single
group of students, in a single classroom, for a specific content area, with joint

accountability and varying degrees of participation” (Simpson et al., 2014, p. 100-101)

Co-planning: when two teachers create lesson plans together and determine the appropriate

support needed for special education students (Brendle et. al, 2107)

Free and Appropriate Public Education (FAPE): Requires schools to provide special education
to meet the unique needs of a child, provide related services to help the child benefit from
that special education, provide accommodations and modifications that helps the child
learn and participate in the general education curriculum, create an Individualized
Education Program (IEP), and requires that the school teach the child in the least restrictive
environment to the maximum extent possible (LRE). These services must be provided to
the student for free. (About IDEA, 2020).
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Individuals with Disabilities Education Act (IDEA): The law that makes available a free
appropriate public education to eligible children with disabilities throughout the nation and

ensures special education and related services to those children (About IDEA, 2020)

Inclusion: The act of providing education to all children in the same classroom, offering learning

opportunities to previously marginalized groups (Ford, 2013)

Least Restrictive Environment (LRE): the requirement in federal law that students with
disabilities receive their education, to the maximum extent appropriate, with nondisabled
peers and that special education students are not removed from regular classes unless,
even with supplemental aids and services, education in regular classes cannot be achieved
satisfactorily. (About IDEA, 2020).
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CHAPTER 2: LITERATURE REVIEW

Introduction

Research has found that co-teaching has the potential to be beneficial for students and
teachers alike, but there are challenges that affect its implementation. When co-teaching does not
reach its maximum potential in the general education classroom, students with special education
needs are receiving sub-par special education services. A review of literature was conducted, with
most publications originating from the years 2010-2021, by searching key terms such as: co-
teaching, co-teaching strategies, co-teaching best practices, co-teaching and student success, co-
teaching benefits, co-teaching challenges, co-teaching and effective implementation, and co-
teaching and roles. The Purdue University Fort Wayne (PFW) Academic Search Complete
provided articles related to the topic, from a range of data bases. The articles provided the
foundation of this study. The literature review is divided into two sections, first discussing the
strategies of co-teaching, then addressing the teacher perceptions/challenges of co-teaching. The
purpose of this review is to identify themes that emerge throughout the literature, which ultimately
provided the basis for the subsequent special project.

Today’s classrooms are more diverse than they have ever been before. Since the
implementation of the Individuals with Disabilities Education Act (IDEA) (2004), diverse learners
have continuously been sharing learning environments. This is a federal mandate “that makes
available a free and appropriate public education (FAPE) to eligible children with disabilities
throughout the nation and ensures special education and related services to those children” (About
IDEA, 2020). This legislation oversees how states and public agencies provide “special education
and related services to more than 7.5 million eligible infants, toddlers, children, and youth with
disabilities” (About IDEA, 2020). It also requires that students be educated in the least restrictive
environment (LRE). Because of this, schools are required to provide children with disabilities an
education with children who are nondisabled to the maximum extent appropriate. Most of the time,
this is the general education classroom as “a majority of special education students—64.8 percent
of those ages 6-21—spend 80 percent or more of their time in regular education classes” (Riser-

Kositsky, 2019). The most common method of providing special education services in the general
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education environment is co-teaching between a general education teacher and a special education
teacher (Nierengarten, 2013).

Co-teaching can be defined as “two or more professionals delivering substantive
instruction to a diverse or blended group of students in a single space” (Prizeman, 2015, p. 45).
This definition requires four things for an instructional practice to constitute co-teaching. First,
almost all instruction should take place in one classroom, usually the general education setting.
Second, there should be a heterogenous group of students, including students with and without
special education needs. Additionally, there must be two or more professionals, including a general
education teacher and special education teacher. Finally, both professionals must be actively
involved in the instruction of all students. This promotes equal responsibility between teachers and
inspires co-planning, co-instructing, and co-assessing (Cook & Friend, 1995, as cited in Prizeman,
2015).

Benefits of Co-teaching

There are many potential benefits for students who participate in a co-taught, inclusive
classes. Krammer et al. (2018) reports that student needs are better met when they have access to
more than one teacher in the room. Strogilos and Avramidis (2016) conducted structured
observations of twenty-two students to identify patterns in the grouping, engagement, interactions
with teachers and peers, and the nature of interactions of students with special education needs.
They reported that students with special education needs were found to be on task and actively
participating more frequently in co-taught classes compared to non-co-taught classes.

Additionally, students with special education needs experienced more teacher interaction
in co-taught classes than in non-co-taught classes. Another potential benefit of co-taught classes
highlighted in this study is that students with disabilities received individual teaching and
individual directions more frequently in co-taught classes than in non-co-taught classes (Strogilos
& Avramidis, 2016). This study concludes that the extra help provided by a special education
teacher in a co-taught class increases the attention of students with special education needs,
ultimately providing better opportunities to have equitable access to the general education
curriculum. (Strogilos & Avramidis, 2016). This is echoed in Strogilos and King-Sears (2019)
study where students reported that they enjoyed having two teachers in the classroom because

there had more opportunities to ask for help, their teachers created a fun learning environment, and
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they believed that they were learning well. Prizeman (2015) also reported that students benefit
from the reduced pupil-teacher ratio present in co-taught classes. When co-teaching is done right
and done well, students with and without special education needs benefit.

Co-teaching likewise has the potential to be advantageous to the collaborating
professionals involved. According to the majority of 694 primary and secondary education
teachers who completed an online questionnaire about the sustainability, benefits, and challenges
of co-teaching, the major benefit of co-teaching is the opportunity to share your feelings and
teaching experiences with another teacher (Kokko et al., 2021). Additionally, Prizeman’s (2015)
research suggests that co-teaching can lead to increased confidence, establishment of relationships
with all of the students in a class, improved working relationships among collaborating partners,
and better overall understanding of students with special education needs. In a study that assessed
teacher’s beliefs about co-teaching, Malian and McRae (2010) found that participants mostly
agreed that co-teaching is an effective way of providing support to students and staff. This finding
is mirrored in Hurd and Weilbacher’s (2017) study where teachers reported the shared benefits of
co-teaching, including superior content preparation and more opportunities for students. Teachers
also reported that co-teaching can lead to greater classroom management procedures.

Strategies

Most current research concurs (Brendle et al, 2017; Kokko et al., 2021) there are six
strategies or approaches for co-teaching including: (1) One Teach, One Observe, (2) One Teach,
One Drift, (3) Station Teaching, (4) Parallel Teaching, (5) Alternative Teaching, and (6) Team
Teaching. Each of these approaches involves a general education teacher and a special education
teacher and requires them to collaborate with each other and share a classroom space to educate
all students, with or without disabilities. The strategy employed is typically up to the co-teaching
team and is influenced by a number of factors. However, there is no present research that
definitively places one co-teaching strategy as inherently better than the others (Chitiyo, 2017;
Murawski & Lochner, 2011; Brendle et. al, 2017). Each of these strategies, or approaches,
represent a way for collaborating co-teachers to deliver special education services to students with
disabilities in the general education setting. There are benefits, drawbacks, and difficulties that

accompany each of the six strategies of co-teaching.
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One Teach, One Observe

In the “One Teach, One Observe” approach, one co-teacher leads large group instruction.
This is typically the general education teacher because they are considered the content area
specialist. The other co-teacher, usually the special education teacher, merely observes the students
as their collaborative partner delivers all the direct instruction. In this case, the co-teacher who
assumes the “observe” role usually conducts observations to assess students’ progress on academic
and behavioral goals listed in their Individual Education Plans (IEP) (Brawand & King-Sears,
2017). By definition, this strategy of co-teaching should not be considered true co-teaching; there
is no co-instructing that occurs and the co-teacher who fulfills the observer role plays a minimal
in the students’ progress through the general education curriculum (Murawski & Lochner, 2011).
However, it is important to note that with the “One Teach, One Observe” strategy, students’
progress towards IEP goals are closely monitored by a qualified, special education professional,

without pulling them from the general education setting.

One Teach, One Drift

A second strategy, “One Teach, One Drift”, otherwise known as “One Teach, One Assist”
and “One Teach, One Support,” encompasses “one co-teacher who leads the lesson while the other
co-teacher circulates, or drifts, around the room answering individual questions, or providing one
on one assistance as needed” (Brawand & King-Sears, 2017, p. 217). Similar to the “One Teach,
One Observe” approach, the general education teacher is usually the co-teacher who is leading the
lesson while the special education teacher provides secondary support. Obiakor et al. (2012) and
Ford (2013) suggest that this strategy is beneficial for all students because it not only allows for
students with disabilities to access the general curriculum, but it also provides instructional support
for students with and without disabilities. “One Teach, One Drift” was frequently implemented in
elementary classrooms (Brendle et al, 2017). Faraclas (2018), Strogilos and King-Sears (2019),
and Strogilos and Tragoulia (2013) concluded that this strategy is the most frequent strategy used
at the secondary level as well. The prominence of this particular strategy might be extreme in
secondary schooling because the specialization and difficulty in specific content areas (Bennett &
Fisch, 2013). The frequent use of this strategy makes it the most common to appear in present

literature.
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In a study including 24 co-teaching dyads from four middle schools and three high schools
in the northeast region of the United States, Faraclas (2018) randomly assigned teacher pairs in
treatment and control groups. One group (treatment) received a professional development training
package on co-teaching, while the other group (control) did not receive any professional
development training. The purpose of this study was to explore the effects of professional
development training on the co-teaching performance, including co-planning, co-classroom
management, co-instruction, co-behavior management, and co-assessment. The researcher
developed and used the Performance Assessment for Co-Teachers (PACT) to assess each dyad’s
performance in the different areas of co-teaching. The PACT provided a framework for the
observer to note evidence of co-teaching practices, such as: types of special education services
delivered to students with disabilities, the amount of time each teacher took lead and support
instructional roles, and whether teachers shared responsibility for all students. Research suggests
that, before professional development was provided to the treatment group, most of the teaching
pairs primarily implemented the one teach, one support co-teaching method (Faraclas, 2018). This
is corroborated in Strogilos and Tragoulia’s (2013) research which found that roughly 90% of
participating teachers described a co-teaching classroom setting where the general education
teacher was the leader while the special education teacher acted as an assistant.

Despite the popularity of the “One Teach, One Drift” strategy of co-teaching, present
research suggests that this strategy is unfruitful and does not produce the best results (Bennett &
Fisch, 2013) and that it should only be used if collecting student data is the most desired outcome
(Ploessl et al., 2010). First, the eminence of this strategy might be due to convenience; when one
co-teacher is playing a secondary, assistive role, the emphasis on co-planning, instructing, and
assessing is minimized. That is, those essential factors of true co-teaching are not as challenging
and time consuming. Additionally, Brawand and King-Sears (2017) suggest that co-teaching pairs
who take full advantage of having two adults in the room diminish the amount of time where co-
teachers share unequal roles, such as one leading whole group instruction while the other observes
or assists. This strategy is not the most efficient use of the resources at hand. Strogilos and
Tragoulia (2013) report that this strategy should be used in the initial stages of co-teaching, when
co-teachers are first working toegther and getting to know one another, before moving on to more
productive strategies. Additionally, it is commonly reported that this particular strategy of co-

teaching promotes a lack of parity in co-teaching. When there is no parity between co-teachers,
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co-teaching, by definition, is not occurring (Faraclas, 2018). When special education teachers are
placed in unfamiliar content areas, especially in the secondary setting, they often feel vulnerable
and have a difficult time keeping up with the content knowledge since they are learning alongside
the students. This, by default, limits the role the special education co-teacher can accept in the
classroom and casts them as a teacher’s assistant instead of the qualified special education teacher

they are (Nierengarten, 2013; Tzivinikou, 2015).

Station Teaching

“Station Teaching” co-teaching is similar to using a Learning Centers where one group of
students works independently at a station, while two other groups of students are working with
each co-teacher (King-Sears, 2017, p. 217). This strategy involves a more interactive role for both
teachers compared to the first two strategies previously discussed. In this situation, the general
education teacher and the special education teacher are actively responsible for the education of
all students in the class. This requires the co-teaching team to co-plan, co-instruct, and co-assess
on a regular basis, all of which are essential for effective co-teaching. “Station Teaching” benefits
students because it allows for all students to work within small groups and receive small group
instruction (Obiakor et al, 2012; Ford, 2013). Co-teachers might also use this strategy when co-
teaching styles differ since the stations do not require them to jointly interact in front of the class
(Ploessl et al., 2010). A poential disadvantages to this strategy include the increase in noise and
activity levels (Tzivinikou, 2015). This might feel chaotic and uncomfortable for some teachers

who are used to having control over the entire class.

Parallel Teaching

Another co-teaching strategy, “Parallel Teaching” requires the special education teacher
and the general education teacher to concurrently deliver the same information to two different
groups, similar in size (Brawand & King-Sears, 2017). This approach includes the joint teaching
processes that are essential to the true definition of co-teaching. The general education teacher and
the special education teacher share equal responsibility for instructing the students in the classroom.
This is beneficial because all students receive targeted, small group instruction (Obiakor et al.,

2012). Teachers also benefit from engaging in parallel teaching because it provides the co-teaching
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pair with opportunities to grow developmentally and learn from their co-teaching partner’s areca of
expertise (Obiakor et al., 2012). For “Parallel Teaching” to work efficiently, co-teachers must
coordinate their efforts so that all students receive the same instruction and that grouping decisions
are based on preserving diversity within each group. Additionally, for “Parallel Teaching” to occur,
both co-teachers must possess adequate content knowledge (Plossel et al., 2010). In some instances,
though, the co-teachers bias might lead to homogenous groups, creating to two groups of students
with differing ability levels. In this case, the students with special education needs might receive
instruction primarily from the special education co-teacher, while the students without special
education needs might receive instruction from the general education teacher. Researchers caution
this as it has been noted that co-teachers should never create a situation where students are viewed
as “my kids” and “your kids” based on ability (Murawski & Lochner, 2011). This eliminates the

joint responsibility for all students in the class.

Alternative Teaching

A fifth co-teaching strategy is “Alternative Teaching.” When alternative teaching is taking
place, one co-teacher is instructing a large group while the other co-teacher provides instruction to
a smaller group (Brawand & King-Sears, 2017, p. 217). The content being presented can be the
same, or similar with variation in the level or materials used. Unlike “One Teach, One Observe”
and “One Teach, One Drift,” and similar to “Parallel Teaching,” each teacher is responsible for
providing some sort of instruction to students. Usually, this looks like the general education teacher
providing instruction to the large group, while the special education teacher pre-teaches or re-
teaches students who need additional support (Obiakor et al., 2013). The nature of this strategy
provides students with disabilities, as well as other students struggling with challenging material,
the opportunity to receive additional direct instruction to promote content comprehension. Like
parallel teaching, alternative teaching requires an abundance of collaboration, including co-
planning, co-assessing, and co-evaluating. As a result, it is a less popular, or less studied, strategy

than the strategies that can be easily implemented without these essential components.
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Team-Teaching

A final, and most interactive strategy of co-teaching is “Team-Teaching.” This strategy is
reserved for co-teachers who are extremely compatible because equality and cooperation are
essential for this strategy to occur (Ploessl et al., 2010). Team-teaching includes both co-teachers
collaboratively delivering instruction, with both in the lead role. Since each teacher takes lead,
there is equal sharing of instruction of all students; for example, one co-teacher delivers new
content while the other co-teacher supports the content delivery with clarifications and examples
during the lesson (Brawand & King-Sears, 2017). Collaborators who engage in team-teaching
might also debate, model, simulate, or role-play to deepen student understanding of content. This
is the most complex co-teaching strategy because its success is dependent upon the co-teacher’s
ability to mesh their teaching styles together (Tzivinikou, 2015). Both teachers are equally
responsible for teaching all the students at the same time, working together as a well-oiled machine.
To ensure this strategy flows smoothly, co-teachers need to establish routines to determine who
does what, in which way, and with what materials (Brawand & King-Sears, 2017). Due to the
complexity and the need for teachers to be completely interwoven, this approach is one that very
few co-teaching pairs ever grow to implement (Tzivinikou, 2015). Despite the unlikelihood of this
strategy to occur, co-teachers who are fortunate enough to implement it report that this is the most

gratifying type of co-teaching (Tzivinikou, 2015).

Teacher Perceptions of Co-teaching

The occurrence of co-taught classrooms is not an assurance that the anticipated benefits of
co-teaching will be manifested in the appearance of student outcomes. A teacher’s perception of
co-teaching can negatively or positively affect their co-teaching assignments. Teachers generally
perceive co-teaching as an effective way of providing support in integrated classes (Solis et al.,
2012; Chitiyo, 2017) However, despite positive perceptions of co-teaching, due to a number of
challenges, co-teaching teams do not always reach their maximum potential. Krammer et al. (2018)
states that shared responsibility for classroom actions is essential for co-teaching teams to deliver
high quality instruction. However, failure to do so can lead to a strain in co-teaching relationships
(Brawand & King-Sears, 2017; Brendle et al., 2017; Krammer et al., 2018; Solis et al., 2012;).
Oftentimes, special education teachers act as assistants to the general education teacher, creating
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an imbalance between two qualified professionals (Pratt, 2014). Additionally, “differences in
attitudes toward inclusion of students with disabilities and interpersonal differences in gender,
personalities, communication styles, and conflict styles can create tensions that teachers need to
address” (Pratt, 2014, p. 2). For example, Stefanidis et al. (2018) found that, of the 147 teacher
participants who completed the co-teacher questionnaire, younger co-teachers tend to perceive co-
teaching as more beneficial than older co-teachers. In Kokko et al.’s (2021) study, the participants
data suggested that female teachers perceived more benefits of co-teaching than their male
counterparts. Additionally, Kokko et al.’s (2021) found that a majority of teachers reported
positive views related to co-teaching, but that does not change the fact that implementation levels
were low.

This role of perceptions in implementing co-teaching requires an exploration into
individual and environmental factors that help or hinder the use of co-teaching as an effective

means of providing services to students with disabilities.

Teacher Support

Teachers’ support of co-teaching can help or hinder its implementation in classrooms.
Chitiyo (2017) surveyed seventy-seven teachers from the northeast United States. More than half
the participants perceived co-teaching as feasible within their schools. However, 21% of
participants reported that their colleagues do not support the use of co-teaching. For co-teaching
to be successful, collaborating pairs have to share instructional responsibilities and decision
making for the class. If there is a teacher within a pair that does not support the use of co-teaching,
then it will not be successfully implemented. This reluctance to co-teaching might be due to the
nature of teaching in general. Collaborating with colleagues on a larger scale is expected in schools,
but teachers are typically left to navigate their own room, doing their own thing. This includes the
process of planning, instructing, and evaluating class progress individually. Allowing another
teacher to come into your room and permitting them to play an integral part in the entire teaching
process might strike some resistant teachers as an invasion of their space (Chitiyo, 2017). This is
supported by Pratt (2014), who reported that some teachers find sharing classroom space and
responsibilities difficult because the owner of the room has their idea of classroom routines and

structures which might be different than the visiting teacher’s classroom routines and structures.
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Furthermore, Bennett and Fisch (2013) collected forty-three teacher candidate responses
about the nature of a co-teaching relationship they observed. One student’s analysis of the situation
observed placed the negative aspects of co-teaching on the special education teacher. This is
problematic because, as a general education teacher candidate, the student could already have a
negative perception of co-teaching before they are graduated and licensed to teach because a
teacher’s knowledge and perceptions are built through their life experiences (Kokko et al., 2021).
Another student responded to the initial post and noted that the co-teaching relationship may have
been affected by a number of factors and differing opinions. This is problematic because
competing opinions can negatively impact a co-teaching pair from successfully teaching lessons
together (Bennett & Fisch, 2013). The potential issues that rise from differing perspectives and
opinions in co-teaching pairs lead some researchers to argue that “co-teaching should be voluntary
and based on compatibility of teachers who display high levels of effort, flexibility, and
compromise” (Solis et al., 2012, p. 506).

Researchers suggest that attitudes are antecedents to behavior (Bennett & Fisch, 2013). It
is relatively easy to spot dynamic co-teaching duos and apathetic co-teaching duos, but a large
portion of teachers find themselves in the middle, unsure of how to share the classroom stage
(Murawski & Lochner, 2011). A teacher’s perception in their role of educating all students in a
co-taught class can have a direct impact in the way they interact with students. In the Strogilos and
Avramidis (2016) study, researchers found that general education teachers interact with students
with special education needs more when they are in non-co-taught classes. Consequently, it can
be assumed that these teachers do not feel they are responsible for teaching students with special
education needs in co-taught classes, but they are in non-co-taught classes. (Strogilos & Avramidis,
2016). This notion was confirmed in Strogilos and Tragoulia’s (2013) study where the education
of students with disabilities in co-taught classes was understood as “‘a problem’ which needs to
be ‘fixed’ by special education teachers alone” (p. 88). General education teachers should not
assume that the special education co-teacher is there to take lead in educating students with special
education needs. This inequality in accountability for all students leads the general education
teacher and the special education teacher to be on their own island, working with separate types of
kids. As a result, a strain can develop in the co-teaching relationship because a co-teacher’s
readiness to share the full classroom responsibilities, including planning and instructing, is key to

a positive relationship (Brendle et al., 2017).
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Knowledge and Training

Having sufficient knowledge on and training related to co-teaching has been reported to be
a precursor to the overall effectiveness of co-teaching assignments. Unfortunately, teachers are
regularly placed together in a classroom without adequate preparation to collaborate successfully
(Nierengarten, 2013). In Strogilos and Tragoulia’s (2013) study, eighteen co-taught teams
participated in interviews and observations to understand the implementation of co-teaching and
to elicit teachers’ experiences. In this investigation, researchers reported that all teachers, including
general education teachers and special education teachers, reported concerns with their knowledge
and ability to educate students with special education needs in co-taught classes (Strogilos &
Tragoulia, 2013). The discrepancy in knowledge, skill, and training affects the overall implantation
of co-teaching as “the lack of training in co-teaching did not offer the opportunity to co-teachers
to understand the process of co-teaching practice and thus to adopt the required perspectives in
sharing the class under a co-teaching relationship which could promote inclusion” (Strogilos &
Tragoulia, 2013, p. 88).

Moreover, Brendle et al. (2017) distributed rating scales, conducted interviews, and
completed observations of two co-teaching teams; they found all teachers involved saw co-
teaching as beneficial for students and teachers, and that the main reason for co-teaching is to
provide special education services in the general education classroom. Each co-teaching team
reported that they were comfortable with their role in the classroom, but they realized that they
lacked the knowledge of co-teaching models and best practices in implementing the models for
the appropriate lessons. The participants ultimately realized that they needed more thorough
information pertaining to co-teaching strategies that would improve the teaching in their co-taught
classes (Brendle et al., 2017). Similar to Brendle et. al’s (2017) research, Chitiyo (2017) uncovered
that 62% of the seventy-seven participants in his study reported that they lack the necessary skills
needed for the use of co-teaching. Kokko et al.’s (2021) study reported that one-fifth of the
participating teachers cited the lack of training on co-teaching as a challenge to successful
implementation. As noted by Nierengarten (2013), “teachers do not intuitively know how to co-
teach” and the lack of knowledge and training reported in these studies could lead to negative
perceptions of co-teaching and an overreliance on a co-teaching strategy that places the special

education teacher as more of an instructional assistant than a certified teacher.
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To further support the need for adequate knowledge and training, Faraclas (2018)
uncovered the potential benefits of professional development trainings on co-teaching
implementation. Twenty-four co-teaching dyads were randomly assigned to treatment and control
groups, and each group was given a pretest to get a baseline of their practices. Then, one group
(the treatment group) received six professional development trainings over an eight-week period.
The sessions focused on co-teaching overall, including planning, classroom management,
instruction, behavior management, and assessment. The other group (the control group) received
no professional development. Across the board, post-test scores certified that the professional
develop created for this study was successful because it improved the co-teaching routines of
general and special education teachers (Faraclas, 2018). Teachers in the treatment group
consistently reported higher scores in co-planning responsibility for students, classroom
management, and delivery of instruction, while teachers in the control group sparingly reported
increased scores in those areas. The elevation of post-test scores also insinuates that teachers in
the treatment group displayed a boost in parity between co-teachers. This is echoed by
Tzivinikou’s (2015) study in which 15 co-teaching teams initially reported a total lack of
collaboration between teachers. After receiving in-service training regarding collaboration
development and advancement, participants changed their attitudes and displayed readiness to
implement their new knowledge by developing cooperation procedures and collaboration skills
(Tzivinikou, 2015).

Role Equality

Parity can be defined as the state or condition of being equal and is another factor that can
influence the nature of teachers co-teaching experience. According to Faraclas (2018) high-quality
co-teaching relationships are created with parity, or equality, in the teaching process. This includes
equal input in roles, responsibilities, and instructional behaviors between co-teaching partners.
When parity is absent in a co-teaching partnership, one teacher is left to fill a subordinated “helper”
role. This inequality in roles is common when co-teaching pairs have received little training in co-
teaching (Faraclas, 2018). Pratt (2014) explored four effective co-teaching pairs experiences via
focus groups, interpersonal behavior questionnaires, observations, and individual interviews. She
found that the participating teams established parity by acknowledging how teachers could

complement each other in their different areas of expertise. In this study, the co-teachers saw each
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other as equal, despite the general education teacher’s expertise in subject matter and the co-
teacher’s expertise in modifying the curriculum to meet the needs of all learners. The co-teaching
pairs reported that they trusted each other’s decisions and that fostered an interdependent co-
teaching relationship. In the Strogilos and Avramidis (2016) study, researchers found that the
special education teachers in twenty-two co-taught classes assume a lesser role. The general
education teachers lead the classes while the special education teacher take responsibility for
problem behaviors. In this case, the teachers need to challenge the role they have accepted to move
towards a more shared partnership in educating students with special education needs (Strogilos
& Avramidis, 2016). Additionally, Strogilos and Tragoulia’s (2013) study showed that parity was
not present as the special education teachers’ subordinated role in co-taught classes was attributed
to lack of content knowledge. Thus, it can be concluded that effective co-teaching teams are teams
where parity is displayed. When parity is not established, “educators complain that they are treated
as “glorified assistants” who are unable to make any true impact on the general education

curriculum or pedagogy” (Murawski & Lochner, 2011, p. 175).

Challenges of Co-teaching

When co-teaching is strong, the students and teachers equally benefit from the shared
instruction, but when it is not, “you might as well keep pulling kids out of the classroom... because
they are not going to get what they need” (Samuels, 2015, p. 1). There is a wealth of research
related to the challenges associated with co-teaching (Chitiyo, 2017; Nierengarten, 2013; Samuels,
2015; Simpson et al., 2014; Solis et al., 2012). Themes such as lack of common planning time,
teacher’s perceptions, lack of adequate preparation to co-teach effectively, undefined roles, lack
of consistency in year to year scheduling/administrative support, lack of choice pertaining to
content area placement, lack of content knowledge, and inconsistency in the co-teacher’s physical
presence when a need arises for coverage of another class surfaces throughout present literature.
However, as Samuels (2015) noted, co-teaching does not look the same in every school or
classroom; it might not even look the same for every teacher. If co-teaching is the most common
method of providing special education services in the general education classroom, then there
needs to continue to be well-developed literature outlining the challenges to its successful

implementation. When the challenges are identified, school personnel can work together to provide
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their teachers with the resources they need to address the challenges. If the challenges of co-

teaching are not addressed, then co-teaching will not reach its full potential.

Teacher Compatibility

It is no surprise that “the incompatibility of teachers hinders successful collaborative
process and sharing of responsibilities” (Krammer et al., 2018). Allowing teachers to choose to
participate in a co-teaching assignment suggests that the teacher is willing to collaborate and take
ownership for their desired outcomes (Nierengarten, 2013). On the contrary, “when two adults
who do not believe in co-teaching or who do not respect one another as professionals are physically
in the same classroom and do not interact, the result is often disheartening, discouraging, and
ultimately a complete waste of time for them and the students” (Murawski & Lochner, 2011).
Krammer et al. (2018) surveyed 280 co-teachers to determine the perceptions of self-selected
teams of co-teachers compared to administrative selected teams of co-teachers. The results of this
research suggest that the self-selected group of co-teachers displayed higher mean scores in the
areas of “Shared Responsibility” and “Enjoyment with the Co-Teaching Process” than that of the
administrative selected group of co-teachers (Krammer et al., 2018). When teachers are given the
freedom to self-select their co-teaching partner, they are likely to select a teacher who shares a
similar teaching style/philosophy as opposed to someone they believe holds different views. This
could be a dominant reason why teachers who self-selected their teams reported that they
experienced more enjoyment than the teams who had been placed together by administration
(Krammer et al., 2018). Kokko et al. (2021) reported that teachers stated difficulty in finding
suitable partners was the second most challenging aspect of co-teaching. This might be due to the
specialization in a specific content area and not being able to be paired with a co-teaching partner
who has background knowledge in that area. This challenge could be addressed by “allowing the
special educator to choose the content area of knowledge, interest, preference and strength in which
to co-teach” because it helps develop the content knowledge and confidence that is needed to share

the teaching stage (Nierengarten, 2013).
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Time to Plan

Planning time is the number one issue for many educators related to co-teaching (Chitiyo,
2017; Kokko et al., 2021). Collaboration amongst co-teaching partners is essential for successful
implementation. Co-planning is the foundation for effective co-teaching and is essential in
identifying roles and responsibilities for co-teachers. This is the time where teachers determine the
instruction that will be covered, how they will manage the classroom, how they will assess student
progress and data, and how they can build off of each other’s strengths and weaknesses. Without
co-planning, teachers struggle to determine how to share the classroom stage and responsibilities.
Malian and McRae (2010) found that a majority of special education teachers and general
education teachers value scheduled planning time as “very important” to the quality of their co-
teaching classes. Pratt (2014) found that the effective co-teaching participants valued co-planning
time as “absolutely essential” (p. 9) to the overall effectiveness of their co-teaching procedures. If
a co-taught lesson is poorly planned, or not planned at all by both the participating teachers, the
likelihood of satisfaction its implementation is low. Due to scheduling difficulties and competing
priorities common in the field of education, “if co-teaching is perceived as time consuming,
teachers may opt for instructional delivery models that are less demanding” (Chitiyo, 2017, p. 62).
This factor might contribute to the prominence of the “One Teach, One Drift/Assist/Support”
model of co-teaching.

Administrators and Co-teaching

Another challenge pertaining to the establishment and implementation of effective co-
taught classes is the presence or absence of administrative support in relation to factors deemed
important to co-teaching. A supportive administration can foster the continuous development of
effective co-teaching teams, while an unsupportive administration can create an underwhelming
mode of providing special education services. As previously noted, most teachers report that they
possess insufficient knowledge and training to effectively co-teach in integrated classes (Brendle
et al., 2017; Chitiyo, 2017; Faraclas, 2018; Kokko et al., 2021; Nierengarten, 2013; Tzivinikou,
2015). Administration can address this by recognizing the need for initial and ongoing professional
learning opportunities focused on co-teaching and collaboration. Additionally, research suggests

that co-teaching pairs value the presence of built in time for co-planning (Malian & McRae, 2010;
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Pratt, 2013). Consistent planning allows co-teaching pairs to decide what co-teaching strategy they
want to use in advance, which can lead to clarified roles within the classroom. Due to teacher
shortages and scheduling demands, sometimes co-teachers are left with little to no built-in
opportunities for co-planning. Lack of scheduled planning time can lead to dissatisfaction with
roles in the co-taught classroom because the co-planning time is where teachers establish
expectations, solve problems, and determine who is going to be responsible for what and when. If
scheduling is not built into co-teacher’s schedules, they will have to determine whether or not they
are willing to sacrifice something else for the sake of their co-teaching team. Co-teaching teams
that feel they are supported by their administrators note that their officials “value common prep”
(Pratt, 2013, p. 9) time and “pair teachers appropriately” (Pratt, 2013, p. 9). When creating
schedules, administration should request teacher feedback about who they would prefer to work
with because teachers frequently report that they are more satisfied and feel more effective when
they get to choose their co-teaching partner (Krammer et al., 2018).

Another factor that administration should consider is the way their actions impact the
perceived value or importance of a co-teaching team. The field of education is experiencing teacher
and substitute shortages now more than ever as a result of the COVID-19 Pandemic. It is common
for a co-teacher to be pulled from their co-teaching assignment when a teacher’s absence goes
unfilled by a substitute. This action makes it difficult for teachers to plan for interactive co-teaching
lessons where teachers are equally sharing instruction. When co-teachers are pulled from their
assignment to fill in elsewhere, it sends a message that the team is regarded as a temporary or
expendable resource that can be disrupted whenever a need arises (Nierengarten, 2013). If the
administration does not value the time and effort that collaborative teams put in to participate in
interactive co-teaching teams, then why would the teams continue planning them? Additionally,
collaborative partnerships do not happen overnight. Co-teaching is a practice that takes time,
patience, and extensive effort. Administration should try to create schedules that allow co-teaching
teams to work together from year to year (Nierengarten, 2013). This increases their familiarity and
comfort with each other. Additionally, it allows the special education teacher (who usually is not
a content specialist) to develop a deeper understanding for the content. When continuity exists

between teams, then the teams can work towards the more dynamic strategies of co-teaching.
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Summary

Co-teaching is the most popular strategy used to provide special education services to
students with special education needs in the LRE. There are several strategies for collaborating
teachers to choose from, including (1) One Teach, One Observe, (2) One Teach, One Drift, (3)
Station Teaching, (4) Parallel Teaching, (5) Alternative Teaching, and (6) Team Teaching. Each
of these strategies presents a unique set of benefits and challenges related to its implementation in
co-taught integrated classes. The one teach, one drift (also known as one teach, one support or one
teach, one assist) is the most common co-teaching strategy employed (Faraclas, 2018; Strogilos &
King-Sears, 2017; Strogilos & Tragoulia 2013). The over reliance on this strategy makes it the
most prominent in present research and could be caused by the little preparation it takes to
implement in class (Murawski & Lochner, 2011). Research also suggests that the more interactive
strategies (parallel teaching, alternative teacher, and team teaching) might be more effective than
strategies where co-teachers act independently from each other (Tzivinikou, 2015). However,
these strategies require an abundance of co-planning, co-instructing, and co-analyzing results. The
co-teaching strategy employed by teaching pairs is usually left up to the teachers to decide and can
be influenced by a number of factors. There are little to no studies that explore the factors that lead
to effective implementation of the more involved co-teaching strategies. Moreover, there is
unfortunately no research that has definitively proven one co-teaching strategy as inherently better
than the others.

Teacher’s perceptions and attitudes can positively or negatively impact the implementation
of co-teaching between collaborators. A general education teacher who has a negative perception
of inclusion is less likely to engage in meaningful co-teaching where they collaboratively work
with the special education teacher. Present research also suggests that having a positive perception
of inclusion does not always equate to the most effective, interactive results (Kokko et al., 2021).
Another factor important to the implementation of co-teaching is the teacher’s beliefs about their
ability to co-teach. If teachers feel they are not prepared to share the classroom stage, then they
will not engage in the level of collaboration that is necessary for co-teaching. Research also finds
that teachers feel if they could pick their co-teaching partner, then it would produce parity and job
enjoyment among collaborators (Krammer et al., 2018). Teachers report that they generally know
who they would work well with; creating co-teaching pairs of teachers with low personality
compatibility will in turn affect the development of their co-teaching relationship.
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There are many challenges associated with implementing co-teaching in inclusive
classrooms. The most common challenge reported is the lack of common planning time for general
education teachers and special education teachers. Co-teaching requires intricate collaboration
between the two collaborators. Without time to plan, co-teachers are left with unequal roles and
responsibilities in the classroom. Disparity in roles is frequently cited as a challenge to
implementing co-teaching in integrated classes. According to present research, teachers generally
lack adequate knowledge and training to co-teach effectively (Brendle et al., 2017; Chitiyo, 2017,
Kokko et al., 2021; Strogilos and Tragoulia, 2013). This can be addressed by providing teachers
with professional development that specifically addresses co-teaching and collaboration. Another
challenge associated with co-teaching is the lack of support from building administrators.
Administration usually takes responsibility for creating schedules which means they have control
over who will be paired up, whether or not they have common planning time, and whether or not
there will be any professional learning targeted toward the co-teaching community. A supportive
administration can foster positive co-teaching relationships, while a non-supportive or uninvolved
administration can promote underwhelming co-teaching relationships.

Despite the popularity of co-teaching as a topic in present research, there are still many
gaps that need addressed. For example, “using co-teaching models and pedagogies that are aligned
to instruction (for example, team-teaching, parallel teaching, alternative teaching) in place of
models that do not maximize instruction (for example, one teach, one drift, and one teach, one
observes) can maximize the impact on the quality of co-taught instruction” (Brawand & King-
Sears, 2017, p. 228). However, most literature provides an insight to the “One Teach, One Drift”
method because it is the most commonly used. There should be an inquiry into the factors that
make this the most common strategy employed over the others. Additionally, there needs to be
more research that determines if age and gender influence a teacher’s perception of co-teaching.
Finally, the challenges of co-teaching are well researched. Current research needs to explore the
presence of existing, and new challenges related to co-teaching. To determine the strategies,
perceptions, and challenges of co-teaching, there needs to be current research that builds upon the
present wealth of knowledge related to the topics at hand. Based on the findings presented above,
the research questions that serve as a guide to this study are:

e What role do general education and special education teachers play in the co-teaching

model at the secondary level?
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e What are secondary teachers’ perceptions of having integrated, co-taught classes?
o How do secondary teachers describe their relationship with their co-teaching

partners?

e What challenges do secondary teachers associate with co-teaching in co-taught classes?

Justification of a Handbook

Throughout the literature review, six co-teaching strategies were discussed. The
perceptions and challenges that affect the implementation of co-teaching were also discussed.
Teachers generally report that they lack adequate knowledge and training to co-teach effectively.
Research suggests that co-teaching can be improved when professionals are presented with
professional learning and training specifically aimed at collaboration and co-teaching (Faraclas,
2018; Tzivinikou, 2015). The handbook that followed this study provides teachers with the
knowledge they need and practical examples on how to enhance their co-teaching implementation.
This handbook was created for general education teachers and special education teachers who
engage in co-taught classes. Additionally, it is also intended for administrators who take
responsibility for creating the master schedule. It serves as a reference when teachers are unsure
of how to move forward with their co-teaching assignment. The handbook includes information
about the different strategies of co-teaching, as well as strategies to address the challenges
associated with co-teaching.
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CHAPTER 3: METHODOLOGY

Participants

The participants of this study consisted of core content area (science, social studies,
language arts, and math) certified general education teachers and special education teachers at a
high school in a midwestern city. This included 27 content area teachers and 11 special education
teachers, for a total of 38 potential participants; 31 of the potential 38 participants completed the
survey, indicating an 81% response rate. Two participants did not complete the survey entirely, so
their responses were not used. 29 teachers completed most of the survey, exhibiting a final 76%
return rate. 22 of the participants (76%) were general education teachers while seven (24%) were
special education teachers. 16 of the participants were female (55%), 12 were male (41%), and
one (3%) participant preferred not to say. Nine participants (31%) have been teaching for 0-5 years,
eight (28%) 6-10 years, one (3%) 11-15 years, three (10%) 16-20 years, and eight (28%) have 20+

years of experience.

Setting

This research took place at a high school (grades 9-12) in a large city in the Midwest. The
high school is one of five public schools in the city, and it is located on the south side of town.
First opened in 1912, it is currently in its 100" year of operation. It is considered a title one school
which is a school that receives federal funds to support the academic achievement of Title |
students. To qualify as a Title I school, at least 40% of the student population must come from
low-income families. At this high school, 73.2% of students come from economically
disadvantaged homes. It has a total enrollment of 1,415 students. 14% of students are English
language learners and 17.6% of students have disabilities.

Because of the geographic location and the student population, this high school is
frequently called “ghetto”. This is a misleading narrative, though. This school has the International
Baccalaureate (IB) program which is an academically challenging program that allows students to
graduate with an internationally recognized diploma. Additionally, the school is in the process of
becoming a S.T.E.A.M magnet school, with a special focus on science, technology, engineering,

arts, and math.
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Role of Researcher

Before | conducted this study, | completed the CITI Human Research training. | also
completed Responsible Conduct of Research training. After completing both of those trainings, |
had to create a research proposal and submit it to the Institutional Review Board (IRB). | had to
officially obtain IRB approval before moving forward with the research (See Appendix C). This
study was considered an “exempt” study because it is being conducted in a common educational
setting about normal educational practices, with interactions through focus groups with adults, and
only includes interactions involving survey procedures. The research conducted adhered to each
of the IRB’s guidelines including: protection of participants identity, securely storing data,
guaranteeing confidentiality and privacy of the participants, and ensuring voluntary participation.
There were no children involved in any of the research procedures and it did not require access to
student education or health records. None of the research generated information would reasonably
place the subjects at risk of criminal or civil liability, or damage their financial standing,
employability, educational advancement, or reputation within their work place. The participants
were completely voluntary and did not receive any financial compensation for participating in the
research. Final IRB approval was obtained on October 27, 2021.

In completing this study, | aimed to unearth the strategies, perceptions, and challenges of
teachers who participate in co-taught integrated classes. Throughout the research process, my
primary responsibility as a researcher was collect data in a way that protected the participants. The
information provided by the participants will help to create a handbook that aims to improve co-
teaching assignments. As a special education teacher who spends most of their day co-teaching, |
understand the difficulty of providing worthwhile services to students with special education needs
in co-taught classes. Students are placed in the integrated setting to receive education with their
nondisabled peers, however the quality of the services is a main factor determining success, not
just the presence of services. Students do not benefit from two professionals who do not implement
co-teaching to the fullest effect. The quality of collaboration between co-teaching pairs can directly
affect the success experienced by students with special education needs.
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Research Design

This study’s research questions are:
e What role do general education and special education teachers play in the co-teaching
model at the secondary level?
e What are secondary teachers’ perceptions of having integrated, co-taught classes?
o How do secondary teachers describe their relationship with their co-teaching
partners?

e What challenges do secondary teachers associate with co-teaching in co-taught classes?

The research questions were explored through one method of survey research data collection:
anonymous, one-time, open-ended survey. Each participant was asked to participate in a one-time
anonymous survey, before/after school, during their plan period, or on their own time. The cross-
sectional survey design produced both qualitative and quantitative data. The survey contained
demographic and scale questions, frequent tools used in quantitative studies. The survey also
contained short answer responses relating to the participants co-teaching strategies, perceptions,
and challenges. The short answer responses allow the participants to relay their feelings and beliefs
which are both key characteristics of qualitative studies. The researcher intended to gain
knowledge on the strategies, perceptions, and challenges of general education teachers and special
education teachers who participate in co-taught, integrated classes.

Recruitment and Data Collection

Survey research (Creswell, 2008) involves the collection, analysis, and interpretation of
data that describes the attitudes, opinions, behaviors, or characteristics of a population. In survey
research, researchers gather data using questionnaires and analyze data to describe trends. Cross-
sectional survey design allows the researcher to gain insights into a particular phenomenon of
interest at one point in time. This form of survey research has the advantage of measuring current
attitudes or practice, in a short amount of time. The cross-sectional survey design allowed the
researcher to describe trends in the presented data over teacher’s strategies, perceptions, and
challenges related to co-teaching in integrated classes. The purpose of this study was to explore

the nature of co-teaching in one high school’s co-taught classrooms. (Creswell, 2008)
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The school principal was emailed to request permission to conduct research in his building.
Attached to the email was a draft of the survey questions that would be used to collect data. Once
the principal approved the research, the researcher drafted a recruitment letter that the principal
would send to potential participants.

Data Sources

Data for this study was gathered via structured survey. The survey was intended for both
special education teachers and general education teachers; it asked a series of open ended and close
ended questions related to co-teaching. The promise of anonymity was aimed at ensuring teachers
to be more open and honest with their responses to the open-ended questions. The data provided
by the survey was used to create the special project handbook for both special education and
general education teachers. The handbook intended to improve their co-teaching experiences in
the future.

The survey is broken down into four sections. The first section asks demographic questions.
They ask the participants to identify their gender, the amount of years they have been teaching,
and the current position they fulfill. The next section refers to the strategies of co-teaching. The
first six questions asked the participants to identify their place on a Likert scale. The scale had a
range of answers including the choices: all of the time, some of the time, seldom, or never. The
final question in this section allows the participants to construct a short response related to the role
they play in their co-taught class.

The next section of the survey attempts to identify teacher perceptions of co-teaching. The
first seven questions aim to identify teacher perceptions by providing Likert scale response options
that range from: strongly agree, agree, neither agree nor disagree, disagree, and strongly disagree.
The first question asks teachers to identify whether or not they feel that co-teaching is an effective
way to provide services to students with special education needs. The second question relates to
the teacher’s perception of the training they have received. The third and fourth questions relate to
the role of the participant and their collaborating partner. The fifth and sixth questions relate to the
participants satisfaction with their role and their collaborators role. The seventh question aims to
identify if they teacher would prefer to pick their co-teaching partner instead of having them
assigned. The final two questions of this section ask the participants to provide a short answer

response. The first short response question aims to identify the factors teachers consider when
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describing their relationship with their co-teaching partner. It also asks the participant to describe
their relationship with their co-teaching partner. The final question asks if the participant has any
suggestions that might lead to greater satisfaction in their co-teaching assignments.

The final section of the survey aims to address the challenges related to co-teaching. The
survey lists ten commonly reported challenges associated with co-teaching. The participants are
asked to identify which of the challenges have posed issues for them. There is also a place where
they can provide a challenge if it is not listed in the generated list. The next question asks the
participant to describe how the previously identified challenges impact their co-teaching
challenges. It also asks participants if they have any suggestions to address the identified
challenges. The final question allows the participant to add any additional information that was

not covered in the previous questions. (See Appendix A)

Data Collection Procedures

The list of potential participants was obtained via the district email database. After the
participant pool was created, participants were recruited via email, sent by the school principal.
The recruitment email included name of the research topic, the purpose of the research, and asked
the readers to participate in the research. It also ensured that their participation was completely
voluntary and that their identity would remain anonymous. The email explained the procedures,
including an estimated time that it would take for the participants to complete the survey. It also
assured participants that their decision to participate will not affect their professional standing
within their workplace. Moreover, it assured participants that their responses would be securely
stored with a username and password combination, and that my professor and | would be the only
people who have access to their responses. Finally, it stated that the participant responses would
be deleted from the system after the completion of the research. 1 also included my professor and
I’s contact information in case the participants had any questions before they decided to participate
in the research.

Within the recruitment email, the participants also received a link to access and complete
the survey. When the participants clicked on the link, it would take them to Qualtrics©, a university
used, cloud-based platform for creating and distributing web-based surveys. Once there, the

participants were able to immediately being section one of the survey.
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Surveys were sent out to all content area (science, social studies, language arts, and math)
certified general education teachers and special education teachers at the research school. This
included thirty-four content area teachers and twelve special education teachers. The recruitment
email was sent out on Friday, December 3", 2021. Potential participants will receive a reminder
recruitment email roughly two to three weeks after the original recruitment email.

Once all data was collected, data analysis included the process of content analysis. The
researcher began by organizing survey data, looking for patters and themes to emerge, making
note of each category as it appears. This process was completed using Qualtrics© online survey
software. Once all data had been coded, the researcher described the main characteristics of the
different categories. At this time, the researcher made connections between the data collected and
how it applied to the research questions. The researcher also looked for data that contradicted the
identified patterns or trends of data. Finally, the researcher looked to interpret the data, examining
relationships that exist and contradictions. The data collected ultimately drove the direction and

contents of the special project handbook.

Special Project Description

The special project is in handbook format, created for general education teachers and
special education teachers who engage in co-taught classes and building level administrators. The
handbook’s first section has information on how to begin co-teaching, including resources teachers
can use to start their co-teaching relationships. The second section contains information and
examples of the different strategies of co-teaching, including potential benefits and drawbacks.
The third section outlines how perceptions, experiences, and beliefs can impact your co-teaching
assignment. This section also includes information on how to effectively communicate with your
collaborators, conflict resolution suggestions, and the do’s and don’ts of collaboration. The fourth
section discusses the common challenges of co-teaching. This section provides a description of
each of the communicated challenges and proposes suggestions to alleviate those challenges. The
fifth and final section contains suggestions and resources for administration to support co-teaching
in their building. The handbook’s purpose is to improve the satisfaction and productivity of co-
taught classes. This handbook is beneficial to all teachers who engage in co-taught classes, as well

as the students, because it provides information that can lead to greater success in co-taught classes.

39



It is also beneficial for administrators who have a direct impact on the co-teaching assignments in

their building.
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CHAPTER 4: RESULTS

Introduction

Co-teaching continues to be a popular method of providing special education services to
students in the general education environment. Because co-teaching is a collaborative effort
between general education teachers and special education teachers, it was pertinent to gather their
input to make the special project relevant to both parties. Survey research, utilizing a cross-
sectional survey design, provided the researcher with data that assessed teacher’s current strategies,
perceptions, and challenges related to their co-teaching assignments. The participants survey
responses ultimately influenced the contents of the special project handbook. The special project
handbook serves as a reference general education teachers and special education teachers and aims
to improve future co-teaching assignments.

The purpose of this study was to explore the nature of co-teaching in one high school’s co-
taught classrooms. This includes an exploration into teachers’ employed strategies, their
perceptions, and the challenges related to their co-taught classes. The study aimed to identify the
strategies used in integrated co-taught classes. Moreover, this study looked to determine what, if
any, perceptions influence co-teaching. Finally, this study aimed to identify and explore the
challenges of co-teaching in integrated classes. The research questions that served as a guide to
this study are:

e What role do general education and special education teachers play in the co-teaching
model at the secondary level?
e What are secondary teachers’ perceptions of having integrated, co-taught classes?
o How do secondary teachers describe their relationship with their co-teaching
partners?

e What challenges do secondary teachers associate with co-teaching in co-taught classes?

Survey Overview

This cross-sectional survey consisted of four different sections with a combination of scale
questions, checkbox questions, and open response questions. Some questions produced

quantitative data, analyzed using frequency analysis. Responses that fell in the “strongly disagree”
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or “disagree” categories was grouped together under the umbrella of “disagree”. Results that fell
in the “strongly agree” or “agree” categories was grouped together under the umbrella of “agree”.
Responses that were “neither agree nor disagree” were not included in the previous categories, but
instead left as neutral. Other questions presented qualitative, narrative data, categorized by
common themes/topics. The raw data from the survey can be found in Appendix H.

The first section of the survey asked demographic questions. These questions asked the
participants about their gender, the amount of years they have been teaching, and their current
position they fulfilled. The second section of the survey attempted to explore the participants
familiarity with the different co-teaching strategies, the strategies most employed, and the role that
the participants played in their co-taught classes. The first question in section two (question #4)
was a checkbox question that allowed the participants to select the co-teaching strategies that they
are familiar with. The next six questions in section two were scale questions to determine the
participants participation levels in the different co-teaching strategies. The final question in section
two was an open response question that asked participants to describe their role in their co-taught
classes. This question produced qualitative, narrative responses.

The third section of the survey contained seven scale questions assessing a variety of topics
relating to the participants perceptions of co-teaching, their satisfaction, and whether or not they
would prefer to pick their co-teaching partners. The third section also contained two short answer
questions. One of the short answer response questions asked participants to identify the factors
they consider when describing their relationship with their co-teaching partner and how they would
describe their relationship with their co-teaching partner(s). The second short answer question
asked the participants if there was anything that they thought could lead to greater satisfaction in
their co-teaching assignments.

The fourth and final section contained three questions relating to the challenges of co-
teaching. The first question was a checkbox question that asked teachers to indicate challenges
that hinder the successful implementation or co-teaching. The next question allowed participants
to expand upon the challenges they previously selected in a short answer format. The final question
gave participants a short answer response box to add information that they wished to add that was
not covered above. These responses identified the participants current strategies, perceptions, and
challenges related to co-teaching. This information provided the researcher with specific areas of

concern which were addressed through the contents of the handbook.
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Results

The results from the survey are presented by survey categories and include frequency
counts and narrative comments. The first category included demographic questions. The second
section contained questions about co-teaching strategies. The third section included questions
about participants perceptions of co-teaching and the final section had questions about the

challenges related to co-teaching.

Demographic

The survey was formally distributed to 38 teachers and 31 out of the 38 teachers
participated in this study. Two participants did not complete the survey entirely, so their responses
were not used. 29 teachers completed most of the survey, exhibiting a 76% return rate. The first
question asked the participants to identify their gender; 12 participants were male (41%), 16
identified as female (55%), and one preferred not to say (3%). The second question identified the
participants teaching experience; nine teachers reported 0-5 years of experience, eight had 6-10
years, one reported 11-15 years, three had 16-20 years, and eight had 20+ years of experience. The
final question in the demographic section asked participants to identify their current position: 22
of the participants were general education teachers (76%) while the remaining seven were special

education teachers (24%).

Participants Teaching Experience

m 0-5 Years

m 6-10 Years

= 11-15 Years
16-20 Years

20+ Years

Figure 1 Participants Teaching Experience in Years
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Strategies

The fourth question asked participants to identify the co-teaching strategy procedures they
are familiar with. The twenty-nine participants selected the box next to the strategies they were
familiar with, for a total of one hundred and three selections. The co-teaching strategies that
teachers are most familiar with, with an 83% selection rate, are “One Teach, One Drift” and “Team
Teaching”. 65% of participants reported that they are familiar with “One Teach, One Observe”
and 59% reported that they are familiar with “Station Teaching”. “Alternative Teaching” was less
popular with only 31% or participants reporting that they are familiar with it. The co-teaching
strategy that participants are least familiar with is “Parallel Teaching”, as only 24% reported
familiarity. Three participants (10% of the total participant pool), all of which are general
education teachers, reported that they are not familiar with any of the co-teaching strategies by
checking the box next to none. See Figure 2

The next six questions provided the participants with a co-teaching strategy and description
and asked them to determine how often they engage in that strategy (see Table 1). For “One Teach,
One Observe” (question five), 24% of participants reported that they never engage in this strategy
and 24% said they seldom engage in this strategy. 38% of participants participate in “One Teach,
One Observe” some of the time, while 14% of participants report that they engage in this strategy
all of the time. “One Teach, One Drift” (question six) is the most popular strategy with 7% of
participants reporting that they never engage in this strategy and 10% who seldom do. That leaves
48% of participants who reported they engage in this strategy some of the time and 34% who
engage in this strategy all of the time. Question seven found that 38% of participants never engage
in “Station Teaching”, 45% of them seldom do, and 17% of them participate in this strategy some
of the time. Zero participants reported that they utilize this strategy of co-teaching all of the time.
“Alternative Teaching” is addressed in question eight where 48% of participants reported that they
never engage in this strategy, 28% seldom engage in this strategy, and 17% sometimes engage in
this strategy. Similar to the results of question 7, 0% of participants reported that they engage in
“Alternative Teaching” all of the time. “Parallel Teaching” (question nine) seems to be the least
popular of all the co-teaching strategies as 76% of participants report that they never engage in
this strategy and 24% reported that they seldom do so; zero participants claimed that they engage
in this strategy some of the time or all of the time. Question ten addressed “Team Teaching”: 26%

of participants reported that they never engage in this strategy, 31% said that they seldom engage
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in this strategy, and 41% reported that they utilize “Team Teaching” some of the time. Zero of

participants reported that they engage in “Team Teaching” all of the time.

One Teach, One
Observe

One Teach, One
Drift (also known
as One Teach, One
Support or One
Teach, One Asslst}

Station Teaching

Team Teaching
Parallel Teaching

Alternative
Teaching

I I I I I I I
14 16 18 20 22 24 26

Figure 2 Familiarity of Co-Teaching Strategies



Table 1 Participants Participation in Co-teaching Strategies

Strategy Never Seldom Some of the All of the Total
time time Participants

One Teach, 7 (24%) 7 (24%) 4 (14%) 29 (100%)
One Observe
One Teach, 2 (7%) 3 (10%) 10 (34%) 29 (100%)
One Drift
Station 11 (38%) 5 (17%) 0 (0%) 29 (100%)
Teaching
Alternative 8 (28%) 7 (24%) 0 (0.00%) 29 (100%)
Teaching
Parallel 7 (24%) 0 (0%) 0 (0%) 29 (100%)
Teaching

Team 8 (28%) 9 (31%) 0 (0%) 29 (100%)
Teaching

Participant’s Roles

Question 11 provided participants with a text box and asked them to describe their role in
their co-taught classes (see table 2). General education participant responses typically included
statements that identified them as the leader of the class: “lead teacher”, “center of instruction and
the one delivering the lesson primarily”, and “being the lead teacher, with the co-teacher acting in
a support role”. Special education participants describe roles that vary. Some participants reported
that they assist students in remaining attentive: “work with some students to help maintain focus”
and “helping students stay focused and on task while the lead teacher goes over the lesson”. Other
special education participants report a role in which they “monitor the room and answer questions”
or “observe the lesson which is taught by the Gen Ed teacher. During the lesson I walk around the
room and answer any questions the students might have”. Some special education participants used
co-teaching specific jargon when they reported that “Most days: Drift and assist with students”
and “My role in this class is mostly one teach, one assist, but I had this class on my own for the 1%
quarter of the semester so I also do a lot of team teaching”. Some special education participants
reported that they sometimes interject during instruction and work with small groups when

students are given time to practice new material.
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Table 2 Participants Roles in Co-taught Classes

Q11: On a typical day, my role in my co-taught class consists of (describe what you do):

Position

Responses

General
Education
Teacher

“| lead the lesson, I lead and facilitate the discussion, and | alone answer all of the content
questions. The other individual does not participate often.”

“l am the general ed teacher and usually | teach the lesson and my co teacher goes around to
individual students assisting them and answering their questions.”

“l am the lead teacher and provide the lesson to the students.”

“l teach. My co-teacher roams around assisting students but also interjects instruction.”

“I am typically the center of instruction and the one deliver the lesson primarily”

“I deliver the instruction while my co-teacher drifts, and occasionally adds points of emphasis”
“Lead teacher”

“One Teach, One Drift is usually what I am doing in class. I will usually deliver the lesson and
guide students in activities and homework afterwards, while the co-teacher wanders the room

and look for student who might have questions and need more assistance.”

“Primarily teaching content. I have most often cotaught with teachers who are not confident in
the content and cannot/will not/do not teach it.”

Special
Education
Teacher

“Working 1:1 with Sped students, assuring that they accommodations/modifications they do
have are being put into place, pulling students for small group testing (when necessary),
assisting co-teacher with instruction (especially if it is a content area | am strong in), and
helping GenEd kids as well.”

“working with some students to help them maintain focus, and all throughout the period am
checking in with students/answering questions/providing alternative ways of understanding the
material during the lesson”

“Most of the class periods that | co-teach in, | am the teacher who is monitoring the room and
answering questions...Sometimes, | purposely sit with a group of students to monitor their
behavior and learning”

“l observe the lesson, which is taught by the Gen Ed teacher. During the lesson I walk around
the room and answer any questions the students might have. During the work time, | walk
around and help the students.”

“My role in this class is mostly one teach, one assist, but I had this class on my own for the 1st

quarter of the semester so | also do a lot of team teaching. This often includes me interjecting to
simplify the material when I notice the students struggling. | have, but not often, taken over the
lesson”

“Most days: Drift and assist with students. Add talking points and instruction when appropriate.
Lead instruction with co-teacher and have group discussions. Help with planning and give
activity ideas. Help create materials when needed. Some days: Lead/ teach lesson for the day.
Co-teacher will drift, or do grading/ administrative work.”
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Perceptions

The next question (12) provided participants with the statement “/ believe that co-teaching
is an effective way to provide special education services to students with disabilities” and a 5-
point Likert Scale (see figure 3). Participants were to select the severity in which this
agreed/disagreed with the provided statement. Participant responses the fell under “strongly
disagree” and “disagree” were grouped together under “disagree”; participant responses that fell
under “strongly agree” and “agree” were grouped together under “agree”. Most participants agreed
(76%) with the provided statement, while 14% of participants selected “neither agree nor disagree”,
and 10% of participants disagreed. It is important to note that general education participant
responses are responsible for all of the responses in the following scale options: “neither agree nor
disagree”, “disagree”, and “strongly disagree”. In addition, the participants who “disagreed” and
“strongly disagreed” with the provided statement came from general education participants who

identified as female.

Strongly disagree

Disagree

Meither agree nor
disagree

Figure 3 Participants Beliefs in Co-teaching as being an effective way to
provide special education services

Question 13 provided participants with the statement “I feel I have received adequate
training on how to navigate the dynamics of co-taught classes” and a 5-point Likert Scale (see
Figure 4). Similar to the previous question, participants were asked to select the degree to which
they agreed/disagreed with the provided statement. Participant responses varied as 34% of
participants noted that they disagree, 38% agreed, and 28% selected neither agree nor disagree.
General education participants are responsible for all five of the “strongly disagree” responses and

the one “strongly agree” response. Only one special education participant, a female with 0-5 years

48



of teaching experience, responded with “disagree”. A majority of special education participants
(57%) selected that they agree with the statement provided; two reported that they neither agree
nor disagree (29%). A majority of participants (56%) with 0-5 years of teaching experience who
disagreed with the statement and 44% agreed. Participants with 6-10 years of experience were
mixed with 28% who disagreed, 25% who wanted to remain neutral, and 38% who agreed. The
lone participant with 11-15 years of experience reported that they neither agree nor disagree.
Participants with 20+ years of experience generally agree” with the statement provided (50%),

while 38% of participants neither agreed nor disagreed, and 13% disagreed.

disagree
Strongly agree _-

|
0 1 2 3 o3 3 53 7 i1 9 10 11

Figure 4 Participants Perceptions of Having Access to Adequate Training on Co-teaching

The subsequent question (14) provided participants with the statement “7 have been given
explicit expectations of my role in my co—taught classes” and a 5-point Likert Scale. Participants
were asked to select the degree to which they agreed/disagreed with the provided statement. A
majority of participants (57%) disagreed with the provided statement, 26% neither agreed nor
disagreed, and 7% of participants agreed. A majority of both male (78%) and female (78%) of
participants disagreed with this statement. A majority of participants with 0-5 years (44%) reported
that they disagree with the statement. Most of the participants with 6-10 years (63%) and 16-20
years (67%) of teaching experience disagreed with the statement. The lone participant with 11-15
years of experience reported that they neither agree nor disagree. The majority of participants with
20+ years of teaching experience (63%) reported that they disagree. A majority of general
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education participants (68%) disagreed with the provided statement while the majority of special
education participants (43%) selected neither agree nor disagree.

Question 15 provided participants with the statement “/ have been given explicit
expectations of my collaborator’s role in my co-taught classes” and a 5-point Likert Scale. A
majority of participants (65%) disagreed, 21% neither agreed nor disagreed, and 14% agreed. Most
male (67%) and female (62%) participants disagree with the statement. A majority of participants
with 0-5 years (56%), 6-10 years (53%), 11-15 years (100%), 16-20 years (67%), and 20+ years
(76%) of teaching experience disagreed that they feel they have been given explicit expectations
of their collaborator’s role in co-taught classes. The lone participant with 11-15 years of experience
reported that they disagree. Most general education participants (73%) disagreed with the
statement, while the special education participants were split between disagree and (43%) neither
agree nor disagree (43%).

The next question (16) provided participants with the statement “I am satisfied with my
role in co-taught classes” and a 5-point Likert Scale. A majority of participants (55%) agreed with
the provided statement. Both male (59%) and female (57%) participants responded in similar ways
with the majority selecting that they agree with the provided statement. Most participants with O-
5 years (44%), 6-10 years (79%), 11-15 years (100%), and 20+ years (50%) of teaching experience
report that they are satisfied with their role in their co-taught classes. The only experience group
that did not agree was the participates with 16-20 years of teaching experience; they were more
neutral (67%). The majority of general education (64%) and special education (71%) participants
agreed that they are satisfied with their role in their co-taught classes.

Question 17 provided participants with the statement “I am satisfied with my
collaborator’s role in co-taught classes” and a 5-point Likert Scale. A majority of participants
(48%) agreed with the provided statement. The majority of male (67%) teachers agree that they
are satisfied with their collaborator’s role. The majority of female participants were split between
agree (38%) and disagree (38%). Participants with 0-5 years of teaching experience provided
responses that varied (33% agreed, 33% disagreed, and 33% remained neutral). Participants with
6-10 years of experience, again, generally agreed with the provided statement (63%). The lone
participant with 11-15 years of experience reported that they “disagree”. Participants with 16-20
years of experience (67%) reported that they neither agree nor disagree with the statement. Unlike

question 16, participants with 20+ years of experience were more decisive as 73% of them agreed
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with the provided statement. Both general education (41%) and special education participants
(71%) agreed with the provided statement.

The final scale question in this section, question number 18 overall, provided participants
with the statement “If I could, I would prefer to pick my co-teaching partner(s) instead of them
being assigned” and a 5-point Likert Scale. A majority of participants (72%) agreed with the
provided statement. More male participants (75%) would prefer to pick their co-teaching partner(s)
than female (69%) participants. A majority of participants with 0-5 years (89%), 6-10 years (76%),
11-15 years (100%) and 16-20% (67%) years of experience agree with the provided statement.
Different from the data seen so far, 50% of participants with 20+ years of experience agree, and
50% wanted to remain neutral. General education participants (63%) and special education

participants (100%) both agreed with the provided statement.

Participant’s Co-Teaching Relationships

Question 19 provided participants with a text box and asked two questions: “What factors
do you consider when describing your relationship with your co-teacher? ” and “How would you
describe your relationship with your co-teaching partner(s) (include multiple accounts if a
difference exists between your assigned co-teachers)?” Participants reported a variety of factors
they consider when describing their relationship with their co-teachers. Some common factors
include: the co-teacher’s content knowledge, ability to build relationships with students, whether
or not there is open communication between the pair, and the philosophy and strategies the co-
teacher uses (see Table 2). It is important to note that each of the participant responses that mention
content knowledge came from general education teacher participants. Special education
participants seemed to note that their co-teaching partners personality was a determining factor
and that they preferred when they felt supported by their co-teaching partner. Of the twenty
participants who provided a description of their relationship with their co-teaching partner, twelve
of them spoke positively of their co-teaching relationship. One special education participant, with
16-20 years of teaching experience, provided a positive account of her relationship with her co-
teacher, citing the fact that they have worked together for a few years, got to know each other’s
strengths and weaknesses, and ultimately have developed a relationship that works well. Another
special education teacher, female, with 0-5 years of teaching experience, also citied time spent

working together as a factor that has contributed to a positive working relationship between her
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and her co-teaching partner. One general education teacher, a female with 6-10 years of teaching
experience, provided an account of a positive co-teaching experience she currently has, and a
negative. She notes that the co-teacher she has a positive relationship with has content knowledge,
builds relationships, and ‘jumps in” without being called upon. She has another co-teacher who
does not do those things. She described the first co-teaching relationship as a strong working
relationship and the second as strained and unproductive. Another general education teacher, a
female with 0-5 years of teaching experience, says that she considers her co-teachers teaching
philosophies and strategies and that she would describe her current co-teaching relationship as
strained.

Question 20 provided participants with a text box and the following question: “What (if
anything) could lead to greater satisfaction in your co-teaching assignment (see Table 3)? In
general, participants cited increased content knowledge (18%), professional learning opportunities
(14%), clear expectations (14%), more active participation (22%), time to plan (26%), and choice
in who your co-teaching partner is (22%) as factors that could lead to greater satisfaction in co-
teaching assignments. Unlike the previous question where only general education teachers
mentioned content knowledge, question nineteen saw general education teachers and special
education teachers mention increased content area knowledge as a factor that could increase their
satisfaction in their co-teaching assignments.

General education participants and special education participants both noted that
“professional learning on/about co-teaching strategies” would be beneficial in increasing
satisfaction in co-teaching assignments. One general education teacher, a male with 6-10 years of
teaching experience, notes that meeting with an administrator to clearly define roles and
expectations could lead to greater satisfaction in his co-teaching experience. General education
teachers frequently provided statements such as “I wish we had collaboration time”, “I would love
to have time to plan more with my co-teachers”, and “I wish that I had more devoted time to
collaborate with my co-teacher”. From the special education participant point of view, some noted
that “being pulled from class to cover another class” makes it difficult to plan. Another special
education teacher, suggested that providing “similar planning time between co-teachers” would
increase their satisfaction within their co-teaching relationship. General education teacher

participants and special education teacher participants each noted that they would benefit from
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having a choice in who they co-taught with because “considering personalities and how they mesh

before assigning co-teachers” might increase the teacher’s overall satisfaction.

Table 3 Participants Factors Considered When Describing Co-Teaching Relationships

Q19: What factors do you consider when describing your relationship with your co-Teacher?
Common Themes Participant Responses
Content Knowledge “Co-teacher is not experienced in content, therefore not helpful in instruction”

“I consider whether my co-teacher has knowledge of the content”

“My co-teacher and | are quite compatible. He has a history background, which has
really assisted in teaching literary context.”

“Most of the co-teachers that have been assigned to me don’t know my subject
matter so they are of little help”

“I value their content knowledge and rapport with students”

“I value my co-teacher’s content knowledge... and their ability to ‘jump in’ without
needing constant direction”

Relationships “I really like to work with individuals who are outgoing and liked by the students”

“I consider the classroom environment they had created/their relationships with
students”

“I value their content knowledge and rapport with students”

“I consider my co-teacher’s ability to build relationships and work with students”
Communication “I like to be part of a team and have communication”

“The best co-teacher is the teacher willing to be a true teaching and collaboration
partner. If a co-teacher is willing and eager to collaborate and work together on
planning instruction, this allows for more open communication and problem
solving”

“Open communication creates the opportunity for both of us to grow as
professionals”

“It is absolutely essential that co-teachers understand what is expected by their
partner and make efforts to work together to do what is best for the students”
Philosophy/Strategies “I prefer my co-teachers to have the same outlook on discipline and study as me”

“I consider our teaching philosophies and strategies”

“I appreciate when my co-teacher takes initiative to work with students, both
academically and behaviorally. | appreciate when the co-teacher is actively involved
in the lesson or working with a student”

“willingness to weigh in on activities/content”
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Challenges

Question 21 provides participants with a list of challenges that a frequently cited in present
literature related to co-teaching. Participants were instructed to select the challenges that they
experienced in their co-teaching assignments (see figure 5). Question number 23 (there was no
question number 22 due to clerical error) was an extension of question 21. Participants were given
a text box to provide a narrative of how the challenges identified in the previous question
negatively impact their co-teaching assignments. It also asked if the participants had any
suggestions for addressing the challenges they experience. The responses to those questions are

combined in the paragraphs that follow.

lack of access to
adequate
resources/ftraining
lack of knowdedge of
strategies of
co-teaching

lack of common

planning time _
lack of content
knowledge
dissatisfaction with
roles in the
classroom
lack of
administrative
support
perspectives and
attitudes of your
collaborator

o _

of the purpose of
co-taught classes

Figure 5 Challenges Experienced Related to Co-teaching
The most common challenge reported, with a choice count of 21 (20%), is the lack of
common planning time. Participants provided statements such as “we have soooooo many

meetings throughout the week, it is hard to carve out time to meet with the specific co-teacher(s)
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throughout the week” and “common planning time would be very helpful”. A special education
teacher participant with 0-5 years of teaching experience noted that “when you do not have a
common planning time with your co-educator it limits the ability to have a fully functional and
successful integrative class”. Participants suggested that letting teachers know who their co-
teacher would be during the summer time and creating a schedule that provided a common plan
among co-teachers might alleviate the challenges posed by not having time to plan with co-
teachers.

The second most common challenge is lack of content knowledge. Special education
participants and general education participants displayed heavy emphasis on how content
knowledge can affect their overall co-teaching relationships. One special education participant, a
female with 0-5 years of teaching experience, noted that “when you lack content knowledge as a
special educator, it makes it extremely difficult to assist students with learning the material. We
spend time learning the material ourselves and have less time to determine a way to reteach the
student the material in a way they can understand”. Another special education participant, a female
with 0-5 years of teaching experience, noted that “I am in a class, currently, that [ have zero content
knowledge on. It is frustrating because | do not feel helpful in the classroom when students are
asking me for help. It seems counterproductive”. To further support the challenge at hand, a female
general education participant with 6-10 years of experience noted that “lack of knowledge of
content limits the ability of a co-teacher to help students with understanding”.

Another female general education teacher, this one with 0-5 years of experience, noted that
“my students only ask me questions, and then I am the only one to answer. This leaves me fatigued
for those periods”. An additional participant noted (general education teacher, 6-10 years of
teaching experience, female) that “having someone in the room who doesn’t have solid content
knowledge is tough, because | cannot rely on them to contribute to planning or class discussions,
which is a major part of teaching my specific subject”. Participants highlight ideas such as placing
co-teachers in the subject matter they are interested in and providing special educators with
department meetings that specifically aligns the co-teachers with the standards in the rooms they
teach as methods to address the challenges posed by lack of content knowledge.

The third most popular challenge revolves around the perspectives and attitudes of your
collaborators (15%). One general education teacher participant (female, 0-5 years of teaching

experience) provided the following description: “My biggest struggle comes from the perspectives
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and attitudes of my collaborating teacher. I don’t feel comfortable for me to suggest other teaching
strategies because in previous conversations my co-teacher has made it very clear that it’s her way
or no way. | feel that approaching my co-teacher would lead to hurt feelings or disagreements
about how the class is running”. Another general education teacher provides a direct statement, “I
believe many times it is just a personality issues that leads to a co-teacher situation not working”.
An additional general education teacher participant (female, 6-10 years of teaching experience)
her relationship with her co-teachers is more of a “dictatorship”. When perspectives or attitudes
hinder the development of a successful co-teaching relationship, it can lead to misunderstandings
of the overall purpose of a co-taught class (10%). One general education teacher (male, 6-10 years
of teaching experience) communicates that “some (co-teachers) are more of a hinderance than a
help”. Participants suggest that there needs to be a system put into place, possibly by administration,
to address the negative aspects of co-teaching so that teachers do not feel unwelcome or
unsupported in their co-teaching relationships. The lack of administrative support is a challenge
that 4% of participants identified as a hinderance to successful implementation of co-teaching.
The fourth most common challenge was the lack of access to adequate resources/training
(12%). Participants often noted how the lack of access to adequate resources/training lead to
unclear roles and dissatisfaction with those roles (10%). Another challenge, “lack of knowledge
of strategies of co-teaching” (9%) is also mentioned when discussing the lack of access to adequate
resources/training. Two female, special education participants with 0-5 years of teaching
experience offered the same sentiment. First, one reported that “when general educators have a
lack of the co-teaching strategies, everyone working in their integrated classrooms is seen as more
of an assistant without any specific roles”, while the other selected “other” on question number
twenty-one and wrote in “lack of training for Gen Ed teachers”. One general education teacher
participant provided a rather grim account, saying “I’m not sure what the co-teacher partnership is
supposed to be, so every time | get someone new, the stress that comes from figuring out our roles
is significant”. Both special education and general education participants alike conveyed a message
that they are unclear of what is expected of them in their co-teaching relationships. They feel that
it would benefit all parties involved if there was more clearly identified roles and expectations.
Question 24 provides participants with a textbox and the opportunity to provide any
information they wish to add that was not covered in the questions above (see Table 4). The nature

of this question allowed to a wide variety of response, some that were related to previous questions
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and others that were unrelated. One special education teacher participant (female, 0-5 years of
teaching experience) noted that another challenge she has experienced, and seen others experience,
is being placed between multiple different content areas. She notes that with this scenario “you
have multiple contents that you need to become an ‘expert’ in to effectively teach students with
disabilities”. She also notes that being in the same subject, but with multiple different teachers can
be problematic because you “are never really on the same page in each of the classes although you
should be”. Another participant (general education teacher, male, 20+ years of experience)
highlighted the importance of students viewing both teachers as teachers. He notes that “gen ed

students can’t see me as their teacher and the IEP students see the co-teacher as their teacher”.

Table 4 Additional Information Provided

Is there any information you wish to add that was not covered above?

Another challenge that | have experienced and seen others experience is being placed within classes of a
variety of content knowledge. This has its challenges because if you do not already have that content-
specific background you have multiple contents that you need to become and “expert" in to effectively teach
students with disabilities. Another issue may be that you are in all of the same content, but with multiple
different teachers. You are never really on the same page in each of the classes although you should be.

I thoroughly believe that co-taught general ed/inclusion classes are NOT the best fit for ALL special
education students. Some students would benefit from small group classes (in the mode of a BSD class
except subject-area specific) so that teachers could pace instruction differently and modify assignments as a
class. Special education services should be a continuum with inclusion classes being the second-most least
restrictive environment (second only to general education classes with no co-teacher). Some students
struggle to be successful in a class full of 20+ students and it does not necessarily matter how many adults
are present. Currently, the district does not provide this as an option and would struggle to fill positions if
this was the case, but it could be a more beneficial model for students.

Gen Ed teachers aren't aware of everything we have to do, what co-teaching is supposed to look like, how to
monitor data for SPED students, any of it. There needs to be more training for Gen Ed teachers on SPED
information.

It is important that all students view the two teachers as that - teachers. They need to be comfortable asking
questions to either of us. The gen ed students can't see me as their teacher and the IEP students see the co-
teacher as their teacher. Both teachers need to be comfortable in helping anyone in the room. And the
students need to understand that they can ask either teacher for assistance

I believe that co-teaching is like any relationship that requires each party to be vulnerable for the greater
good. When we view what we do from a higher common purpose, our individual situations take a backseat.
Co-teaching can be an incredible method to support all students in a classroom, not just those receiving
special education services. It provides students with different perspectives, different teaching and learning
styles, and it allows them to (ideally) see a positive professional working relationship between two adults. |
think this is part of why choosing who you co-teach with is a vital aspect of having a positive experience
(for teachers AND students).
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Summary

In conclusion, the participants are largely familiar with the co-teaching strategies “One
Teach, One Drift”, “Team Teaching”, “One Teach, One Observe”, and “Station Teaching”. This
is further supported by the notion that “One Teach, One Drift” is the most widely participated in
strategy of co-teaching in the high school. General education participants described a co-teaching
environment where they are the “lead” teacher responsible for delivering content while the special
education teacher plays more of a supportive role in co-taught classes. Special education teacher
participants confirm this sentiment by providing descriptions of things they do in co-taught classes,
such as help students maintain attention, occasionally provide points of emphasis, provide one on
one assistance when needed, and work in small groups when there is work time given.

Most participants support the belief that co-teaching is an effective way to provide special
education services to students with disabilities. The participants reported mixed feelings in terms
of whether or not they feel they have received adequate training on how to navigate the dynamics
of co-taught classes. This is evident in some of the questions pertaining to the challenges
experienced where many teachers cited lack of access to adequate resources/training as a challenge
that impacts their successful implementation of co-teaching. A majority of participants also feel
that they have not been given explicit expectations of their role, or their collaborators role in co-
taught classes. When given the opportunity to provide a narrative response, many participants cited
the need for clearer roles and expectations related to their co-teaching assignments. Despite the
present role confusion, in scale questions, most participants reported that they are satisfied with
their role, and their collaborators role, in their co-taught classes. Additionally, an overwhelming
majority of participants reported that they would prefer to pick their co-teaching partner(s) instead
of them being assigned.

When describing their relationships with their co-teacher, participants considered a number
of factors including but not limited to: content knowledge, the teacher’s relationship/rapport with
students, communication, and the philosophy and strategies of the teacher. Most teachers provided
narrative responses that described a positive relationship between themselves and their co-teacher.
When asked what could lead to greater satisfaction in your co-teaching assignment, participants
cited increased content knowledge, more co-teaching specific professional learning opportunities,

clearly defined roles and expectations, having a co-teaching partner who wants to play an active
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role in the teaching process, more time to plan with co-teachers, and having the ability to choose
who their co-teaching partner would be.

In the present study, the most common challenge that hinders the successful
implementation of co-teaching was lack of common planning time. Participants also noted that
lack of content knowledge, perspectives and attitudes of your collaborator, and lack of access to
adequate resources/training can cause road blocks in the success of co-teaching. Despite the role
satisfaction presented in scale questions, narrative responses display a more negative vibe,
indicating a want for more planning time, clearly defined expectation/roles set by administration,

and active participation between the collaborating pair.
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CHAPTER 5: HANDBOOK

Twois Better Than One:
C0~Teachin8 101
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Intraduction

Co-teaching can be defined 33 “two or more edwcators cantracially sharing instrctional
responsibility for & single group of studeniz, in 3 single clazzromm, for @ specific content area,
with joint acommtzbility and varving degrees of participation” (Simpson et al., 2014, p. 100-
101}, The popularity of co-teaching makes: it one of the most researched phenomena in
aducation; thers i =fill room for improsvrement. though In general st teachers fael that co-
teaching iz an effective way of providing edocational services to shademts with specizl education
nseds. However, mast teachers niote that their co-teaching parmershin does not razch it fall
potentizl dus to 2 number of factors. Some teachers are unfarmiliar with the different types of co-
teaching siratepies. Others identify their perceptions or their collzborating pariner's perceptions
as fzctors that halp or hinder the saccess of thedr co-teaching experiencs, Cna of the factors that
teachers frequently cite a3 a bammier that affects their co-teaching implementation is lack of
adsguats resources TIining

Synopsiz of Relevant Revearch

There are =iz different strategies of co-teaching: one teach ane observs, one teach ane
drift stzfion teaching. parsllel teachins, alternative teaching, and taam teaching. Mo one method
ha provan to be more beneficial than the other (Chitivg, 2017; Murspaekl & Swansan 2001;
Erendle, Lock, & Piazza, 2017} However, resaarch suzzests thare iz an overraliance ga the “one
teach, ome drit”. The general edocation teachers tpically makce the msmoctions]l decisions for
the claszrooms with minimal input fom the special education tescher (Bpandle, Lock, & Piazza,
2007; Chitieg, 2017; Brawapsd & Eing-Sears, 2017} Thiz was coafirmed in the smady driving the
contents of this handbeok The gverreliznce on ons teach ane drift might be due to the fact that
teacher: frequently resort that they do not feal they have had access to adeguste resmarces and
training related to co-tezching.

A teacher’s perception of co-teaching can negstively or posiiively affect thelr co-teaching
aszigmments, Teachers generally perceive co-teaching 83 an effective way of providing support in
integrated claszes (Soliz et al, 2012; Chitiag, 2017 Thi= was glso Tue in the stady that drove
the contemts of this handbook. However, despite positive perceptions of co-teaching, dus to a
nurpber of challenges, co-teaching teams do not akavays reach thedr masimmwn potertiz]. Teachars
frequently cite that perspectives and attitndes of collaborating teachers can affect the nanme of &
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co-taaching relationship, When there are carppeting persgectives, attitsdss and balisfs, thera ix
ks to he 3 sirain iy the co-teaching relationship (Brapand & Eing-Sears. 2017 Branner ot al |
2018). When that strain esists, teachers raguire suidance an bow to improve the nanme of their
relationshin.

There iz 2 weslth of research ralatad to the challenses amsacisted with co-teaching
(Chiyn, 2017; Sammels, 2015). Therpas swch 22 lack of comemon planning time, teachar’s
perceptions, lack of adequate preparation to co-teach effectively, undefined roles, lack of
Consistency invear to vear scheduling ‘adminisorative support, lack of choice pertaiming to
content area placement, lack of content knowladee, and mcoonsistency m the co-teacher’s
piryvsical presence when 3 nead arizes fior coverage of another clazs ariza throughout present
literanare. The most cormon identified challsnze: in the stady that drove the comtants of this
research imclude lack of common plarming time, lack of content knowladss, perspactives and
attitudes of vour collaborator, lack of adequate resources and framing, lack of kmowledze of
siratezies of co-teaching, and dizzstizfaction with roles in the classroom. These challenzes
impact the natare of co-teaching on & day to day basis, Teachers repart that thelr co-taaching
azzignments counld ke tnproved if these challsnzes were addressed

Dexcription of Final Prodwact

This handhook iz 2 ane-stop shop for providing teachers with what they want 2 clear,
comcize resmarcs that will improts the wavering co-teaching ssienments or enhancs the already
srong co-teaching relationships. It spplias to general education teachers, special aducation
teachers, and admimisorators who work in 2 building that wses co-teaching @ a method of
providing special education services in the general education snvirarment Hers teachers and
afminizTators can Ond vahuahls inforrmation about how to star co-teaching, co-teaching
grategies, bow perceptions can impact co-teaching, regularly cited challenges relsted to co-
teaching, suggestions for addressing these challenges, and how adminisrators can positively
impact co-teaching. Stadents in co-tanght claszaz have the advantage of havinz two goalifed
adulis at their disposzl; two is better than one, szpecially when they are dancing to tha same
rhoytn.
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Co-teaching in a Nut Shell

What is co-teaching?

Co-teaching iz when two or more educators contractually share
instructional responsibility for a single group of students. Both teachers
inhabit a single classroom, for a zpecific content area, with joint
responsibility and fluctuating degrees of participation. (Simpson et al.,
2014y

Who co-teaches?

Any licensed teacher might be asked to co-teach, depending on Pl el R OB oo st il
their class schedule. As a general education teacher, you might be

asked to share your classroom space with a special education teacher. As a special education

teacher, you might be asked to go inte a general education teachers’ classroom.

How do you co-teach?

Co-teaching tales great effort, time, patience, and collaboration to implement. It is not
zomething that will be perfect in one day, week, or month. You must work with your
collaborating partner to develop the best plan for your team.

Why co-teaching?

IDEA mandates that special education students be educated in the Least Restrictive
Environment. For most students, the least restrictive environment is the general education
enviromment with their same age peers (About IDEA, 2020). Students with special education
needs can access the general education curriculum with additional support, modifications, and
accommeodations. One way of providing these services is to provide co-taught sections of
courses. A general education teacher and special education teacher cla.u work together to provide
the best outcomes for students with and without special education needs.
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Section 1: How to Start Co-Teaching
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What to do when you don’t know what to do...

If vou have just found out that vou are going to be co-teaching with a teacher vou have never co-
taught with befora, vou muzght be faeling a wave of emotions ranging from excitement to
anxiousness. Are vou and vour collaborating pariner gomgz to zet along? What 12 their teaching
philozophy... 1= it zimilar to or different from yours? The most logical way to anzwer these
questions 1s to zat up a ime to mest with your co-teaching partner. It 1= baneficial to meet with
tham prior to the first day of school when vou are shanng the claszroom space together. Thiz wall
allow vou an opporfurity to get to know vour co-teacher and work out the proceduraz of your co-
taught clazs. Co-teaching does not require collaborators to be fnends. However, 1t 1s beneficial to
meet with your pariner fo gat to know a little bit zbout them. To be fair, vou will ke spending a
significant amount of tome over the course of the school vear togather, If 1 class 1= 30 minntes,
and you are schaduled to co-teach with the zame co-teacher for 3 clazzes 2 day, that equals out to
1,125 hours together of class time, with students, in 2 school year. You will also be spending
additional fime with them planning the leszons vou will be teaching.

1. Meet with vour co-teacher; gat to know sach other

2. (ret on the same page: go over procedures/toles (sugzested questionnaires provided)
3. Provide sach other with the needad matenalz () a: leszon plan format, standards [EPs)
4. Determine how vou will provide the necessary supports

Popular Fesources uzed throughout this handbeok:

hitps - v readysetcoteach com/the-6-approaches-and-when-to-nse-them

hitps-{ictmodels wordpress_ com/co-teachng

https-worw.coltofpedazosy. comleo-teaching-push-1n

https-wrorwweareteachers. com/co-teaching-fips
https-{edn? hobepot. nethubfe/43E1533/Co-Taachims 2002 ). pdf
bttps-fwrww.coum. edu/sies/ default files'50-Wavs-Eeep-Tour-Co-Teacher. pdf

MWext, vou will find questionnaires that might benefit vou in getting to know your co-teacher.
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25 Questions

To Ask Your Co-Teacher!

Where were you born?
What three words would describe you?
What are your interests outside of teaching?
What's something most people may not know about
you?
When is your birthday?
What are you afraid of?
What is your favorite food?
What is your favorite drink?
. What do you do to relax or relieve stress?
. What's something you enjoy watching on TV?
. What's one of your favorite songs?

. How did you come to be a teacher?
. What do you need to be successful working with me?
. What are your strengths?
. What are your least favorite things to do?
. What are your favorite things to do with children?
. What are your hot buttons with students?
. What are your hot buttons with coworkers or adults?
. What's your preferred method of contacting you and
the best time?
. What's a challenge you had to overcome and how did
you overcome it?
. What is your teaching philosophy?
. What are some things that you look forward to this
year?
23. What's your ideal level of involvement or collaboration?
24. How long have you worked in education?
25. What have your experiences been with co-teaching?

Professiomlly Reproducal From: g Owew theesceliestad e alon com'2 5. queitoo - 10-35K - yolr-co-leacher
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EOTON EAY AU S TSR TH TS
AN E W O CTHEY.,

How did you come 10 be a ‘eocher? Wna* drow you 10 this grade or decipine?
WhHa! GO you think i most impontont for me 10 know about youd

what are your inlerests outside of teaching? What 9o you do in your spare lime?
How long have you been gt this school¥

Are we comionabin coling eaach other ot homed

deho sttty Lo glabiz 3 Ll widiuns
HOW will we STONGEe O COIoom 10 upport our instruciion? Wil desks bo aranged in
Qrow, G CiCa, o groups? Where witl supgiies and cantans be locoledy
Wha! wil the Now of Ouwr Class penkodd look e?d
Wha! modeh of co-teaching are we comioriabile with righ! now? Are we comiortable
with expanding our har2ors and using olher modeis?
Wha! roles will we piay In 1he Ciassroom i How Jdo we coordinale our efforts 10 help the
onfire claws succooa¥
How will we decide on and esiabish routines and raes in the casssoomid
wWhat happens whan one of us fokes a sich doy?V

wnat wil our specihc polices be for gum, food, and crink In Clonssy

What wil students De expecied 10 have in fron! of them (... pencll Sharmenad, poper
oul, book oul, warm-up aclilty compinte) when the bel ings?

How will wa monage and monitor behaviorn?

wna! will consaguences De o Inoppropncte Dehavior?

How will wa proyec! thatl we are both clasroom loadersy

¢ ‘;' o .
WhHa! will ur reQuicr schodule for detalied plonning o discussons bet
How s 1! Dest 10 gt Iau-minule iInformalion 10 eoch otherd
what technology wil we use fo communicate? Email¥ Apps? Telophone colls at home?
HOow will wo COmMmMUNICale Our DO 10 the studenht
How will we nteract with parents? As g 1sam? Separaley? As requests come In?
How will we Jdoa! with and COMMUNICOe BIVoS SUCh O3 stugents who ane not
pariorming wel or who naed exiro help?
How will we Ovoid studients Osing one of us C Question. then going 10 the other if they
<O Nt e e finst orewer?
On what bincs of decisions ihoukd we awoys comsull sach olher?

What bnas of 1hings shouid we each handle independentiy? m

Professimaly Reproducad From. bl

69



Support For Building A Relationship With Your Co-Teacher

4 Major Question: to Consider

1. To what dagree do I believe that there is more than one right way to camry ouat slmost any
teachinz leaming task?

2. Tio what extent am I willing to let ooy co-teacher carmmy out teaching tasks af which I arn particularky
Compeient]

3. How willing am T to allow moy co-teacher fo see sspects of my teaching in which I zm not
particularly comforiable?

4. How willing 2m I to tell my co-teacher when I dizagres abowt an iszne or have 3 concem

To Begin detervmine:

What type: and Faguency of comemmication would we like to have with sach other?

How will ve ensure regular compnumicstion with aach other?

What 2 the best way to give aach other feadbackT

Cio-Teaching iz zn atfitnde. ..
An attimade of sharing the classroom and stodents
Co-Teachers mms} always ba thinkdng. .

Wa are BOTH Taaching!

Audipied Treim: RimpsOeeh d-sewem 10 ol s el iccests'd e s teaching ke achirg -0l B oikding- Relalinmehi p-Co- Tesse bt peld
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[Co-Teacher Dlannine Guide
Beligh and dititudes
1. by philozophy regarding mclusion i=.. ..

2.1 think that the seneral education teacher is razpansible for ..

2a. I think the zpecial educstion teacher is responsible for

3. My bizgest conoarn for co-teaching iz ...

Sa. Wy solution for thiz concermn ...

4. My belief ahout:
a. Dhiscipline:

. Independent wark:

. Loaning materials to students:

d. Hompenaook:

2. Plarming for lessons:

f. Mekdng sccomemndations and modifications:

£ Grading student work:

b Moize level in the classroom:

i, Group activities:
j- Providing feedback to stadents:
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j- Providing feedhack to stadents:

k. Informiies parents shaut students:
Logiztics
Planning
5. How mmach time iz needed for plarming apd when will we do it?
&, What type of leszon plan will we uza?
Instroction
7. What content will we b2 teaching? Who i= responsible for the comtant? Who is responsitle for
the accomunodstions and modificatonsT
2. How zre we going to presant the comtent? What model of co-teaching will we nze?

2. How will we azzazs siudent leaming?

Clazzroom hanazement
1 What rules will vee wze s the Classroom ervivomment] What are the consequences?

11. Who is respansible for camying out the dizcipline?

12. Hoey are we going to ansurs consiEiency”

15, Howy are we going ta proactively ensars hehavior is taken care of7

Communication

14. Hor are we going to convpunicstion our plan to siedents and parenisT
15, Who will address concemns with peremts?

(s i ol B (A

_.".I'l--l

Loy umb i

Fepmduced Fromr Rpe' Ol DL

s

Fm
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14. Howar often do we nead to compminicate with esch ather? Wia what means?

Logistics

17, Homy will we azsess student progress and grade matarialsT

18, How will we arange the space, ensuring both of us have space?

12 What problem-zolving methods will we use if something comes ap?
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Section 2: Strategies

There are 6 strategies for implementing co-teaching in vour classroom. In the
following pages, vou will find the titles of those strategies, what the strategies
consists of, visual representations of the strategy, recommended frequency and
uses of the strategies, and the benefits/drawbacks of the strategies. It 1s important
to note that, at this time, there 15 not one strategy that has been identified as
definitively better than the others.

Co-Teaching Models

[l el i)
Lol it el 1!

ol ipllpligd
ualualua ]
[:E g:]l CeSe § 3 e
L= =

1. Oine teach, L Station teaching 3. Paralled teaching 4. ARternative teaching 5. Teaming 6. One teach,
ane observe o assist

@ Teacher  ©5tudent [ DeskiTable

Fladn credil: bbtgesEnill seec lbany. edu e 2: Wodels of Co-Tem
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One Teach, One Observe

Cme co-teacher leads the lesson whale the other co-teacher

. . . Oneteach, one obseve
observes stindent progress on academic/behavioral goals through

formative assessment and observation

Recommended rate of recurrence: Seldom, mfrequently

Recommended nsas:

s it ol o -Desch-cn ol scre -l

-when collecting specific Individualized Education Program

{IEF) data (meluding data for Fonctional Behavioral

Asspsoments and Behavior Intervention Plans)

-obzervation of student’s engagement/interaction with content %

BEMEFITS DRAWEBACKES

Student progress 15 momrtored clozely #  [One teacher 1= proimanly responsible

Feqmiras little to no co-planning time for deliverng mstruction which might

prior to mplementation lead to rola disparity, confusion, and
Does not require both teachars to ba frustration

wall verzed m the content araa Omnee data 15 zathered, cooperating
teachers need to schedule time to
review the observed data

Popular Fespurces:
s:/erwrw. readveeteoteach. comi'the-6-a aches-and-when-to-nze-them!
hitps:ctmodels wordpress com/co-teachms!
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One Teach, One Drift

(also kncom az: One Teach, One Assgist)
(One teacher leads the lesson while the other cireulates the One teach, one assist

room answerng mdriduzl guestions as they anisze and .

rorovirsvirey

Eecommended Fate of Qcourrence: zaldom, mfrequenthy LO'I LO'I LD'I LO'I
Eecommended nses: LQJ LD'I LD'I LD'I

-in the initial stages of co-teaching, when co-teachers are first I.O.] [.O.I I.O.] LO.I

providing one-on-one azsistance when necessary.

Camiti b v el

din ] ol Wiml preess

working together and gatting to know one ancther
-1f vou have 1dentified student(s) who nead specific,
mdrvidualized extra attention

Phoio: Ok

-when there i1z dizcomfort m the content area kmowledze

BEMEFITS DRAWBACKS

Low emphazis on co-plamming and co- One teacher 15 largely rezponzibla for

mstructing delivering mmstruction

Dioes not require enhanced content Poszibility of role disparity,
Imowledge to implement confusion, and frustration

Student aszistance can be provided Studentz might azzume that the “lead”
without pausing the leszon for the teacher 1= the only teacher and the
entire class other teacher 1z an “assistant™

Can be implemented by anvone in the OUne-on-one aszistance might become

event of an abzent teacher a crufch for some students

Popular Fesoarces:
g:/Mwrerw readveeteoteach. comthe-6-approaches-and-when-to-uze-them/
hitps:/ictmodels wordpress. com/co-teachinz/
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Station Teaching

Teachers divide the content and students mto two groups,

where students receive mstroction from both teachers at Statson Teac hing
separate times. Thiz might inclhode a third station where

students workpractice zkills mdependanthy.

Fecommendsd rate of ocowrence: Frequently m

e U - -

Eecommended uses:
-emiphaziz on differentizting instroction (learming preferences,
mstructional stratezies, content level ete.)

Fhoby coaki

-as a practcsteview after content has previously been
miroduced
-when a smaller stodant to teacher rahio 15 dezirad

BEMEFITS DRAWEBACKS

Interactive role for both teachers Co-planming, co-instructing, and co-

Students have the opportunity to be aszeszing should happen on a regolar

mstrocted by toro different teachers basis

Student= recerve small zroup Increass in noise and actrvity levels
mstroction, possibly leading to Feqmresz both teachers to pozsess
mcreaszed participation adequate comtent knowledge

Students can raceive mstruction at Teachars must stick to a scheduole and
ther lavel stay withim discuszed time frames

Allows for movement batareen

stations

Popuilar Fespurces:
5:/Mwrwrw.readveeteoteach. comithe 6-a) aches-and-when-to-uze-them/
bitps:/ictmodels wordpress com/co-teachims/

levals of collaboration
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Omea teacher mstructs a large sroup whils the other AR ] - "
nstructs a small group. The content 15 the same, however, ernative Teaching

thare mizght be differentiation i the level: and materials.

Fecommended rate of occurrence: Decasionally

Becommendad uses:
-when pre-teaching or re-tsachng 2 topic
-when providing neceszary accommodations/modifications

bazed on student neads

2 CinEs

-when aszeszing students skill acquizition

Fhooy coabe: b

BEMEFITS DRAWBACKS

Students can raceive additional Collaborating teachers must co-plan,
support (pre-teaching or re-taaching) co-instruct, and co-assess to determine
i1 the form of small group teaching strangthe/deficits for groups

Allows for built in differentiation in If teachers are not careful, this could
the lavel of materials uzed lazd to homogzenons groups of
Teachars hava 2 sense of sharad students

teaching respomzibilities Might lead students to feel singled out
Student data 1z frequently monmtored Both teachers nead sufficiant content
by both teachers, identifving strenzths knowledse

and deficitz

Popular Fesparces:

hitps:/'www.readveetcoteach comthe-6-approaches-and-when-to-uze-them

levelz of collaboration
hitps:/ictnodels. wordpress.com/co-teaching
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Pardllel Teaching

Both teachers delivering mstroction simmbanecnshy to

Parallel Teaching

Recommendead nzes:

-When smaller groups are prefen

ETOAIp instruction

mch n g -modeton e

e thare 15 2 :E'.';E amommt of cont

':'_.'llt IHTo TWD ZEroups 10 make Il MOre Im 32.25-3‘3:&

-1deal for topacs that have differing

FRHE} CTREE

BEMEFITS

responzibility
dents m the class to be clear on what content they are
c m 2 zmallsr group
zatting within the clazsroom (zould
mereaze participation) adequate content knowladge

D

Bult in opportunity to If collaborators are not careful, could
vazed on student need lead to similar groups of students

Covers larger amounts of conten Increasad noise level counld be

easier

Opportumty for students to teach each

other

Popnular Fespurces:
- 'wrerw readv=eteoteach. com/the-f-approaches-and-when-to-nze-them.
bitps-/ictmodels wordpress. com/co-teachims
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Team Teaching

Both teachers collaboratrvely delrrenng mstretion to the whole group. In thiz mods], both
teachers have equal sharing of rezpon=ibilites and mstruction.

Fecommended rate of occwrrence: Oecasionally

Eecommended nses:
-When mtroducing new content

vt o Wil g el

-Whean reviewmng previouzly covered content

-Whean one teacher 15 providing content verbally, and
the other provides visual reprezentation on the board
via charts, diagrams, ete.

-Whean you want students to view what collaboration
should look like

rovirevirsyirey
rxlroureiiroy
roviroviroyirey
rarourailrey

oo el S pe

PFhobs Ceabi

BEMEFITS DRAWBACKS

Teachers shars aqual responsibility for Teachars mnst co-plan, co-mstmet,

educating all students

Built in opportanity to differentiate
mstoctional methads between teachers
Complete equality amang teachers
Opportunity to model appropriate
teamrwark and communication for

students

Fequires HIGH
lewels of
collaboration

and co-azsess frequently

Both teachers must have content
kmowladge

Co-teachars must mteract as a well-
oiled machine, meshing their teaching
philozophies

Tales a lot of time for teachers to
grow to thiz style of co-teaching

One co-teachar might over power the

other

Papular Fezaurces:
=TT rastcoteach comithe- roaches-and-when-to-use-them

hatps:ticmodels wor 5z Comco-teachi
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Section 3: Perceptions

Prs colla: Bips et erasd s Hhosr kT R kL A g vadirr o b= et

Percaptian can be dafinad as the ahility to see, hear ar becorme aware of something thronesh the
zemzes In the image above, the person on the right sees 2 9; the perzon on the lafi sesz a 6.
Maither one of them is wronz, hased an their perception. However, in bath siations, the persan
oa the oppasite side iz umable to see what the viewer sees. Prezant literabare suszests that &
teacher’s parcaphion, bailt wp over time  has the ability to poeitively or nezatively impact co-
teachingz relationships. [n the subsequent pages, you will find information ghout how vour
percepiions can help ar hinder vour co-tezching implementation. Thiz saction will lso mclode
the do’s and dowts of co-teaching and conflict rezohstion sugzestions for when you are umsars of
how to move forward with vour collaborating parimer.
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Attrtudes, Expeniencez. and Beliefs
PFesearchers snzzest that attinides, experiences, and beliefs are antecedents fo behavior (Bennett
J Fizch 20137, A teacher’s willingmes: to co-teach will be mflnencad by these factors. Conzider
the exarmple halow.

_I_

Attitndes

I"ve never had the opportanity o co-
teach bhefore, but I have all of these
idezs of what we can do to make the
muast for our smdests. T can't wait ta
meet my collsbarsting parmer and
the diffaremi srategies I have leamed.

I was disappointed when I saw that I have
co-taught clazzes this vear. T don't really zea
the podrt i having co-tanght clazzez T can
teach wry class an nry onm, T don’t need
amothier adult in the room to halp me.

Experiences

Tn the past, I have obzarvad co-
teaching teams that had excallent
imteractions. [ have also obzerved co-
teachinsz teams who had poor
interactions. I bnony that excellent co-
teachins relationships can exdst with
hard wark: smd dadication T am willing
to Zo the extra mils to craate that
anvirgarpant between novzalf and nry
Co-tzaching parmer.

T've had “co-teachers™ in the past who have
dane absolately nothing. Sometimes, thay
shory wp 1o clazs, other tmes, they dom't. I
couldn™t conrt om Iy co-fescher to be thare
each day. They zl=o didn't kmow anything
ahout what I teach. This simation probably
woa't be any different. How armn I suppozad
to waork with thermn?

Beliefs

I beligve that co-teaching = efactive.
I believe that collaborating pairs czn
Zrow to trust ane another and wark
together saamlessly, When co-teachars
are hitting on all cylinders, the
smadents benafit the most!

I dom’t fesl that co-teaching is neceszary. I
can teach my class on ooy oan. Sometimes,
having somepne else in mrye roarns i like
having another stodest that [ hawa to teach. I
am w0t interested in developing the deeper
relationship co-tzaching reguires.

How do vou think the collaboration between these two teachers will goT ﬁ :
Dip vou z2e 2 climate that would lead to conflict and dizzsti=fcthon? EL

Mow, consider the following sxarnple

—
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_|_

_|_

I have co-tanght with mamy teachers
over the years. Some simations were
more positive tham the others, bat in
each sifwation, I leamed soenething

In oy 5 vears of teaching, I have never had
amy co-tanght sactions of oy coursas. T am
worriad ahot how my co-teacher and T are
Zoine to get slang. T hops to have someane

Attitudes from my colleszoes. I kmow that with | who is willing to wark together and
dedicated time and commomication, I | zomeone who can provide forther msight in
zm capeble of engasing n 3 positive | noy content sres
Co-taaching relafionship,

In the past, T have had clzzzes where I | My colleasmes havs told me kot their ca-
was exitemnely mnaalved in the teaching exparisnres Some soundad
teaching process, and others where [ expceptionsl, while others sounded apathetic.
playved moars 3 lezzer role I prafer I have collzborated with the colleazpas
being more invalved, but I know that | o deparoment and T f=el like that has gone
takes tirpe o grow to. [ hope that my | well I enjoy bouncing ideas off of othar

Experiences | nent co-teaching parmer wamts meto | gualified professionals and leaming from
be imvolved. themn. hayhe having a co-teacher will be

zirmilar to this,
I beliave that co-teaching has the I beliave that collaboration iz important to
potentizl to ba exremely beneficizl for | pre developenent as & teacher. T do nat ke
teacher: and stodents. A2 aducators, everythine thers i to know ahout pedasoey
Belicf wa wark in 2 field where oF my content ares. I sppreciate the
eliefs

conurmumicstion and collaborstion i a
nmst Co-teachine allows me to leam
from my pears” srensths.

opporiumity to leam fom my pesers in 2
profeszional setting. This can make me 3
Tbetier teacher.

How dio vou think tha collaboration between these tng teachers will go? Do you envision a

Fa

R

{% climate that iz zimilar ta the previous stuation, or differamnt?
Twas cod i

T
—_—
J i e i Rl
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Areyon sware of your qurent aftitades and belisfs towards co-tesckine? Have yvou allowed your
past expariances to influence the natme of vour current co-tezching placement?

_ Y
T krows
what T "'“
S FOR ME
d

Phasio Lrach . . ! ; o

seli-Reflection. ..

Cme way to idenfify vour corvent aftiiudes and beliefs is to enzagas in critical zelf-reflection
(Shandopga, 20107, When an individueal engages in self-reflection, it can make the individual
copnizant of the need for changs. 4 teacher can enzzss in self-reflaction specific to thedr co-
teaching relationship, by asking themselves 2 predeterminsd set of guestions. These guastions
might inchide:

What ara I doing and why?

How can I better mest my shidents’ needs7

How can I encoarage more invalvement from nry co-teacher?

Hava I canszidered oy oam atimdes T What are mry attitodasT Do these affact the way [

interact with nmy co-teaches?

# Hava I considered ooy oam belief=? What are my belisfs related to co-teachingT Dip these
beliefs affect the way [ interact with nry co-teaches?

# Do the relationships I have with noy co-teachers promate a collaborative oolture focmsed
oa learmimsT

# What conscions choice can [ make to positively impact the current stata of ooy co-

teachine relationship?

Lelf-reflection can halp teachers to identify aveas of strength. It can glso help them to recognize
areas where impronernant i= necessary. Finally, selfreflection can increase a teacher’s awarengess
of honw their aftitades and baliefs infloencs their words and actions, aad in fom, affact those
aronmd them
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Conflict Fesolotion

Sometimes aftftodes, experiences, and haliefs laad to conflict in the work place. Conflictiz a
nztarzl part of ary profeszions] relationship. Teachers are inheranthy diferent than one amother
v that can lead to canflict when collaborating individuals do not agree with one another. Thers
are some things that yvou can do presroptivaly to lireit potentiz] conflict

T

ﬁa rodes. roufizes. and

procedures for each person. Be

clear shoar what o expect

Horme oo amacvibier

Siver me!

wully
wekEe] CrAr

I.“

L.-turn effertive
COmIMLELCaT o siEaiegies

_4—'—_‘—\—\_

$

right away
- -,
i
d .! .T

Verbal Comrrumicotion

Moon-Yerbal Cormmunicotion

Porg werbal Communication

Zhoace of wogd: Personal space, facial Lome, vodume, cadence
zipky, bady AL
Think befors you speak Be mindful of vour collabarator: How you say the words you
need for personal space T
Be clear and conciss
Jfake eye comfact Toane: variation m the pitch of
Speak with confidence voice whils :peaking
Be mindful of your posture
Eeep vour mudience in mind Wiohurae: how knad, or gaiet, you
Awoid checkinz electromic are speaking
devipss, vamming, 2nd becomng
' ' preccoupied with things aroumd | Cadence: the way the voice gets
! higher and lower 23 vou speak
Be mindful of the facial
l}) ([[ SEEresal0ns YO a7 Sivins—our
cvebrows and mowth cantell a
Tt ket howy we feal
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First, conxzider the source of vour conflice. Wiat izsne bas srizen and whneT Vo can find 2
checkiizt beloar that izt help von find the smurce of your co-teaching canflict.

Co-planming

The team has not raceived wrainine on co-plannins

The teamn does not have 3 conunoa planning time

Cme co-teacher did not attend scheduled co-planning mestinafz)

Cme or both co-teachers were umprepared for co-planning mesting(3)
Co-teachers have different approaches to plarming (ex: detailed and sequential v.
holistic or written v, verbal)

Cio-teachers dizagree on msmactions] seguencs

Co-teachers dizasree on co-plannings format or form

Cme or both co-teachers are hesitant using a new planning approach

Ome co-teacher has littls opportanity to contribngts meaninsfully to co-plannins
Cio-teachers ssnume sams cp-planning rola (= only specisl educator sugeest
accommnodations) even when both conld have contribated

Crther:

Co-instracting

Ome or both co-teachers were umprepared co-mstruciing

Co-teachers have different views philczophias on teaching, leaming role of teacher,
role of siudants, classroom maenszement, etc.

Cme co-teacher abways sssumues lead role

Cme co-teacher ahways sssumes support rale

Cme co-teacher lacks content kmowledze to deliver, support modify msooction
Students view one co-teacher as ausistant, rather than teacher

Cme co-teacher feels more like assistant, rather than teachar

Cme co-teacher did not follow established plan

Cme co-teacher was not fexible with lesson when a change was neadad
Co-teachers do not use parity in metmaction, lansuase signsls, and'or materials
Crther:

Co-assessing

Co-teachers anly uze type: of ameessments need in pravions semestars
Co-teachers have different philosophies resardine srading

Co-tzachers have different views on the rols of aszezument

Cme co-teacher chansed the aszszzmant without rotifving the partner

Tearns rely an subjective fealings rather thamn objective data for making instroctional
decizions and student evahuations

Cmly ane teacher hiag access o sfudent srades

Cmlbv ane teacher commuanicates with parents regardins shiderdt prosress
Co-tzachers did mot reflect on lazzan

Cio-teachers blames each ather for poor lesson delivery or 3 inadequate shudent sroath
Co-teachers slorays amnmms samme rols n assesament (o onhy specizl educator makes
aszezzrpent acconunodations or modification:

Orther:

Feorfowioally e acd oo
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Next, develop a conflict resolation plan. Create a plan to sppropriately solve the conflict. YVoa
might consider the Caollaborative Approach ta Problem Solving which can he found naine the
link below.

] - hnrmnanTes ources. . edn/dealing - ohlems'cpllaborative-problem-
zolvinss - text= zon a2 e emd %62 Thri anded
342 0askine®i20clarifrin=%20 -

This rezpurca providas the reader with 2 ten-stap proce:s to address izxaes betovean collaborative

parimers. This allows the parmers to respecifilly address the izsne at hand, while also allowing
both pariners ta be 2 part of the solation sslection procass

g 2w S o4
158 §2'Ed §

Ll 4
g
Phidi credii 5 alvg- ~prebdem-

Finalky, set azide a date and time to check on the proeress of the resolution. It is
important to chack in with your collaborating partner to @3sess the macoess of the resolofion

1. ldentily

Z. Define

Halamge

%, Ehe cosks snd
H. hensfian

3. Evaluate

Phukes oot pppec wam ook ool o Tases SKIF Lagdieg-Tops savoraindd- St mages gl ol
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DO’s and DON’T’s

Co-teaching is an infricate web of commmmication, cooperation and compratmise The co-
teachins relationship can be influenced by 3 monber of parsens] factars inchading: teacher’s
attitudes, beliafs, and experiences. There are @ couple things that you should, and shoulda™t da, to
promots & bealihy, productive co-teaching relationship.

v O

-Fiespect vour co-teschar -Diisrezpect vour co-teacher
-Clearly define roles, responzibilities, -Azzurpe that your co-teacher knows
rouiines, and procedures what you expect fom them
-Be flexible and willing to Ty new -Azzumea that vour co-teacher kmows
thimzs what they can expact from yau
-Fet to know vour co-teacher’s -&woid conflict wtil you reach a
collaarative stvle bailing pomt
-Find time to co-plan -Take 2 “nrv way or the high way™
-Cornmnricate regularly: approach to classraorn procedures
conwmunicetion iz key? -Undernine your co-teaching parter
-Be honast -A =z that your curTent co-
-Address conflicts as they arize teaching parter is the 2ame a5
-Feflact on proceduaras previous co-teachine partners vou
-Cormmnricate with adrinistrators have had

20
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Section 4: Challenges

Praw Crad o B Hog dagoes oy nargen s rredacrnornl odulag e p-th-b gl g0

There are many challenges azsociated with mmplementing co-teaching 1n melusive
clazszrooms. Most of the fime, these challenges act a= roadblocks that prevent co-
teaching teams from reachmp therr maximum. In the following pages, the most
frequently 1dentifiad challenzes will be dizcuszed, meluding suggested solutions to
thoze problems.
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1. Time o Plan

Common plannming time 1s the most
fraquently crted challenze to succazsful
co-teachme. Teachers poszess a

g workload that gives them little to no
AN time to collaborats with their co-

o~  teacherz. Without fime to plan, it 15

% difficult for co-teaching pairs to
establizh clear expectations, rolsz, and
routmes. Addibonally, for the teacher
who 1z not the content specialist, lack
of planming tims might prevent them
from taking a more inferactive role In
the co-taught claszroom.

Sugrested Solutions

# Create a sharad, lrve document (Google Document, One Mote) that bath
teacherz can edit at the same time. While 1t won’t be face to face
communication, the shared document 15 a place where you and your
collaborating partmer can share mformation, meludme lezzon plans, potential
assignments, preferred mnstructional strategies, ete.

* Approach admimistration to request that common plannme fime be bult mto
the profeszional learnmgz/master schedules

# Share a3 “Week af 2 Glance™ via email at the begmning of the week with the
topice/procedures/azsignments for the week

# Ifpozzible, uze video confarencing (Zoom, Microsoft Teams ate.) az a way
of commumicating oufzide of school hours

“#1f vou have some bailt in time to plan, ot don’t seem to get 2 lot accomplizhed in the little
time vou have consider the 10 tips discussed in thiz article®*

hitpe Vv s echy'sites 'default fles] 0-Tips-for-Using-Cp-Manmnine-Tims-Bipre-
Efficienthr.pdf
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2. Content Knowledge

Contant kmowladge 1z
ancther frequently cited
challange to zuccezszful co-
teaching. Az a general
education teacher, 1t can be
frustrating to have a co-
teacher who does not kmow
the content bemg taught As
a zpecial education teacher,
1t 15 equally z= frustrating fo
be in a room where you are E—— . ; e
supposed to be of halp, but S

are unfamiliar with the content being presented.

Sugsested Solutions
* Commumicate with administrators about what content areas vou are most
comfortable with

* A: 3 general education teacher, share materialz ahead of tume =zo that the

special sducation teacher has fime to revisw them before they are presented
m clazs

* Consult admmmstration to request a zchedule that allows you to =stay m a
consistent content araa

* Plan together to the greatest extent poszibla—=+this allows the general education

teachsr to gat an understanding for what their collzborating partner knows,
and what they nead more suppeort with

92




il

3. Parspectives and Attitudes of yowr Colloborator

= Perspectives and attitudes of vour
‘ ' collaborating partner can prove to be
m*—- challenzing to vour overall co-
H | teaching relationship. This
.

phenomenon iz dizcuszed in
previous pages. Co-teaching 15 like a

1 I ‘! marniage, and 1f teachers can’t get
7 L along because of their competing
\ )\ perspectives and attstudes there can

be dizsatizfaction and resentment.

suggested Solutions
o Eeflect upon yvour perspectives and attriudes and see how they
might be affecting your co-teaching partnership

» DMeet with vour co-teaching partner prior to the beginning of the
zchool vear and engage i relationship building activities

¢ Be open and honest with vour collaborating partner. Clearly
communicate your needs

o Engage in healthy conflict resolution strategies

¢ Involve building administration when necessary
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4. Lack of Accass to Adeoquote Resources cnd Training

Teachers frequently
report feeling 11l
prepared to co-teach.
Teachers are putina
roomm together and
expected to magically
know how to co-teach
with little to no
direction. Co-teaching
15 not something that 1s
natural. It takes focused
time. knowledgze, and
training to correctly implement.

Suggested Solutions

» Eequest co-teaching specific professional learning opporfunsties

# FBefer to the resources presented in this handbook

® Assess vour current strengsths and deficits; access resources that
target weaknesses

# Research conferences in your area that provide co-teaching
traming, or provide relationship building amongst co-workers
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5. Locdk of Hnowledge of Co-teaching Strotegias

== While there has been a recent
emphasis on co-teaching at the
underzraduate level for pre-
zervice teachers, but a
significant number of teachers
still feel unfamiliar with the
models of co-teaching. Teachers
may be engaging in one strategy
over another becanze they mavy
not know that there are other
strategies out there.

bk r=1 Lilikheh

e, | 23 Bl oo

Fhiodo oo i fiiips

511 b b e sl g L | el

T i i

Suggested Solutions
e Eeview thiz handbook for information about the different co-

teaching strategies

» Communicate with administration. . they do not kmow you need
zomething if vou do not communicate vour needs. Once your
conicerns are communicated, then vou can request building
professional learming opportunities related o co-teaching

» Put in a request to use school/department funds to purchasze
resources on co-teaching (books, professional learning sessions,
attend conferences, efg)

L&
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&. Dissodisfoction with RHeles in

tha Clossroom

Due to unclear rolas and
expectations, teachers are
frequently dizsatizfied with either
A their rols 1 their co-taught
claszroom or B. thair
collaborators role i the co-tanght
clazzroom. Role diszatisfaction
can lead to an mmbalance m power
and an overall strain in the co-
teaching relationzhip. One teacher
might fae] that they are doing too

much, whila the other barely has to do E.'I:I"_l.‘ﬂ'Jj.'I:lE..* 7 the com :1.1'_'.",I a feacher mi
wish they were able fo do more, but are unsure of how to go about
changing thair role.

suggested Solutions
» Communicate with your collaborating partner. Focus
on using “T" statements.

» Devote ttme to outline specific roles, expectations, and routines.

» Frequently complete reflection activities and share results with
vour collaborating partner (example on page 37-38)

» Consult administrators for what the building level expectations are
for co-teaching responzibilities.

*Each of these sphrtions sugsests consulting with building sdministration. hl=mbers of
adminmizration play 2 vital role in addressing the cuorent challenges aszociated with co-teachmz*
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Co-Teaching G
“Checking In" Questionnaire

To Use: Afer you have Doen working 1000ty S0r 2 few weeks, take SOmme teme 50 chack-in with one anather
It s mmportant 10 evakuate your working selatiorahp 50 that small ssues don't grow Info big probilems. Thvs
Questonnane should De used muitple tmes throughout the school year. Owver the course of the parnershp,
ICealy. your total score will Increase, AMough, 1t gt decrease If yOu expenence 3 stressiul pemod

1. Lam contributing sound teaching
practices.
© Never (0 points)
¢ Occassionally (1 point)
© Regularly (2 points)
© Most of the ime (3 points)

® Adways (4 points)

2. 111 foel my teaching partner is
contributing sound teaching practices
© Never (0 points)
© Decasionally (1 peint)
® Regulardy (2 points)
o Mot of the time (3 points)
© Adways (4 points)

3.1 frequently acknowledge and renforce
my partner.

© Never (0 points)

¢ Occasionally (1 paint)

® Regularly (2 points)

© Most of the time (3 poirts)

® Always (4 points)

4.1 fool Be my partner respects and listens
to me.
® Never (O points)
» Occasionaly (1 point)
o Reguiarly (2 points)
o Most of the time (3 points)
® Always (& points)

5. 1 foel Bke an equal in the classroom and
during planning sessions.

® Never (0 points)

¢ Decasionaly (1 poet)

® Regularly (2 points)

o Most of the time (3 points)

o Always (4 points)

6. 1 treat my partner as an equal in the
classeoom snd during planming sessions.
® Never (0 poirts)
¢ Occasionsly (1 point)
o Regulady (2 points)
o Most of the time (3 points)
o Always (4 points)

Professionally Reproduced From: hitps-Vodn2 hubspot set b fed 381 $30 00 Teaching G20 2 ). pdf

2"
LY

97



7. My time is used productively in the
classroom.

o Never (0 points)

® Occassicnally (1 point)

© Regularly (2 ponts)

o Most of the time (3 points)

© Always (4 points)

8. My time is used productively during
planning.

@ Never (0 points)

@ Occasionally (1 point)

o Regularly (2 points)

* Most of the time (3 points)

o Always (4 points)

9. | communicate frequently and effectively.

& Never (0 points)

o Occasionally (1 point)

* Regulasly (2 points)

o Most of the lime (3 points)
o Always (4 poins)

10. | am satisfied with how my partner
communicates with

* me Never (D points)

¢ Occasionally (1 pont)

o Regulacty (2 points)

* Most of the time (3 points)
o Always (4 points)

Total

Add up the point value of each of your answers to obtain your total.

/40

What does your score mean?
0-15 points: Need to address certain issues immediately with your teaching partner

16-35 points: On track to a good working relationship

36-40 points: Effective collaborative relationship
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Section 3: Administrators and Co-teaching

i

P Cogal b oy

Administrators are responsible for making building schedules, providing
profeszional learning, evaluating staff, and communicating with their
ztaff to get a feel for how things are soing in the clazzroom. Becanze of
these responsibilities, administrators have the power to positively impact
the nature of co-teaching in their buildings. Here, vou can find
information about what administrators can do to help support their co-
teachers who are tasked with co-teaching.
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Questions for Admmmstrators to Conmider

Current Practice

Do teachers in your school anjoy the coteaching parmerships they hava? What do they ks shaut
their co-teaching partmerships? What could be mproved?

Lip vou have any special edocation teachers who are alzo cartified in the content araa they co-
teach? Are specizl education teachers ourently placed in gansral sducation setings whare they
have at least some content knowladee ar expartize’

Digsasz every co-teaching pair in your building have co-plamming firme on 2 regalar basis? How
frequently is co-planning fime available for co-teachers?

Are thers co-teaching madels happenine frequently that yoo would prefer to zae less of7

Have vour teachers had explicit frainms on co-ieaching modal: and mplementation of those
models in practice?

Future Practice
Are thers ways yvou could provida teachers with choice on with whom they will coteach? If nat,
how will vou present co-teaching pairing decizions m 3 comvincing way?

Is there ary way to limit the co-teaching pamimes 20 that specizl education teachers work with as
fewr different co-teachers as pozaiblaT

How would vou like co-plannme tire to be used? Can vou provide 2 lazzon plan templats that
inchidas roles for both co-teachers?

What insmuctional roles do vou want teachers to take oa in the cotaught classroom? What
gecific practices: would vou liks to see ocourrins T

Can you a2k for feedback frorm vour staff ahout the specific Tainmes they fee] they need with
respect to co-teachinz?

ez quiestinns were prodessiesally meprediosed o

Sinclair, &. C., Bray, L E_, Wei, ¥_, Clancy, E. E., Weader, ). Keams, D M., & Lemans, G. 1. [2018]
Coleaching in Coment Area Classrooms: Lessons and Guiding Questions for Admirisialons. NAESP
Buhetin, 102(4), 303-322. htipsiidai. g 0,117 7018256365186 12701

Plenze refer to thiz article for a more extensive Lise of quescions w2 consader
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How can admimstrators positmvely support co-teachars?

Conziztent Scheduling: co-teaching C NS\ STEI\KY
ralationzhips fake time to develop; if at O

all poszible, try to schedule co-teaching .
pairs consistently over the years.
Teachers will have a better understanding
of each-other’s strengths and weakmeszez
after working with each other for a fawr
years.

Pras ooda

Build a zchedule that allows for common planning time: The biggest
challenge associated with co-teachmg 1= finding time to plan with ones
collaborating parimer. Admimstration can help with this by creafing a
schedule that gives teachers common planning penieds, or creating a
collaboeration scheduls that requires co-teachers to plan togather.

Try to keep the content areas
specifie: Another challenze
associated with co-teachimg 1=
the dizscrepancy m content
knowledge among the
secondary teacher in the room.
Sometimes, co-teachers have a
schedule where they are all over
the place; it would be difficult
for a teacher to be an expert 1n
Chemistry, United States
Historv, Algebra II, and Enghsh
9. Administrators can support their co-teaching pairs by trving to schedule
co-teachers to remam in the same content areas. It makes the content
acgusition more realistic.

Phooe Croch - [ ol Dbl pecipooy comrepa s Reocv-orid By
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* Provide profeszional learning opportunities: Teachers do not know how
to maturally co-teach Co-teaching 1z an art that needs to be leammead,
practiced, reviewed, revizad, and repeated. As an admmistrater, vou can
support vour co-teaching pairs by providing them with professzional learning

specifically aimead towards co-teaching.

* Sopply Teachers with Roles and
Expectations: Teachers are largely |
unfamiliar with what their role 1=

supposed to be 1n 2 co-taught clazs.
Some palrs are able fo address this

e -
mdrvidually, but more times than met, M M
administrative puidance would clear ' :

the air on this confosion.
Administration can support co-

teaching pairs by grving clear o
expectations of what they expect out e Hamridpus
of co-taught clazses.

#  Allow co-teachers a choice in who they work with: Teachers have an
melination for who they would like to work with bazed on simuilar
perspectives, attitudes, and beliefs. As an admmistrator, welcome faadback
from your teacherz. When teachers feel they have the power to pick who
thay co-teach with, there bacomes a sanss of ownership and shared
commitment.

* Actaz a mediator when conflict arizes: Conflict 1= to be expected in the
work placs settimg. When there 12 a conflict betweaen co-teachers, ba willmg
to step 1 to mediate the conflict. Do not force the teachers to make up, bt
mstead promote a culture where teachers feel heoard and valued. Offer
support to alleviate the conflict and chack m with the mvolved parties after
mediztion.

102



* Have an open-door poliey: Admimistration can positively support co-
teaching pairz by having an open-door policy. Try to create a climate whare
teachers want fo come tzlk to vou zbout succeszes or concerns.

o

* Provide teachers with their potential co-teaching partners in advance:
Teachers who learn their co-teachers a few daysz before the school vear starts
do not have time to adequately plan for what co-teaching 1z going to look
liks 1 their shared claszroom. Administration can promote pozitive co-
teaching relationships by telling teachers in advance who thev might be co-
teaching with.

* Evaluate Co-teaching pairs: Becausze of role confusion, teachers don’t
really know how they should mmferact with each other. Once providing
teacherz with clear roles and expectations, adminiztrators can then evaluats
co-teachmg pairs to zee how they are implementmg the co-teachmg
expectations. See example below.
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Planning

_ Codeachers have planned the lesson together. (Evidence could indlude: coples of lesson plans or other
cocuments. materias are ready and both 18achers know where they a0 and how 10 use them; 1eachers don't
have 1o check with each other about what 10 do or when 10 do 2 - tey move fiuidly through the lesson. )

Learning Environment
The following structures were obsenved during the vist
___One Teach/One Observe ___ One Teach/One Assist

__ Station Teachag
____Azematve Teaching

A variety of mstructional 200 present 10 account for the different leaming needs of students. (For
udwwrg . supportive webafties ready at computers for students 10 use as references,
posters, bulietn boards. anchor chans.)

____Routines and procedures are evident. (For ex., students know how'when 1o move into groups, students
mxmwmmmwmmnnwmnqmumnmxmtommune
gnving deectons abodt tasks. )

_7&10““” mdumxdmmmﬁmmmms
____ Both teachers are cbaerved using high-impact instrucsonal strategies. Check al that apply
Simdarities and dfferences (Comparisons, melaphors, ansiogies, soring, dassifying)
Writlen summarnies
Effectve nute-haking. such as Cormnell notes, partal outines. or concept maps
Fotused practee (beil fingers, working problems. answerng questons)
. Graphic ergamzers (Venn diagram. Thinking Maps, companson matrx)
___ Other nonlnguisic represertations (physical models. movemeotionesthetic actiity. visuakang
ng of makung symbolic regresestations)
Socratic discusaionfseminaricirdies
Advance organ zecs (Wdeo cip. short narrative or anecdote, SQIR)
Witing across $10 carrouium (Guick write, Burdcwrite-pair-share. exit Sched)
Othet (explsn)

Record other notes on the back. If possible, sketch a visual that shows grouping(s) of students and
movement of both teachers during the lesson.

Asgela Peery, Ee D 2017 Sargeapeery Lot For echucationsl use only

Professicaslly Repeadisced Froes: bitese 782 51 ke ol 1210046 k0066 u pergine nobdng dal com'wo-conion LU islosds 201 TN o-Teaching-

Obeerviton -Chade. E’

44
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Thank you!

I hope that this handbook has provided vou with a go-to resource for vour co-
teaching needs. The challenges azsociated with co-teaching are difficult to addrezs
and can lead to an mereaze m frustration. [ hope that vour find w=s in this handbook

and that vou contimus o grow to be the best supporter of co-teaching you can ba!

Co-Teaching: Making the
Piecas Fit Together

s Cradic

*Disclaimer®
This handbook 1= bazed on present rezearch and practice. The mfcrmation provided
1z not to be considered a definite remedy for vour specific co-teaching
relationships’expenisnces. The information presented 1n thus handbook 12 2
suggastion for ways vou might mprove or enhance your practice. It 1z best to find
what works for vou and your specific experience.
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CHAPTER 6: DISCUSSION AND CONCLUSIONS

Introduction

The purpose of this study was to explore the nature of co-teaching in one high school’s co-
taught classrooms. This included an exploration into teachers’ implemented strategies, their
perceptions, and the challenges faced related to their co-taught classes. A handbook was created
to serve as a reference for administrators and teachers and aimed to provide school personnel with
information that will help them build habits that will lead to success co-teaching experiences. The
handbook includes information about the strategies of co-teaching, how perceptions can positively
or negatively impact your co-teaching, and ways to address common challenges associated with
co-teaching.

The present study was completed using a one-time, anonymous survey. General education
and special education teachers who currently participate in integrated, co-taught classes, were
requested to participate in this study. The survey was designed to garner quantitative and
qualitative information about teachers’ strategies used, perceptions related to co-teaching, and
challenges that affect the successful implementation of co-teaching. Present literature and data
collected from the survey influenced the contents of the handbook. Ultimately, the handbook
serves as a guide to help teachers navigate the dynamics of co-teaching. The handbook is also for
administrators who are responsible for creating co-taught sections of classes; this might help them
to better understand the experiences of the teachers who are responsible for teaching co-taught
classes.

Results

This study exhibited a 76% return rate. The high return rate might be a result of the way
the building principal shared the recruitment email. The initial email was sent on a Friday morning.
This is important because the building professional learning/collaboration schedule leaves Friday
mornings open. By sending the recruitment email on a Friday, participants might have been more
likely to complete it because they did not have any required meetings to attend. Additionally, the
principal was personable and positive in the recruitment email. Within the email he included the

following message: “Teachers — you have been hand-picked by Sierra to help her out as she
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finishes out her PFW graduate coursework. Below is a summary — | am forwarding this to you as
a show of support and approval. I’m excited about the results as they could be of use to us in the
future. Thanks for taking the time for Sierra and *insert school name*!”. Additionally, the
principal sent a reminder on the Friday morning before winter break. He communicated that the
survey is anonymous, so there is no known record of who had or had not already completed the
survey. He ended the email with “Thanks again for the support — have a great Friday!”. In both
instances, the principal was positive and thanked the potential participants for their time. This goes

a long way for building morale.

Strategies

The results of this study, consistent with previous literature (Faraclas, 2018; Strogilos &
King-Sears, 2019; Strogilos & Tragoulia, 2013), suggests that “One Teach, One Drift is the most
frequently used co-teaching strategy at the high school level. The second most popular co-teaching
strategy was “Team-Teaching”. This was a surprising find because, according to Tzivinikou
(2015), this strategy is one that very few co-teaching pairs ever grow to implement. “Parallel
Teaching” was found to be the least popular co-teaching strategy among participants. Plossel et al.
(2010) notes that both co-teachers must possess adequate content knowledge to implement
“Parallel Teaching”. It is no surprise that this method of co-teaching was the least implemented by
participants because participants frequently cited lack of content knowledge as a challenge to
successful implementation of co-teaching. Content knowledge was also something that
participants considered when describing their relationship with their co-teacher. The “One Teach,
One Drift” strategy does not require both co-teachers to have adequate content knowledge, so it is
easier to implement in classes. The simplicity of the most popular strategy likely contributes to the
role inequality among general education and special education teachers.

Perceptions

Consistent with present literature (Faraclas, 2018; Strogilos & Avramidis, 2016), the
participants of this study frequently described an environment where the general education teacher
acts as the “lead” teacher and the special education teacher acts more as a “support”. Participants

expressed that they were satisfied with their role. However, it is important to note that participants
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expressed a want for a clearer explanation of roles and expectations. Some participants suggest
that administration should communicate those roles and expectations so that there is accountability.

Similar to Solis et al. (2010) and Chitiyo (2017), the present study found that a majority of
participants believe that co-teaching is an effective way to provide special education services to
students with disabilities. There are a number of factors that teachers consider when describing
their relationship with their co-teaching partners. Despite popular beliefs, participants noted that
teacher compatibility can positively or negatively increase co-teaching implementation. This
sentiment was also echoed in Krammer et al.’s (2018) study. Participants noted that perspectives
and attitudes of your collaborating partner can promote or deter a person from feeling like an equal
part of the collaborating team. Other factors that participants consider are their collaborators ability

to communicate and the teaching philosophy and strategies of their collaborator.

Challenges

The most common challenge associated with co-teaching outlined in the present study is
time to plan. This is also the most common challenge in present literature (Chitiyo, 2017; Kokko
et al., 2021). Other common challenges included lack of content knowledge, perspectives and
attitudes of your collaborators, and lack of access to adequate resources/training. These are also
present throughout the literature review. In some cases, participants suggested that having a co-
teacher who does not want to co-teach, lack of training for general education teachers, and special
education teacher expectations also hinder successful co-teaching implementation.

Strengths of the Handbook

The handbook is for general education teachers and special education teachers who engage
in co-taught classes. It is also useful for members of administration who are responsible for
creating master schedules for buildings. The results of the survey allowed the researcher to
determine what resources would be relevant for the target populations. Co-teaching, which can be
defined as “two or more professionals delivering substantive instruction to a diverse or blended
group of students in a single space” (Prizeman, 2015, p. 45) is a popular method of providing
special education services to students with special education needs without pulling them from the

general education environment. The handbook provides the target audience with a readily-
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available reference that they can refer to when they are looking to enhance or improve co-teaching
outcomes.

Participants of the present study noted access to resources/training as a challenge to co—
teaching. This handbook, by nature, serves as a resource for teachers. It explores co-teaching,
including the strategies, how perceptions can impact co-teaching, and suggestions for addressing
the challenges related to co-teaching. With this handbook, teachers have a resource available to
them that they can quickly access and continuously refer to. The handbook was distributed to the
target audience in paper format and sent as a digital copy for convenience.

Another strength of the handbook is the organization of the handbook. Teachers are now
able to use the handbook to look up a specific aspect of co-teaching they would like to read about.
This eliminated the amount of time they would have had to spend searching through information
on the Internet or in other books.

Recommended Use of the Handbook (implications for practices in special education)

The use of his handbook is intended for general education teachers, special education
teachers, and members of administrators who are responsible for creating a building’s master
schedule. As previously noted, the quality of special education services is not as much about where
the services occur, but instead what the services are. General education teachers and special
education teachers can take advantage of having information about the different strategies of co-
teaching. The more informed teachers are, the better their practice will be. This might lead to a
variety of strategies being implemented, instead of an overreliance on one or two strategies.
Additionally, teachers will enhance their co-teaching experiences with an exploration into how
their own perceptions can help or hinder their co-teaching assignments. The handbook is also
convenient for teachers who need a reference of conflict resolution strategies to promote
professional collaboration between co-teaching partners. This handbook is especially helpful for
teachers who are currently unhappy with their co-teaching assignment. Finally, teachers will
benefit from suggestions to address the common challenges cited with co-teaching.

Administrators can also take interest in the handbook because it can serve as a reference
when creating co-taught classes. The handbook helps remind administrators of the different co-
teaching strategies and what they look might look like in the class room. It might lead them to

establish roles and expectations and promote conversation between members of administration and
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teachers. If there are clearer roles and expectations, administrators can use the handbook for
suggestions on how to evaluate a co-teaching pair. Administrators do not engage in co-taught
classes, but the handbook can serve as a reference for them when communicating with teachers
who do, thus promoting high morale among collaborating teachers.

Limitations of the Study and Handbook

While the present study and handbook have many strengths, it is important to acknowledge
some limitations. First, the present study took place in one high school classroom, in an urban
school district, in northeast Indiana. Had the survey included participants from other
schools/districts, the results might be more generalizable to other schools/districts. That also poses
a limitation to the handbook. First, since there was not a 100% return rate, there are some
participants who might feel that the handbook is not relevant to them because they did not provide
information. Additionally, since the handbook is based off of survey results from one high school,
the contents are tailored to that school’s teacher’s needs. Other teachers from different schools
might have presented information that the participants did not present, therefore the handbook
would not meet their specific needs. The handbook was created to meet the specific needs of the
participants.

Another limitation of the present study that should be considered is the chronological time
that the study took place. There is a nationwide teacher shortage at this time. Additionally, teachers
are responsible for educating the youth in the midst of the COVID-19 global pandemic. Because
of these two factors, teachers are consistently being asked to do more, ultimately increasing stress
loads. In terms of co-teaching, when teacher absences go unfilled, one method of filling classrooms
is to pull co-teachers form their regularly assigned room. Not knowing whether or not you will
have your co-teacher on any given day was noted as a challenge to implementing co-teaching.
Because of the current teacher shortage and the COVID-19 pandemic, this challenge is more
prominent than it has been in the past. Participant responses might have differed if the present
study was conducted in a scenario where the teacher shortage and COVID-19 pandemic were not
prominent aspects of everyday life as a teacher.
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Suggestions for Future Research

The number of students with special education needs in co-taught classes is continuing to
rise. General education teachers and special education teachers must continue to work together to
provide the best learning experience for all students. First, future research should be conducted
with a larger sample size to see if there are different results on a larger scale. Another suggestion
for future research would be to compare the nature of co-teaching in an urban, suburban, and rural
settings. Co-teaching is popular at the secondary level. There needs to be more research that
explores the nature of co-teaching at the elementary level in comparison to the secondary level.

Right now, there is no present research that definitively claims that there is a “best” co-
teaching strategy. Future research should focus on whether or not one of the co-teaching strategies
is produces better academic results for students than others. Furthermore, future research should
focus on whether or not teachers choosing their own co-teaching partner produces better
educational practice, or if teachers tend to prefer the co-teaching partner of their choice for personal

enjoyment.

Personal Reflection

This study and proceeding special project were both a journey for me. | would not have
been able to complete this research and special project without the help of my family, professors,
and co-workers. | am eternally grateful for my support system. Co-teaching is something that I
feel passionate about because it constitutes more than 80% of my work day. Additionally, all of
the students on my caseload have a least one integrated, co-taught class. | resonate with some of
the participate responses. In some classes, | feel like a valuable member of the classroom. My co-
teacher and | work together seamlessly. In other classes, | feel more like an assistant and struggle
to find places to interject despite being assigned to content areas that | am extremely familiar with.
In this scenario, | feel like the kids are not benefiting as much as the students in the previous
environment. It is my hope that each student assigned to a co-taught class benefits from having
two adults in the room. | wanted to create a handbook that teachers would find useful. I did not
want to create another book that gets tucked away. Education is a field that requires its
professionals to continuously learn and | feel that all general education teachers and special

education teachers can benefit from the resource handbook.
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Conclusion

This study aimed to explore co-teaching in one high school’s classrooms. This study took
place during the COVID-19 pandemic and provided a glimpse into how co-teaching has evolved,
or stayed the same, over the last 30 years. The literature review and the data garnered from this
study influenced the contents of the handbook. The study suggests that general education teachers
and special education teachers do not have equal roles in the co-taught classroom. General
education teachers are typically the “lead” teacher, while the special education teacher fulfills a
subordinated role. Additionally, teachers generally feel that co-teaching is an effective way to
deliver special education services to students with special education needs. However, there are a
number of factors that influence the nature of a co-teaching relationship, including: teacher’s
attitudes/perspectives, content  knowledge, communication abilities, and teaching
philosophy/strategy. The handbook will be distributed to teachers and administrators at the
research site.

Finally, there multiple challenges that secondary teachers associate with co-teaching.
These challenges include time to plan, content knowledge, lack of access to training/resources,
and attitudes/perspectives of your collaborating partner. Co-teaching will continue to be a method
of providing services in the general education environment. Present literature and the present study
call for increased access to resources and training on co-teaching. The handbook will serve as a
“go-to” for teachers who are interested in enhancing or improving their co-teaching relationship

and administrators who interact with teachers who are in co-taught classes.
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APPENDIX A. SURVEYS

Demographic Questions:
1. What is your gender?
a. Male
b. Female
c. Prefer not to say
2. How long have you been teaching?
a. 0-5 years
b. 6-10 years
c. 11-15 years
d. 16-20 years
e. 20+ years
3. What is your current position?
a. General Education Teacher
b. Special Education Teacher
Strategies
4. | am familiar with the procedures of the following co-teaching strategies:
a. One Teach, One Observe
b. Station Teaching
c. One Teach, One Drift
d. Team Teaching
e. Parallel Teaching
f. Alternative Teaching
h. None
Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective
Implementation Strategies. International Journal of Special Education, 32(3), 538—
550.
5. I participate in the “One Teach, One Observe” model of co-teaching which includes: One co-
teacher leads the lesson while the other co-teacher observes students’ progress on academic IEP

goals through formative assessment or collects data to measure performance.
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a. Never
b. Seldom
c. Some of the time
d. All of the time
Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective
Implementation Strategies. International Journal of Special Education, 32(3), 538—
550.
6. I participate in the “Station Teaching” model of co-teaching which includes: Dividing the
content and students into two groups where students receive instruction from both teachers at
separate times. This might include a third station where students work independently.
a. Never
b. Seldom
c. Some of the time
d. All of the time
Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective
Implementation Strategies. International Journal of Special Education, 32(3), 538—
550.
7. I participate in the “One Teach, One drift” model which includes: One teacher leading the
lesson while the other circulates the room answering individual questions as they arise and
providing one-on-one assistance when necessary.
a. Never
b. Seldom
c. Some of the time
d. All of the time
Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective
Implementation Strategies. International Journal of Special Education, 32(3), 538—
550.
8. I participate in the “Team Teaching” model which includes: Both teachers collaboratively
delivering instruction to the whole group. In this model, both teachers have equal sharing of
responsibilities and instruction.

a. Never
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b. Seldom
c. Some of the time
d. All of the time
Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective
Implementation Strategies. International Journal of Special Education, 32(3), 538—
550.
9. I participate in the “Parallel Teaching” model which includes: Both teachers delivering
instruction simultaneously to two separate groups of students.
a. Never
b. Seldom
c. Some of the time
d. All of the time
Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective
Implementation Strategies. International Journal of Special Education, 32(3), 538—
550.
10. I participate in the “Alternative Teaching” model which includes: One teacher instructing a
large group while the other instructs a small group. The content is the same, however, there
might be differentiation in the levels and materials.
a. Never
b. Seldom
c. Some of the time
d. All of the time
Brendle, J., Lock, R., & Piazza, K. (2017). A Study of Co-Teaching Identifying Effective
Implementation Strategies. International Journal of Special Education, 32(3), 538—
550.

11. On a typical day, my role in my co-taught class consists of (describe what you do):

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to
achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1—
12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December
17). Special Education: Definition, Statistics, and Trends. Education Week.
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Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12

Perceptions
12. I believe that co-teaching is an effective way to provide special education services to students

with disabilities.
a. Strongly disagree
b. Disagree
c. Neither agree nor disagree
d. Agree
e. Strongly agree
Solis, M., Vaughn, S., Swanson, E., & Mcculley, L. (2012). Collaborative models of
instruction: The empirical foundations of inclusion and co-teaching. Psychology in
the Schools, 49(5), 498-510. https://doi.org/10.1002/pits.21606

13. I feel I have received adequate training on how to navigate the dynamics of co-taught classes.

a. Strongly disagree
b. Disagree
c. Neither agree nor disagree
d. Agree
e. Strongly agree

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to
achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1-
12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December
17). Special Education: Definition, Statistics, and Trends. Education Week.
Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12

14. 1 have been given explicit expectations of my role in my co-taught classes.
a. Strongly disagree
b. Disagree
c. Neither agree nor disagree

d. Agree
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e. Strongly agree

Brawand, A., & King, S. M. E. (2017). Maximizing PEDAGOGY for Secondary Co-
Teachers. Support for Learning, 32(3), 216-230. https://doi.org/10.1111/1467-
9604.12166

15. I have been given explicit expectations of my collaborator’s role in my co-taught classes.
a. Strongly disagree
b. Disagree
c. Neither agree nor disagree
d. Agree
e. Strongly agree

Brawand, A., & King, S. M. E. (2017). Maximizing PEDAGOGY for Secondary Co-
Teachers. Support for Learning, 32(3), 216-230. https://doi.org/10.1111/1467-
9604.12166

16. | am satisfied with my role in co-taught classes.

a. Strongly disagree
b. Disagree
c. Neither agree nor disagree
d. Agree
e. Strongly agree

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to
achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1-
12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December
17). Special Education: Definition, Statistics, and Trends. Education Week.
Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12

17. T am satisfied with my collaborator’s role in co-taught classes.
a. Strongly disagree
b. Disagree
c. Neither agree nor disagree
d. Agree

e. Strongly agree
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Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to
achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1-
12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December
17). Special Education: Definition, Statistics, and Trends. Education Week.
Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12

18. If I could, I would prefer to pick my co-teaching partner(s) instead of them being assigned.
a. Strongly disagree
b. Disagree
c. Neither agree nor disagree
d. Agree
e. Strongly agree
Krammer, M., Rossmann, P., Gastager, A., & Gasteiger-Klicpera, B. (2018). Ways of
composing teaching teams and their impact on teachers’ perceptions about
collaboration. European Journal of Teacher Education, 41(4), 463-478.
https://doi.org/10.1080/02619768.2018.1462331
19. How would you describe your relationship with your co-teaching partner? What factors do
you consider when describing your relationship with your co-teaching partner(s) (include

multiple accounts if a difference exists between your assigned co-teachers)?

Ploessl, D. M., Rock, M. L., Schoenfeld, N., & Blanks, B. (2010). On the same page:
Practical techniques to enhance co-teaching interactions. Intervention in School and
Clinic, 45(3), 158-168.
doi:http://dx.doi.org.ezproxy.library.pfw.edu/10.1177/1053451209349529

20. What (if anything) could lead to greater satisfaction in your co-teaching assignments?
Ploessl, D. M., Rock, M. L., Schoenfeld, N., & Blanks, B. (2010). On the same page:
Practical techniques to enhance co-teaching interactions. Intervention in School and

Clinic, 45(3), 158-168.
doi:http://dx.doi.org.ezproxy.library.pfw.edu/10.1177/1053451209349529
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Challenges
21. In my experience, challenges that hinder the successful implementation of co-teaching

include (if any):

a. lack of access to adequate resources/training

b. lack of knowledge of strategies of co-teaching

c. lack of common planning time

d. lack of content knowledge

e. dissatisfaction with roles in the classroom

f. lack of administrative support

g. perspectives and attitudes of your collaborator

h. lack of understanding of the purpose of co-taught classes
i. other:

j. none

Chitiyo, J. (2017). Challenges to the use of coteaching by teachers. International Journal of
Whole Schooling, 13(3), 55-66.

Krammer, M., Rossmann, P., Gastager, A., & Gasteiger-Klicpera, B. (2018). Ways of
composing teaching teams and their impact on teachers’ perceptions about
collaboration. European Journal of Teacher Education, 41(4), 463-478.
https://doi.org/10.1080/02619768.2018.1462331

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to

achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1-
12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December
17). Special Education: Definition, Statistics, and Trends. Education Week.
Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12

22. How do these challenges (if any) negatively impact your co-teaching assignments? Do you

have any suggestions to address these challenges?

Pratt, S. (2014). Achieving symbiosis: Working through challenges found in co-teaching to
achieve effective co-teaching relationships. Teaching and Teacher Education, 41, 1-
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12. https://doi.org/10.1016/j.tate.2014.02.006Riser-Kositsky, M. (2019, December
17). Special Education: Definition, Statistics, and Trends. Education Week.
Retrieved September 28, 2021 from https://www.edweek.org/teaching-

learning/special-education-definition-statistics-and-trends/2019/12

23. Any information that you wish to add that was not covered in the questions above?
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APPENDIX B. RECRUITMENT LETTER

STUDY TITLE: Co-Teaching in High School Classrooms: Strategies, Perceptions, and
Challenges

IRB #: 2021-1397

Dear Teachers,

My name is Sierra Miranda and | am a Special Education teacher and graduate student at
Purdue University Fort Wayne. | am requesting your assistance with my research, which
constitutes a critical component in completing my Masters program in Special Education. The
title of my study is Co-Teaching in High School Classrooms: Strategies, Perceptions, and
Challenges.

You are invited to participate, with no requirement in a research study which has a main
purpose of exploring the nature of co-teaching in one high school’s co-taught classrooms. This
includes an exploration into teachers’ experiences, perceptions, relationships, and methods
related to their co-taught classes.

If you elect to participate, you will be asked to complete a one-time, anonymous survey
about your co-teaching experiences. This survey is optional, and you are guaranteed complete
anonymity. This one-time survey will be distributed electronically and will take you no longer
than 20 minutes to complete. There will be no follow up communication after you complete the
survey. Your responses will be securely stored with a username and password combo in
Qualtrics ©, a cloud-based platform for creating and distributing web-based surveys. Only
myself, and my professor, Dr. Jane Leatherman, Ph. D., will have access to the survey results.
Once | have completed my research, your responses will be deleted from the system. Your
participation and responses will greatly aid my research.

Please note that your decision to participate will not affect your professional standing
within your workplace. It will not affect your relationship with your colleagues. Additionally,
you have the option to withdraw from the study at any time without penalty. The school principal
and the Fort Wayne Educational Association (FWEA) has approved the distribution of this
survey to your school.

If you have any questions before deciding to participate in the study, please feel free to
contact me with any questions at (260)481-5742 or mirasg01@pfw.edu.You may also contact
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my professor, Dr. Jane Leatherman, Ph. D. at jleather@purdue.edu or (260) 481-5742. |

appreciate your participation and time spent taking this survey.

Sierra Miranda
Graduate Student
Purdue University Fort Wayne
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APPENDIX C. IRB APPROVAL

Date: October 27, 2021
Pl: JANE LEATHERMAN
Re: Initial - IRB-2021-1397

Co-teaching in High School Classrooms: Strategies, Perceptions, and Challenges

The Purdue University Human Research Protection Program (HRPP) has determined that the
research project identified above qualifies as exempt from IRB review, under federal human
subjects research regulations 45 CFR 46.104. The Category for this Exemption is listed
below . Protocols exempted by the Purdue HRPP do not require regular renewal. However,
the administrative check-in date is October 25, 2024. The IRB must be notified when this
study is closed. If a study closure request has not been initiated by this date, the HRPP will

request study status update for the record.

Specific notes related to your study are found below.

Decision: Exempt

Category: Category 2.(i). Research that only includes interactions involving educational
tests (cognitive, diagnostic, aptitude, achievement), survey procedures, interview
procedures, or observation of public behavior (including visual or auditory recording).

The information obtained is recorded by the investigator in such a manner that the identity
of the human subjects cannot readily be ascertained, directly or through identifiers linked to

the subjects.

Any modifications to the approved study must be submitted for review through Cayuse IRB.

All approval letters and study documents are located within the Study Details in Cayuse IRB.
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What are your responsibilities now, as you move forward with your research?

Document Retention: The Pl is responsible for keeping all regulated documents, including
IRB correspondence such as this letter, approved study documents, and signed consent
forms for at least three (3) years following protocol closure for audit purposes. Documents

regulated by HIPAA, such as Release Authorizations, must be maintained for six (6) years.

Site Permission: If your research is conducted at locations outside of Purdue University
(such as schools, hospitals, or businesses), you must obtain written permission from all sites
to recruit, consent, study, or observe participants. Generally, such permission comes in the
form of a letter from the school superintendent, director, or manager. You must maintain a

copy of this permission with study records.

Training: All researchers collecting or analyzing data from this study must renew training in

human subjects research via the CITI Program (www.citiprogram.org) every 4 years. New
personnel must complete training and be added to the protocol before beginning research

with human participants or their data.

Modifications: Change to any aspect of this protocol or research personnel must be
approved by the IRB before implementation, except when necessary to eliminate apparent
immediate hazards to subjects or others. In such situations, the IRB should still be notified

immediately.

Unanticipated Problems/Adverse Events: Unanticipated problems involving risks to
subjects or others, serious adverse events, and
noncompliance with the approved protocol must be reported to the IRB immediately

through an incident report. When in doubt, consult with the HRPP/IRB.
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Monitoring: The HRPP reminds researchers that this study is subject to monitoring at any
time by Purdue’s HRPP staff, Institutional Review Board, Post Approval Monitoring team, or
authorized external entities. Timely cooperation with monitoring procedures is an

expectation of IRB approval.

Change of Institutions: If the Pl leaves Purdue, the study must be closed or the Pl must be
replaced on the study or transferred to a new IRB. Studies without a Purdue University PI will

be closed.

Other Approvals: This Purdue IRB approval covers only regulations related to human
subjects research protections (e.g. 45 CFR 46). This determination does not constitute
approval from any other Purdue campus departments, research sites, or outside agencies.
The Principal Investigator and all researchers are required to affirm that the research meets

all applicable local/state/ federal laws and university policies that may apply.

If you have questions about this determination or your responsibilities when conducting
human subjects research on this project or any other, please do not hesitate to contact

Purdue’s HRPP at irb@purdue.edu or 765-494-5942. We are here to help!

Sincerely,

Purdue University Human Research Protection Program/ Institutional Review Board

Login to Cayuse IRB
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APPENDIX D. PRINCIPAL PERMISSION

Date: 10/20/2021
Re: Letter of Cooperation For X High School

Dear Dr. Leatherman,

This letter confirms that I, as an authorized representative of X High School, allow Dr. Jane
Leatherman, Ph. D. (principal investigator) and Graduate Student Sierra Miranda (primary contact)
access to conduct study related activities at the listed site(s), as discussed with the Principal
Investigator and briefly outlined below, and which may commence when the Principal Investigator
provides documentation of IRB approval for the proposed project.

e Study Title: Co-Teaching in High School Classrooms: Strategies, Perceptions,
and Challenges

e Study Activities Occurring at this Site: To assess the strategies employed,
perceptions and challenges related to co-teaching, general education and special
education teachers will be given an electronic, one-time, anonymous survey.

e Site(s) Support: The Principal has agreed to allow the researcher to electronically
distribute the survey to potential participants.

e Anticipated End Date: May 2022

| understand that any activities involving compliance with Health Insurance Portability and
Accountability Act (HIPAA), Family Educational Rights and Privacy Act (FERPA), or other
applicable regulations at this site must be addressed prior to granting permission to the Purdue
University researcher to collect or receive data from the site. | am authorized to make this
determination on my organization’s behalf.

We understand that X High School’s participation will only take place during the study’s active
IRB approval period. All study related activities must cease if IRB approval expires or is
suspended. If we have any concerns related to this project, we will contact the Principal
Investigator who can provide the information about the IRB approval. For concerns regarding
IRB policy or human subject welfare, we may also contact the Purdue University IRB at
irb@purdue.edu (www.irb.purdue.edu).
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Signature Date Signed
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APPENDIX E. CITI TRAINING (RCR)

Completion Date 08-5ep-2021
Expiration Date 07-5ep-2025
Record 1D 44478585

aC|Tl

~x PROGRAM

This is to certify that

Sierra Gabrielle Miranda

Has completed the following CITI Program course: Mot valid for renewal of certification
through CME.
Responsible Conduct of Research
{Curriculum Group)
Responsible Conduct of Research (RCR) Training - Faculty, Postdoctoral, and Graduate Students
{Course Learner Group)
1 - Basic Course

(5tage)

Under reguirements set by: C I I I
Purdue University

Collaborative Institutional Training Initiative

Verify at www.citiprogram.org/verify/fwc804189d-7317-41d0-9cda-eb0al 1foaa1-44478585
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APPENDIX F. CITI TRAINING (HUMAN RESEARCH)

Completion Date  29-Aug-2021
Expiration Diate  28-Aug-2025
Record ID 44478584

aC|Tl

~{ PROGRAM

This is to certify that:

Sierra Gabrielle Miranda

Has completed the following CITl Program course: Mot valid for renewal of certification
through CME.

Human Research
(Curriculum Group)
Group 2.5ocial Behavioral Research Investigators and Key Personnel
(Course Learner Group)
1 - Basic Course
{Stage)

Under requirements set by: C I I I
Purdue University

Collaborative Institutional Training Initiative

Verify at www.citiprogram.orgfverify/fwie3056a9-dd0f-4e09-b5c1-b323cc3097e-44478584
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APPENDIX G. TIMELINE

Approximate Time

Activity to Be Completed

Mid-September

Submit Final Special Project Proposal

Obtain Principal’s permission to conduct research

Generate a list of potential participants based on teachers’ schedules
Begin drafting recruitment letter/survey questions

Begin drafting IRB application

Early October Complete Chapter 1 (Introduction)

Submit proposal to the IRB

Begin working on Chapter 2 (Full Literature Review)
Mid October Revise Chapter 1 (Introduction)

Continue working on Chapter 2 (Literature Review)

Obtain IRB Approval

Early November

Complete Chapter 2 (Literature Review)

Begin work on Chapter 3 Methodology

Mid-November

Revise Chapter 2 (Literature Review)

Complete Chapter 3 (Methodology)

Early December

Revisions to Chapters 1, 2, and 3
Distribute survey

Complete Chapters 1, 2, and 3 final

Early January

Analyze data

Begin Chapter 4
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Mid-January

Close survey and finalize results

February Begin working towards completing the Special Project (Chapter 5)
Revise Chapter 4

Early March Chapter 6 (Discussion)
Revise Chapter 5 and 6

Mid-March Submit Final Project to Faculty

April Presentation
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Default Report

APPENDIX H: RAW DATA

Co-Teaching in High School Classrooms: Strategies, Perceptions, Challenges
February 2nd 2022, 11:44 am MST

QID1 - What is your gender?

Male

Female

Prefer not to say

# Field

1 What is your gender?

Minimum  Maximum Mean

1.00 3.00

Answer

Male
Female
Prefer not to say

Total

132

1.62

Std Deviation

0.55

%

41.38%
55.17%
3.45%
100%

Variance  Count

0.30 29

Count

12
16

29



Q2 - How many years have you been teaching?

a B~ W DN

D-E :"rear\s _
I I I | | I I I I
0 3 4 5 d 9

Field Minimum Maximum Mean Deviatisctg Variance Count

How many years have you 1.00 500 276 163 267 29
been teaching?

Answer % Count

0-5 years 31.03% 9

6-10 years 27.59% 8

11-15 years 3.45% 1

16-20 years 10.34% 3

20+ years 27.59% 8

Total 100% 29
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Q3 - What is your current position?

General Education
Teacher

Special Education
Teacher

1] 2 4 B 8 10 12 14 16 18 20 22
# Field Minimum Maximum Mean Std Deviation Variance Count
What is your current

1 position? 1.00 200 124 0.43 0.18 29
# Answer % Count
1 General Education Teacher 75.86% 22
2 Special Education Teacher 24.14% 7

Total 100% 29
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Q4 - | am familiar with the procedures of the following co-teaching strategies:

One Teach, One
Observe

One Teach, One
Drift {2lso knonwm
as One Teach, One
Support or One
Teach, One Assist)

Team Teaching

Parallel Teaching

Alternative
Teaching

# Answer % Count

1 One Teach, One Observe 18.45% 19

2 One Teach, One Drift (also known as One Teach, One Support or One Tea_ch, 23.30% 24
One Assist)

3 Station Teaching 16.50% 17

4 Team Teaching 23.30% 24

5 Parallel Teaching  6.80% 7
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Alternative Teaching  8.74% 9
None 2.91% 3
Total  100% 103

136



Q5 - I participate in the “One Teach, One Observe” model of co-teaching
which includes: One co-teacher leads the lesson while the other co-teacher
observes students’ progress on academic IEP goals through formative

assessment or collects data to measure performance.

r.\EUE[ _
I | I | | I | | | I I I
0 2 4 B 7 8 9 10 11 12
. .. . Std .
# Field Minimum Maximum Mean Variance Count

Deviation

I participate in the “One Teach,
One Observe” model of co-
teaching which includes: One co-
teacher leads the lesson while the

1 other co-teacher observes 1.00 400 241 1.00 1.00 29
students’ progress on academic
IEP goals through formative
assessment or collects data to
measure performance.

# Answer % Count
1 Never 24.14% 7
2 Seldom 24.14% 7
3 Some of the time 37.93% 11
4 All of the time 13.79% 4

Total 100% 29
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Q6 - I participate in the “One Teach, One Drift” model which includes: One
teacher leading the lesson while the other circulates the room answering
individual questions as they arise and providing one-on-one assistance when

necessary.

MNever

Std

4 Field Minimum Maximum Mean Deviation

I participate in the “One Teach,

One Drift” model which

includes: One teacher leading the
lesson while the other circulates 1.00 400 310 0.84 071

Variance Count

1 the room answering individual 29
guestions as they arise and
providing one-on-one assistance
when necessary.
# Answer % Count
1 Never 6.90% 2
2 Seldom 10.34% 3
3 Some of the time 48.28% 14
4 All of the time 34.48% 10
Total 100% 29

138



Q7 - I participate in the “Station Teaching” model of co-teaching which
includes: Dividing the content and students into two groups where students
receive instruction from both teachers at separate times. This might include a

third station where students work independently.

All of the time
I I I I I I I
0 p B 8 10 12 14
. .. . Std .
# Field Minimum Maximum Mean - Variance Count
Deviation

I participate in the “Station
Teaching” model of co-teaching
which includes: Dividing the
content and students into two

1 groups where students receive 1.00 3.00 1.79 0.71 0.51 29
instruction from both teachers at
separate times. This might
include a third station where
students work independently.

# Answer % Count
1 Never 37.93% 11
2 Seldom 44.83% 13
3 Some of the time 17.24% 5
4 All of the time 0.00% 0

Total 100% 29
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Q8 - I participate in the “Alternative Teaching” model which includes: One
teacher instructing a large group while the other instructs a small group. The

content is the same; however, there might be differentiation in the levels and

materials.

Some of the time

All of the time
I I I I I I I
o 2 4 3] g 10 12 14
. .. . Std .
# Field Minimum Maximum Mean s Variance Count
Deviation

| participate in the “Alternative
Teaching” model which includes:
One teacher instructing a large
group while the other mstrL_Jcts a 1.00 300 176 0.82 067 29
small group. The content is the
same; however, there might be
differentiation in the levels and

materials.
# Answer % Count
1 Never 48.28% 14
2 Seldom 27.59% 8
3 Some of the time 24.14% 7
4 All of the time 0.00% 0

Total 100% 29
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Q9 - I participate in the “Parallel Teaching” model which includes: Both
teachers delivering instruction simultaneously to two separate groups of

students.

r.\ EI"E[ _

Some of the time

All of the time

Std

# Field Minimum Maximum Mean _,
Deviation

I participate in the “Parallel
Teaching” model which includes:

Variance Count

1 Both teachers delivering 1.00 200 1.24 0.43 0.18 29
instruction simultaneously to two
separate groups of students.
# Answer % Count
1 Never 75.86% 22
2 Seldom 24.14% 7
3 Some of the time 0.00% 0
4 All of the time 0.00% 0
Total 100% 29
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Q10 - I participate in the “Team Teaching” model which includes: Both
teachers collaboratively delivering instruction to the whole group. In this

model, both teachers have equal sharing of responsibilities and instruction.

All of the time

=]
Foudt
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oo —_
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Foudt
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L

Std

_, Variance Count
Deviation

# Field Minimum Maximum Mean

I participate in the “Team
Teaching” model which includes:
Both teachers collaboratively

1 delivering instruction to the 1.00 3.00 214 0.82 0.67 29
whole group. In this model, both
teachers have equal sharing of
responsibilities and instruction.

# Answer % Count
1 Never 27.59% 8
2 Seldom 31.03% 9
3 Some of the time 41.38% 12
4 All of the time 0.00% 0

Total 100% 29
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Q11 - On a typical day, my role in my co-taught class consists of (describe

what you do):

On a typical day, my role in my co-taught class consists of (describe what you do):

Primarily teaching content. | have most often cotaught with teachers who are not confident in the
content and cannot/will not/do not teach it.

One Teach, One Drift is usually what | am doing in class. I will usually deliver the lesson and guide
students in activities and homework afterwards, while the co-teacher wanders the room and look for
student who might have questions and need more assistance.

Leading instruction

Teaching the entire class

Most days: Drift and assist with students. Add talking points and instruction when appropriate. Lead
instruction with co-teacher and have group discussions. Help with planning and give activity ideas.
Help create materials when needed. Some days: Lead/ teach lesson for the day. Co-teacher will drift,
or do grading/ administrative work.

Myself planning and implementing the lesson, occasionally asking for input/advice from my co-
teacher, and then my co-teacher helping in one of the aforementioned ways.

I co-teach in the same subject, with 3 different teachers every day. Each of these teachers takes
different teaching approaches. Which makes my teaching experience and approach different throughout
the day. | am with 1 teacher for 3 periods a day, and the other 2 only 1 period each day. For the most
part, with 2 out of the 3 teachers, my role mostly stays consistent. 1st through 3rd period are with the
same teacher. My role in this class is mostly one teach, one assist, but I had this class on my own for
the 1st quarter of the semester so | also do a lot of team teaching. This often includes me interjecting to
simplify the material when | notice the students struggling. | have, but not often, taken over the lesson.
In my 5th period class, | have always felt comfortable with interjecting. My co-teacher has told me that
this is my classroom as well and to feel free to chime in whenever. | often engage in one teach, one
assist with occasional interjections as needed. There have not been many opportunities to team teach as
we do not have the same plan, but I also have not asked for it. In my last period of the day, things can
be quite different. My co-teaching relationships have needed time. At the beginning of working with
this particular teacher, | felt that I did not have a voice, with classroom management, or content. He
often works on assignments that other teachers are not, so | may have to learn more in-depth content of
completely different content. This has had its challenges.

I observe the lesson, which is taught by the Gen Ed teacher. During the lesson I walk around the room
and answer any questions the students might have. During the work time, | walk around and help the
students.

Lead teacher

I deliver the instruction while my co-teacher drifts, and occasionally adds points of emphasis

I am typically the center of instruction and the one delivering the lesson primarily. My co-teacher and |
plan together when possible, but I always make sure this teacher has an understanding of what is
coming up and we discuss specific students for targeted support. | am the primary teacher responsible
for grading and inputting grades for students. My co-teacher and I will collaborate on grades for large
summative projects, and occasionally my co-teacher will take on grading responsibilities of formative
assignments or daily work. Both teachers are on the same page and students know they can ask either
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teacher for help at any given time if they need support. My co-teacher and | have a shared sense of
classroom management and do everything we can to remain consistent.

My role is generally to provide a mini lesson and the scaffolding necessary so that all students can be
successful as they work and try out/practice the skill/standard the mini lesson was over.

This is the first year in a long time | have no co-teachers or assistants. My responses are on my
previous experience. Most of the time, | do all of it. They usually arrive while I'm doing attendance
(depending on many factors...meetings, where their previous class was, etc.). They are often pulled to
cover. Some have not shown initiative or willingness to be a participant, though most (with
exceptions) have been willing to do what was asked, like "will you work with this student to get them
caught up" or "can you take a few into your room to do their test". | try to engage them so students
hear us both. 1 also want all kids, not just sped, to be involved. | prefer it to look more/be more
collaborative.

Most of the class periods that | co-teach in, | am the teacher who is monitoring the room and answering
questions. There will be times that | pull a small group together that I know needs some extra help and
work with them. Sometimes, | purposely sit with a group of students to monitor their behavior and
learning. If I see that the class is not understanding the topic, | will reteach it to the whole class in a
different way.

| teach. My co-teacher roams around assisting students but also interjects instruction.

My role consists of leading the class through instruction, as well as guiding the students and circulating
the room. While | want to participate in co-teaching strategies, my co-teacher rarely interacts with the
students. Because she is a veteran teacher and | am fairly new to the profession, | don't feel comfortable
asking her to engage in these strategies.

Leading the whole-group instruction, monitoring progress, encouraging participation

I am the lead teacher and provide the lesson to the students.

Typically I come in, and while the teacher is delivering instruction, | am working with some students to
help them maintain focus, and all throughout the period am checking in with students/answering
guestions/providing alternative ways of understanding the material during the lesson, but am otherwise
working on my own IEPs, my own class material for the classes | teach alone and am checking in with
the students in the class (for example, calling up IEP students to check on grades/attendance/etc.)

I do not have a Co-teacher, and only rarely have had one.

Depends on the class and teacher. In my EL class (1/3 of the students speak basically zero English) it
is co-teaching with both of us delivering the content - me in English, her in Spanish. | have also had
co-teachers who didn't feel comfortable teaching the content level, so we used "One teach, One
observe". | find any/all methods useful and beneficial. It completely depends on the comfort level of
the wo people

| am the general ed teacher and usually | teach the lesson and my co teacher goes around to individual
students assisting them and answering their questions.

I lead the lesson, I lead and facilitate the discussion, and I alone answer all of the content questions.
The other individual does not participate often.

Working 1:1 with Sped students, assuring that they accommadations/modifications they do have are
being put into place, pulling students for small group testing (when necessary), assisting co-teacher
with instruction (especially if it is a content area | am strong in), and helping GenEd kids as well.

As a math teacher, | generally lead the lesson/activity while my coteacher assists students with
individual needs. Within a class period, we may split the class up in two separate groups based on
needs. How I function with a co-teacher depends on the subject and the personality of the co-teacher.
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Providing structure and guidance to the whole class. ldentifying those students who are struggling and
need extra assistance; this would include students who are at risk, unmotivated, special needs and other
impediments. The co-teacher will focus their energy on those student who need the additional attention.
I have found this is the most efficient and productive way to co-teach, reaching a greater number of
students who might, otherwise, be left behind to everyone's detriment.

I typically "lead™ all of my classes. | have two different co-teachers throughout the day. One generally
does not engage in any classroom activities unless explicitly directed to. The other is actively engaged
in planning, delivering, and supporting instruction. With the latter co-teacher, we share responsibilities
and, at times, alternate who instructs or split students up to go to the STEAM lab.

Helping students stay focused and on task while the lead teacher goes over the lesson

Being the lead teacher, with the co-teacher acting in a support role
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Q12 - | believe that co-teaching is an effective way to provide special

education services to students with disabilities.

[

a ~ w N

Strongly disagree

Disagree

Meither agres nor
disagree

Field

I believe that co-teaching is an
effective way to provide special
education services to students
with disabilities.

Minimum Maximum Mean

1.00 5.00

Answer

Strongly disagree
Disagree

Neither agree nor disagree
Agree

Strongly agree

Total

146

3.97

Std
Deviation

1.13

%

6.90%
3.45%
13.79%
37.93%
37.93%
100%

Variance Count

Count

11
11
29



Q13 - | feel I have received adequate training on how to navigate the

dynamics of co-taught classes.

Strongly disagree

Disagree

Std

# Field Minimum Maximum Mean L
Deviation

| feel I have received adequate
1 training on how to navigate the 1.00 5.00 2.90 1.16
dynamics of co-taught classes.

# Answer %
1 Strongly disagree 17.24%
2 Disagree 17.24%
3 Neither agree nor disagree 27.59%
4 Agree 34.48%
5 Strongly agree 3.45%

Total 100%
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Meither agres nor
disagree

Variance Count

29

Count

10

29

11



Q14 - 1 have been given explicit expectations of my role in my co-taught

classes.

Strongly disagree

Meither agres nor
disagree

Std

o Variance Count
Deviation

# Field Minimum Maximum Mean

I have been given explicit
1 expectations of my role in my 1.00 500 231 1.18 1.39 29
co-taught classes.

# Answer % Count
1 Strongly disagree 31.03% 9
2 Disagree 27.59% 8
3 Neither agree nor disagree 27.59% 8
4 Agree 6.90% 2
5 Strongly agree 6.90% 2

Total 100% 29
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Q15 - I have been given explicit expectations of my collaborator’s role in my

co-taught. classes

Strongly disagree

Meither agres nor
disagree

# Field Minimum Maximum Mean

I have been given explicit

1 expectations of my collaborator's 1.00 5.00
role in my co-taught. classes

# Answer
1 Strongly disagree
2 Disagree
3 Neither agree nor disagree
4 Agree
5 Strongly agree

Total

149

214

Std
Deviation

1.22

%

41.38%
24.14%
20.69%
6.90%
6.90%
100%

1.50

Variance Count

29

Count

12

29



Q16 - I am satisfied with my role in co-taught classes.
Strongly disagree

Disagree

Meither agree nor
disagres

| | |
i
# Field Minimum Maximum Mean . .Std Variance Count
Deviation
| am satisfied with my role in

1 co-taught classes, 1.00 500 352 1.04 1.08 29
# Answer % Count
1 Strongly disagree 3.45% 1
2 Disagree 13.79% 4
3 Neither agree nor disagree 27.59% 8
4 Agree 37.93% 11
5 Strongly agree 17.24% 5

Total 100% 29
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Q17 - I am satisfied with my collaborator's role in co-taught classes.
Strongly disagree

Disagree

Meither agree nor
disagres

Strongly agree
|
13
# Field Minimum Maximum Mean . .Std Variance Count
Deviation
I am satisfied with my
1 collaborator's role in co-taught 1.00 500 3.21 1.06 1.13 29
classes.
# Answer % Count
1 Strongly disagree 6.90% 2
2 Disagree 20.69% 6
3 Neither agree nor disagree 24.14% 7
4 Agree 41.38% 12
5 Strongly agree 6.90% 2
Total 100% 29
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Q18 - If I could, I would prefer to pick my co-teaching partner(s) instead of

them being assigned.

a B~ W DN

Strongly disagree

Disagree

Meither agres nor
disagree

Agree

Strongly agree

Field

If | could, I would prefer to pick
my co-teaching partner(s)
instead of them being assigned.

Minimum Maximum Mean

2.00 5.00

Answer

Strongly disagree
Disagree

Neither agree nor disagree
Agree

Strongly agree

Total

152

4.17

10 12

Std
Deviation

0.91

%

0.00%
3.45%
24.14%
24.14%
48.28%
100%

0.83

14

Variance Count

29

Count

14
29



Q19 - What factors do you consider when describing your relationship with
your co-teacher? How would you describe your relationship with your co-
teaching partner(s) (include multiple accounts if a difference exists between

your assigned co-teachers)?

What factors do you consider when describing your relationship with your co-teacher? How would you
describe your relationship with your co-teaching partner(s) (include multiple accounts if a difference
exists between your assigned co-teachers)?

Co-teacher is not experienced in content, therefore not helpful in instruction. Co-teacher is great in
helping with kids, motivting and discipline.

In 2 of my classes, they assist me in instruction if I am unsure about something, and then they do help
individual students with me when they are working on individual work. | have another class with a co-
teacher however where they occasionally call students over to my desk to work with them, but often
they don't help.

I love my co-teacher.

I consider the classroom environment they had created/ their relationships with students. I like to be
part of a team and have communication. | like a teacher that appreciates my skills set and can use it for
the benefit of the students. I like to be treated with respect. | also like to be told what is needed of me or
what | can assist with. | do not want to step on toes/ boundaries. | like that my co-teachers are not the
same and teach/ reach students differently. | can see what strategies work and what the students really
need. One of my co-teachers explained assignments and modeled how to do the assignment and
completed an example. They then expected the students to work on their own. This teacher had many
students with incomplete and missing assignments. The other teacher that taught the same subject and
grade modeled the assignments and paced the students through each assignment and worked together
for all of it/ most of it. This teacher had many more students find successand turn in assignments. It
took more time and effort during class, but it was worth it. The other teacher took that suggestion well
and started doing more guided practice. Great team to work with!

I consider whether my co-teacher has knowledge of the content. My relationship with my co-teachers is
more of a dictatorship. | give them directions and they go with it.

I really like to work with individuals who are outgoing and liked by the students. Not only do | feel that
building relationships with each other is important, | feel that my co-educator should also be able to
form those relationships. My relationship with my 1st - 3rd period co-educator has started off well.
This teacher did not start until the 2nd quarter, so it was a little difficult to transition the class over to
her and let go of control. However, she is completely ok with me taking control. My co-teaching
relationship with my 5th-period teacher goes really well. This is my 3rd year working with this teacher
so we sort of has things working like a well-oiled machine. Things do get a little messed up when | am
not able to be in the room with him. My last co-teaching relationship has had a difficult start. This is
my 2nd year working with this teacher. | have had to get into discussions with him about making sure
that accommaodations are being utilized and IEP's are being implemented. However, things have
improved and | feel like I have the ability to interject when needed.

We both know and understand the lesson plan for the day, and we have a general understanding of
what topics will be covered in the near future. We share a general understanding of what | can do to
aid the lesson. This kind of communication is important. My co-teacher and | have a good working
relationship.
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This relationship changes with each co-teacher. Clarification for all involved would be tremendously
helpful. Has never occurred.

| prefer my co-teachers to have the same outlook on discipline and study as me

The best co-teacher is the teacher willing to be a true teaching and collaboration partner. If a co-teacher
is willing and eager to collaborate and work together on planning instruction, this allows for more open
communication and problem solving. | have had co-teachers who have had dramatically different
teaching styles from my own and have sent mixed-messages to the students. It is absolutely essential
that co-teachers understand what is expected by their partner and make efforts to work together to do
what is best for the students. | have had past co-teachers who have had irregular attendance and have
not communicated their absence. There have been other assigned co-teachers who were unwilling to
move around the room or take their own initiative to interact with students. This lends itself to
imbalance and resentment.

I love working with my co-workers and feel we make a wonderful team to help support our students! It
is a very solid relationship, and we feel comfortable sharing ideas and suggestions.

willingness to weigh in on activities/content, being there, not waiting to be told to help, not being on
the computer as much

I have been working with the same co-teachers for a few years. We have developed a relationship that
works well now. We both understand each others strengths and weaknesses. There needs to be open
communication to make a co-teaching experience beneficial for both parties involved and the students.
My co-teacher and | are quite compatible. He has a history background, which has really assisted in
teaching literary context. We collaborate well, but we rarely have time to do so. We're like a good
band; we play off each other well, know each other's strengths. When students try to use us against
each other, we come together and let the student know it isn't going to work.

I consider our teaching philosophies and strategies. | would describe our relationship as strained.

| appreciate when my co-teacher takes initiative to work with students, both academically and
behaviorally. | appreciate when the co-teacher is actively involved in the lesson or working with a
student.

Most of the co-teachers that have been assigned to me don't know my subject matter so they are of little
help. | do not want to have to teach them in addition to my students. | am concerned that inaccurate
information/content could/ would be given to students. | have had two co-teachers who had some
background in my subject matter and they proved to be of a great help to me and my students. The
other issue is that sometimes Co-teachers are called to cover classes because we are sometimes short of
substitute teachers. There is no good answer of how to deal with this issue.

| consider their level of dedication, our personalities, what do we expect out of the kids, are we willing
to listen to each other, do they want to incorporate games and hands-on experiences vs all book-work,
etc. My relationships with my co-teachers are fine, although I tend to have better relationships and
gravitate more towards teachers who prefer hands-on discovery learning instead of book-learning like
myself.

On the extremely rare occasions I've had a co-teacher, | would say it was a good relationship

| beive | have always had a very good working relationship with co-teachers (you would have to ask
their opinion). And as stated earlier, | am comfortable with whatever. How the class is structured is
100% their comfort level.

We work well together and I think it works well for the students

I value their content knowledge and their rapport with students. My rapport with my co-teacher is
professional, but | am very unsatisfied with their level of participation. The individual often texts on
their phone, escalates situations with student behavior, and is often not in my room.
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Mostly good, some not so good (when they expect me to singlehandedly run the class while they kick
back).

| hope that my co-teacher knows that | value their contributions and input into how we run the lesson.
Each of us brings different strengths to benefit our students. Articulation strengths and weaknesses
upfront is really important. In addition, open communication creates the opportunity for both of us to
grow as professionals.

understanding and flexibility are the key ingredients to success. Remembering why and who your are
teaching to most greatly have a positive and supportive influence on all stakeholders.

| consider my co-teacher's content knowledge, ability to build relationships and work with students, and
their ability to 'jump in' without needing constant direction. | have one co-teacher who is great at all of
the above-- a true partner in the teaching experience. | have another co-teacher who does nothing in
class unless explicitly asked to. | feel the former relationship is a strong working relationships while the
latter is strained and unproductive.

We work well together when it comes to planning lessons, helping students, and teaching. We always
support each other and are available to support the other teacher if they need it.

Personality of the co-teacher. | think it helps to dictate what type of teaching will happen. Some co-
teachers want to be more involved some want to be in more of a support role. Understanding their
personality help with this.
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Q20 - What (if anything) could lead to greater satisfaction in your co-teaching

assignment?

What (if anything) could lead to greater satisfaction in your co-teaching assignment?

Knowledge of content.
PL about Co-teaching strategies. Better expectation for co-teacher put in place.

I wish my coteacher would take a more active role in giving instruction.

The co-teacher that comes into the new environment/ room sometimes want to lead. I know | miss
being the lead teacher sometimes. I also want to know how I can help more, what | can do to assist
better, and things the teacher likes that | do. That way | can be a better asset to them and more effective
for the students.

I would love to have time to plan more with my co-teachers. That is what it really boils down to. If
there was time to plan with my co-teacher, we could come up with groups and different activities that
different groups can do. Since | only have each of my co-teachers for a single period it is hard to plan
something separate for their classes with me versus all the rest of the classes | teach on my own.
Provide professional learning on co-teaching strategies Provide examples of co-teaching strategies
Provide similar planning time between co-teachers Keep special educators within the same content area
to gain content area knowledge If possible provide Special Educators the access to materials over the
content ahead of the class time for better understanding.

My current co-teaching relationship is very good. | would not want to make any significant changes.

Having a say who that co-teacher is. Having meetings with administration to clarify and define roles
and expectations.

If | could pick my co-teacher every year

I think it is important to have communication and clear expectations of the co-teaching relationship. A
co-teacher has more direct responsibilities than a classroom assistant, and it is essential that they take
initiative. The relationship needs to feel as balanced as possible. It's difficult as a general education
teacher to have a co-teacher who is inactive, but it is also frustrating to be the co-teacher to a general
education teacher who is not willing to share responsibilities.

Learning more specific co-teaching strategies

They are stretched too thin. They are usually trying to multi-task, as a result. Some were very
unwilling to do anything but sit on their computer. When asked to weigh in, did so minimally or not at
all. SO...clearer expectations of their role and mine would help AND ensuring them they have realistic
time to do the requirements of their jobs. | love seeing many interact will ALL Kids--not just sped.
That is a huge plus to integrated classes.

Not worrying about being pulled from class to cover another class. It makes it difficult to plan

I wish we had collaboration time. We were able to do so last year, and that worked very well. This
year, | just do all the planning. I share it with him through emails, etc., to ensure he agrees or to see if
he has different or extending ideas, but I miss the conversations and the creative collaboration.

It would be helpful if co-teachers filled out surveys about their teaching philosophies, preferred content
areas, etc. This could help match content and SPED teachers who would work well alongside each
other. I also believe it would be helpful if there were professional learning opportunities throughout the
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year to help guide these strategies. As a content area teacher it would be helpful because I never want
to feel like I'm directing another adult, especially one with much more experience teaching than me, but
I also want to feel comfortable trying these types of teaching models.

I would love for the co-teacher to be able to help document progress monitoring for SPED students. |
would love to try some station teaching, but there is not enough time to plan with the co-teachers when
we have different ones each period.

Co-teachers who have a background in my subject matter. Otherwise, | have trouble giving up
teaching responsibilities to them.

Honestly, | would get more satisfaction if there was less we had to do as SPED teachers. | love co-
teaching. | also know what it's supposed to look like. For 2 years | have tried very hard to make co-
teaching what | knew it was supposed to look like, but in order to not burn out, | have to make my
BSD's and my IEP's my top priority, which means my co-taught classes get the short end of the stick.
It's horrible because | want to do planning with my co-teachers; | want to lead lessons. | want to
TEACH. But I'm stuck under the mountain of other things that SPED teachers are required to do, and |
don't engage like | want to. | can't do it all, and it burns me to say it.

Having one.

I have always had positive experiences. | have always had co-teachers who wanted to help students.
They have always participated in helping all students. We never made it exclusively where they helped
only their IEP students and i helped the rest. We always answered questions of any student.

I can't think of anything

| feel the co-teacher should volunteer themselves in planning, ask what they can do, not refuse to
differentiate instruction, and apply themselves to help students.

Consider personalities and how they mesh before assigning co-teachers. I know this is not always
possible, but a better attempt would be appreciated.

I wish that | had more devoted time to collaborate with my coteacher. Most of our discussions happen
in the hallway or at lunch.

| have been very pleased with the co-teachers | have worked with in my long and varied career. | guess
I am extremely lucky(blessed).

The ability to choose my co-teacher for each period would improve my satisfaction. Having someone
with content knowledge is key as well as someone | get along with personally and professionally -- that
contributes positively to the environment rather than negatively impacting it. Building relationships
with students is a top priority for me and a co-teacher can either contribute to that process or
significantly hinder it.

Being able to choose my co-teacher
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Q21 - In my experience, challenges that hinder the successful implementation

of co-teaching include (if any):

lack of access o
adequate
resourcesfraining

lack of knowledge of
strategies of
co-teaching

lack of common
planning time

lack of content
knowledge

diszatisfaction with
roles in the
classroom

lack of
administrative
support

perspectives and
attitudes of your
collaborator

lack of understanding
of the purpose of
co-taught classes

Answer

lack of access to adequate resources/training
lack of knowledge of strategies of co-teaching

lack of common planning time

158

%

12.38%
8.57%
20.00%

Count

13

21



10

lack of content knowledge

dissatisfaction with roles in the classroom

lack of administrative support

perspectives and attitudes of your collaborator

lack of understanding of the purpose of co-taught classes
none

other:

Total

159

16.19%
9.52%
3.81%

15.24%

10.48%
1.90%
1.90%

100%

17
10

16
11

105



Q23 - How do the challenges previously identified (if any) negatively impact
your co-teaching assignments? Do you have any suggestions to address these

challenges?

How do the challenges previously identified (if any) negatively impact your co-teaching assignments?
Do you have any suggestions to address these challenges?

Lack of knowledge of content limits the ability of a co-teacher to help students with understanding.

Sometimes the co-teacher is more often just another person to write passes rather than a teacher. The
kids quickly learn to ask the co-teacher for a pass, especially if they know | might not write them one.
We have s000000 many meetings throughout the week, it is hard to carve out time to meet with the
specific co-teacher(s) thoughout the week and plan. This leads to many of the other problems.

I do not have any suggestions to address these challenges. These are the challenges that | have faced
any time I have had a co-teacher.

When you lack content knowledge as a Special Educator it makes it extremely difficult to assist
students with learning the material. We spend time learning the material ourselves and have less time to
determine a way to reteach the student the material in a way they can understand. When you do not
have a common planning time with your co-educator it limits the ability to have a fully functional and
successful integrative class. | think when General educators have a lack the co-teaching strategies,
everyone working in their integrated classrooms is seen as more of an assistant without any specific
roles. Without having specific roles both teachers in the integrated setting can feel dissatisfied and have
poor attitudes.

| think it's important for the co-teachers have discussions on a regular basis about the upcoming
lessons. In a past co-teaching assignment, the Gen Ed Teacher did not want to discuss the lessons
ahead of time. This can make co-teaching difficult. Even if one understands the material, it's hard to
support a lesson when you don't know how it will be presented. Different people have different ways
of explaining things, and you might get in each other's way. | think it's very helpful to have a general
idea of the topics to be discussed, the general format of the lesson, and also have an idea of the general
direction of lessons that build upon the current lesson. This kind of communication is also valuable in
designing lessons for the BSD classes that support the Gen Ed classes.

Some co-teachers do nothing. Some are more of a hinderance than a help. Clarification from the
administrators on roles and expectations would go a long way to clear up the relationship and lead to a
more effective team in the classroom.

| believe many times it is just a personality issue that leads to a co-teacher situation not working

Common planning time would be very helpful. Clear roles in the classroom would also be helpful. It
would be helpful if the roles were established and reinforced on a yearly basis -- this reinforcement
needs to come from administration, and there needs to be some kind of accountability system that is in
place. It is not enough to just expect teachers and co-teachers to be professionals -- it would be nice to
have some way to address negative aspects of co-teaching. It could possibly be contentious, though, but
avoiding conflict entirely allows bad habits and unhelpful co-teachers to continue behavior that might
make general education teachers feel unsupported.

n/a

My previous answers address that. 1 will add that sped kids fall into the cracks. They often will not
SEEK OUT help, so it needs to go to them--and not all co-teachers will do that.

160



The new PL schedule that we have this year has helped with the common planning time issue. |
struggle with the lack on content knowledge currently, since | am teaching a new BSD this year for a
class I have never done before. It takes a lot of effort on my end to pre-plan with my co-teacher so |
know what | am doing and can be helpful.

| feel like I'm flying by the seat of my pants or flying a plane with no idea what all the instruments are
telling me. I'm not sure what the co-teacher partnership is supposed to be, so every time | get someone
new, the stress that comes from figuring out our roles is significant. It would be nice if we knew before
the year began who our co-teacher is so that we could meet, explain our expectations for the co-teacher
relationship, and plan from the beginning. When I've had a co-teacher who didn't know the content or
didn't want to be a co-teacher whether it was in my content area, in my class, or for some other reason,
it was just having another body in the room. The co-teacher worked on their own stuff while | taught
the class as if they were not there. Again, | think having time before the year begins to figure out our
roles and collaborate would be nice.

My biggest struggle comes from the perspectives and attitudes of my collaborating teacher. | don't feel
comfortable for me to suggest other teaching strategies because in previous conversations my co-
teacher has made it very clear that it's her way or no way. | feel that approaching my co-teacher would
lead to hurt feelings or disagreements about how the class is running.

We have not had any training on efficient ways to monitor and document SPED student progress. |
think it would be helpful to have the same co-teacher as much as possible. It is difficult to get into a
rhythm when the person is constantly changing with different ideas of what the job is. | would like to
know what the school expects in a co-taught classroom and if the co-teacher understands the roles.

I wish we either: didn't have such high/extraneous expectations; the job was split in two so that 1
teacher does paperwork and 1 teacher does co-teaching.

Again, the only issue that has ever surfaces is the comfort level of the co-teacher with the content. But,
| give examples on the board every day. This helps them recall (never learn) from their days as a
student. So they are usually comfortable answering questions asked by any student in the room

My students only ask me questions, and then | am the only one to answer. This leaves me fatigued for
those periods. | think there should be a special education department meeting that specifically aligns
co-teachers with the standards in the rooms they teach. It is only fair that the co-teachers are versed on
the standards, as so they know which best practices to use like competencies in reading mean that, at
some point, the students should be analyzing what they read.

I am in a class, currently, that | have zero content knowledge on. It is frusterating because | do not feel
helpful in the classroom when students are asking me for help. It seems counterproductive.

I think that having teachers complete some type of profile oriented assessment that could be shared
with a co-teacher would be valuable. Including items like strengths and weaknesses, classroom
management style, etc. Co-teachers should have time in the summer, prior to the school is year, to
establish classroom procedures, look at their profile, establish their role for the year, etc.

Tension and stress and contagious and the students pick up on that quickly, thus preventing most
everyone from accomplishing the goals necessary to be successful in any endeavor.

Having someone in the room who doesn't have solid content knowledge is tough, because I cannot rely
on them to contribute to planning or class discussions, which is a major part of teaching my specific
subject. | think that the expectation also needs to be made clear to some co-teachers that they are
*licensed teachers* in the building and expected to work with students and participate in a classroom in
the same way that a general education teacher does. Not that they need to come in and take over, but
they are not a teaching assistant or a university student observer-- they are an active participant in the
learning environment and an equal second adult in the room.

It’s hard to plan and make sure the co-teacher understand the material if they don’t have the same
subject knowledge or we have time to discuss the lesson ahead of time.
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Q24 - Is there any information you wish to add that was not covered above?

Is there any information you wish to add that was not covered above?

n/a

Another challenge that | have experienced and seen others experience is being placed within classes of
a variety of content knowledge. This has its challenges because if you do not already have that content-
specific background you have multiple contents that you need to become and “expert"” in to effectively
teach students with disabilities. Another issue may be that you are in all of the same content, but with
multiple different teachers. You are never really on the same page in each of the classes although you
should be.

N/A

No.

I thoroughly believe that co-taught general ed/inclusion classes are NOT the best fit for ALL special
education students. Some students would benefit from small group classes (in the mode of a BSD class
except subject-area specific) so that teachers could pace instruction differently and modify assignments
as a class. Special education services should be a continuum with inclusion classes being the second-
most least restrictive environment (second only to general education classes with no co-teacher). Some
students struggle to be successful in a class full of 20+ students and it does not necessarily matter how
many adults are present. Currently, the district does not provide this as an option and would struggle to
fill positions if this was the case, but it could be a more beneficial model for students.

I am so proud of your hard work in doing this and making a difference!
Here's to your new degree!
Not that | know of.

No.

Gen Ed teachers aren't aware of everything we have to do, what co-teaching is supposed to look like,
how to monitor data for SPED students, any of it. There needs to be more training for Gen Ed teachers
on SPED information.

It is important that all students view the two teachers as that - teachers. They need to be comfortable
asking questions to either of us. The gen ed students can't see me as their teacher and the IEP students
see the co-teacher as their teacher. Both teachers need to be comfortable in helping anyone in the
room. And the students need to understand that they can ask either teacher for assistance

Please come see me.

n/a

I believe that co-teaching is like any relationship that requires each party to be vulnerable for the
greater good. When we view what we do from a higher common purpose, our individual situations
take a backseat.

Good questionnaire, | fondly remember doing my research.

Co-teaching can be an incredible method to support all students in a classroom, not just those receiving
special education services. It provides students with different perspectives, different teaching and
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learning styles, and it allows them to (ideally) see a positive professional working relationship between
two adults. I think this is part of why choosing who you co-teach with is a vital aspect of having a
positive experience (for teachers AND students).
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